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[bookmark: _Toc133323251]Mission Statement, Character Principles, and Biblical Worldview
		[Summit Community School]	

	Location: [Spotsylvania, Virginia]

	School Population: [216]

	Mission Statement:
	[To build a lifelong love for learning, our mission is to provide an academically rich environment where students feel loved, respected, and encouraged to reach their highest potential while teaching them to be responsible and respectful members of the community.]

	Character Principles

	[Responsibility]:
	[Encouraging responsibility is an important character trait because it helps students grow both socially and academically. This character principle supports students in multiple aspects and helps them reach their full potential. When students are responsible, they develop into accountable individuals who make positive contributions to society.]

	[Respect]:
	[Respect is the foundation for creating a supportive and inclusive learning environment. Our mission states that students should "feel loved, respected, and encouraged," making respect a core value of our school. By teaching students to value themselves and others, we support the social development that allows them to collaborate and reach their highest goals.]

	[Integrity]:
	[Integrity is an important character principle because it is necessary for building a strong, trustworthy school community. By teaching students to be honest and live morally, we prepare them with a solid foundation for their future. This principle gives students the ability to achieve their goals in a way that is ethical and reflective of a responsible and respectful character.]

	[Empathy]:
	[Empathy supports the school's mission to create an environment where students feel loved and respected. By helping students understand and share the feelings of others, we support the social and emotional development necessary for them to build strong relationships. Ultimately, empathy allows students to connect with their peers and teachers, creating a sense of belonging that helps them feel encouraged to reach their highest potential.]

	[Perseverance]:
	[Perseverance provides a lifelong love for learning and helps students reach their goals.  Working through challenges and setbacks with determination is necessary for academic development. It teaches students the value of hard work and resilience, which are needed for building a solid foundation for a successful future.]

	[Curiosity]:
	[Curiosity is the foundation of a lifelong love for learning. This supports intellectual development and encourages students to explore new ideas within our school. By fostering a sense of wonder, we encourage students to ask questions, seek a better understanding, and explore the world around them. Curiosity is the value that helps students reach goals by seeking knowledge and growth.]

	[Courage]:
	[Courage is an empowering value that allows students to step outside their comfort zones and embrace the challenges to grow academically. Courage gives students the ability to take risks, ask difficult questions, and share their ideas without fear of failure. This principle is important to support the development needed to reach their goals, as it helps them overcome obstacles and face new situations with confidence.]

	[Kindness]:
	[Kindness aligns with the school's mission for students to feel loved, respected, and encouraged. By treating one another with compassion and generosity, students create a nurturing environment that supports both their academic and social development. Kindness guarantees that the school community is built on a foundation of care and support, which is necessary to create a sense of belonging for all.]
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	PRELIMINARY INFORMATION

	Subjects: Science and Writing and Communication
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7	The student will investigate and understand that there is a water cycle and water is important to life on Earth. Key ideas include
there are many reservoirs of water on Earth;


	Virginia Standards of Learning (other content area(s) addressed - reading/research, writing/communication, math, PE/health, or art):  
	3.W.1 Modes and Purposes for Writing:
D. Write opinion pieces on topics or texts, supporting a point of view with facts and reasons.   

	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.ELA-Literacy.W.3.1
Write opinion pieces on topics or texts, supporting a point of view with reasons.

	LEARNING OBJECTIVE(S)

	By the end of the lesson, given a graphic organizer with labeled sections for each major water reservoir, students will be able to correctly list at least one key characteristic for three out of the five reservoirs, as evidenced by a completed "Reservoir Passport" worksheet.


	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Smartboard, slides of photos of Earth from space, vocabulary wall, water reservoir cards, where is water on Earth worksheet, reservoir passport, clipboards, pencils, notebooks, paper, computers, sentence stems, graphic organizers, culturally diverse pictures

	Technology Integration (if applicable):
	Students will choose a specific water reservoir and research it using books or pre-approved websites. They will then create a digital slide that includes facts about the reservoir, such as its name, location on a map, type of water (salt or freshwater), and its significance to the local or global environment.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	This lesson requires students to use descriptive language to explain characteristics of each type of reservoir.

	Language Supports:
	Labeled diagrams, sentence stems, and a vocabulary wall

	Essential Vocabulary:  
	Glaciers, reservoirs, groundwater, oceans, lakes, rivers, streams, atmosphere, salt water, fresh water

	INSTRUCTION

	Direct Instruction/Modeling:  
	Display a picture of Earth from space. Ask, "What is the most common substance you see in this picture of Earth?" After they respond with "water," ask, "Based on this image, do you think we will ever run out of water?" "If Earth is covered in so much water, why do we hear about places facing water shortages or why can't we just drink the water from the ocean?" "We just talked about how Earth has so much water, but not all of it is in one place. It's stored in different locations, which we call reservoirs. Think of a reservoir like a big storage tank for water. It holds a lot of water for a long time. Today, we're going to explore some of the biggest water reservoirs on Earth."

Next, I will introduce the Concept of Different Water Types: "Not all water is the same. There's fresh water, which we need to drink, and salt water, which is in the oceans. Let's look at where all this water is stored."
Then, I will model with a diagram: "I'm going to show you a diagram that breaks down all the water on Earth. As you can see, a huge part of the circle is blue. That represents all the water. Now, look at this smaller section. That represents all the fresh water on Earth. It's only a tiny piece of the whole pie!"
I will also identify and explain major reservoirs: "Let's go through the major reservoirs one by one. I want you to repeat the name of the reservoir after me. Atmosphere, oceans, glaciers, groundwater, lakes, rivers, and streams will be explained and described. 

Lastly, I will explain the importance of water conservation to students, "So now we know that even though Earth has a lot of water, most of it is salt water. The freshwater we need is stored in specific reservoirs, many of which are difficult to access. This is why it's so important to protect our freshwater sources and understand how they are connected through the water cycle."

	Guided Practice:  
	Students will go on a Water Reservoir Scavenger Hunt and Passport. Cards will be placed around the room with different types of reservoirs. They will find them working with a partner. Then, check off the type on their passport and write two facts they learn from reading the information on the card. 

	Independent Practice:
	Students will read a short, simple article about water conservation. After reading, they will write a persuasive paragraph arguing why it is important to save water. The paragraph should include at least two reasons, such as freshwater being a limited resource and the importance of keeping our waterways clean.

	Closure:
	Students will come to the carpet and different pairs will share what they wrote for one of the reservoirs. For example, I will ask, “Who can tell me two facts they wrote down about glaciers?" 

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	I will pair students with higher-level learning students. I will also preteach the new vocabulary.

	Strategies to Challenge Above-Average Learners:  
	Students will create a Google Slide presentation to persuade audience to conserve water and why it is necessary.

	Facilitating a Classroom Environment that Supports Student Learning:  
	The lesson will incorporate partner work, provide hands-on activities, there will be multiple visuals, scaffolding, and differentiate ways to show understanding

	Extension: 
	Students will create a Water Reservoir Travel Brochure that includes partners who will make a travel brochure to convince people to “visit” one of the major water reservoirs we've learned about. They will consist of a catchy headline and should describe what it looks like, sounds like, and what kind of life it supports. They should also list key attractions, fun facts, and use persuasive language.  

	Culturally Responsive Teaching:  
	I will use examples of water reservoirs from around the world, not just local or well-known ones. Pictures will include culturally diverse people using water. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Create a set of cards with pictures of various water sources. These should include:
Reservoirs: A picture of an ocean, a glacier or iceberg, a lake, a river, and an underground well (to represent groundwater).
Non-Reservoirs/Incorrect Sources: A picture of a glass of soda, a faucet, a swimming pool, and a fire hydrant.
Students will sort the cards. Then, they will complete a worksheet with the heading "Where is water on Earth?" Ask them to list or draw at least three places where they think water is stored.

	Formative Assessments/Feedback to Learners:
	Students will read a short, simple article about water conservation. After reading, they will write a persuasive paragraph arguing why it is important to save water. The paragraph should include at least two reasons, such as freshwater being a limited resource and the importance of keeping our waterways clean.

	Summative Assessment:  
	Given a graphic organizer with labeled sections for each major water reservoir, students will be able to correctly list at least one key characteristic for three out of the five reservoirs, as evidenced by a completed "Reservoir Passport" worksheet

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Almulla, M. A. (2020). The Effectiveness of the Project-Based Learning (PBL) Approach as a 	Way to Engage Students in Learning. SAGE Open, 10(3). 	https://doi.org/10.1177/2158244020938702 (Original work published 2020)
Hammond, Z. (2015). Culturally responsive teaching and the brain: Promoting authentic 	engagement and rigor among culturally and linguistically diverse students. Corwin. 	https://us.sagepub.com/sites/default/files/upm-assets/140839_book_item_140839.pdf 
Le, H., Janssen, J., & Wubbels, T. (2017). Collaborative learning practices: teacher and student perceived obstacles to effective student collaboration. Cambridge Journal of Education, 48(1), 103–122. https://doi.org/10.1080/0305764X.2016.1259389
Nagro, S. A., Fraser, D. W., & Hooks, S. D. (2018). Lesson Planning With Engagement in 	Mind: Proactive Classroom Management Strategies for Curriculum Instruction. 	Intervention in School and Clinic, 54(3), 131-140. 	https://doi.org/10.1177/1053451218767905 (Original work published 2019)
Reina, L., & Clark, S. K. (2019). Teaching Students to Write Opinion Pieces Using a Dialogic 	Approach. The Reading Teacher, 73(3), 357–361. 	https://www.jstor.org/stable/26839958
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	PRELIMINARY INFORMATION

	Subjects: Science and Math
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7	The student will investigate and understand that there is a water cycle and water is important to life on Earth. Key ideas include
there are many reservoirs of water on Earth;

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.NS.3  The student will use mathematical reasoning and justification to represent and compare fractions (proper and improper) and mixed numbers with denominators of 2, 3, 4, 5, 6, 8, and 10), including those in context.

	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.Math.Content.3.NF.A.1
Understand a fraction 1/b as the quantity formed by 1 part when a whole is partitioned into b equal parts; understand a fraction a/b as the quantity formed by a parts of size 1/b.

	LEARNING OBJECTIVE(S)

	By the end of the lesson, given a set of jars representing water reservoirs, students will be able to correctly pour water to match a provided fraction for at least three out of five reservoirs, as evidenced by a teacher checklist.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	3 clear jars, salt water, sand, fresh water, ice cubes, labels, visual diagram, computers, worksheets, quick draw worksheets, poster board, markers, worksheets with blank circles divided into 10ths, sentence stem handouts, vocabulary word wall

	Technology Integration (if applicable):
	

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students are required to use descriptive and comparative language

	Language Supports:
	Physical props, interactive digital tools, sentence stems, think-pair-share


	Essential Vocabulary:  
	Model, fractions, tenths, represent, whole, parts, 

	INSTRUCTION

	Direct Instruction/Modeling:  
	Hook: "We've been talking about the different places water is stored on Earth. Today, we’re going to build a model to see just how much water is in each of those places. To do this, we'll use fractions. We'll represent the whole world's water and its parts using jars."
"I have three empty jars here. The largest jar will represent the whole world's water, which is 100%. To make our fractions simple, we’re going to pretend this whole jar represents 10 equal parts, or tenths."
Model the Oceans: "The oceans hold almost all of Earth's water. I'm going to take this salt water and sand, and pour it into this first jar. Look how much of the jar it fills up! It's about 9/10 of the whole. This shows us that most of the world's water is in the oceans."
Model Fresh Water: "Now, I have a second, much smaller jar. This jar will represent all the fresh water. Remember, fresh water is only a tiny fraction of the whole. It's only about 1/10 of the world's water. I will pour this one-tenth of water into our second jar."
Model Glaciers: "Now, look at the third jar. This jar is full of ice. This represents glaciers and ice caps. They hold a large part of the fresh water, so I'm going to pour almost all of our fresh water into this jar and turn it into ice. It's about 7/10 of the fresh water. We will see how much is left for our rivers and lakes."

	Guided Practice:  
	Students will create their own models of the world’s water supply. I will tell them, “Now it's your turn to be scientists! In your groups, you have a set of three empty jars and measuring cups. Your job is to fill them to represent the different water reservoirs. You'll work together to measure out the amounts."
I will tell them, "First, use your largest measuring cup to measure the amount for the oceans. I want you to fill that large jar with 9 parts of salt water and sand. Next, use the smaller cup to measure the fresh water. You'll need just 1 part for the freshwater jar. Then, take almost all of that fresh water and put it into your ice jar to represent the glaciers. Don't forget to label each jar!"
I will ask guiding questions to check for understanding: "What fraction did you use for the oceans? How do you know?" "Why is your freshwater jar so much smaller than your ocean jar?"

	Independent Practice:
	Fraction Worksheet: Hand out a simple worksheet. The worksheet will have a column for the reservoir name, a space for students to draw a simple pictorial representation (a fraction bar with the correct number of shaded parts), and a space to write the fraction symbolically ( 9/10). The questions should be straightforward:
How much of Earth's water is in the oceans? (9/10)
How much of Earth's water is fresh water? (1/10)
Challenge Question: If you had 10 cups of water, how many would be fresh water?

	Closure:
	Students will complete an exit ticket using Google Slides: I will tell them, "We saw that our jar of fresh water was very small. In your own words, tell me why it's so important that we don't waste fresh water. Use a fraction in your answer if you can."

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Allow students to verbally explain the different reservoirs using the jars as a guide. I will provide simpler research information with important sentences highlighted.

	Strategies to Challenge Above-Average Learners:  
	Assign higher level learners the task of being a team leader. They will create a more complex data visualization for the group's poster, such as a pie chart.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Allow for group work and movement around the room. Provide varying levels of support.

	Extension: 
	Students will create color-coded pie charts with labeled sections to represent each reservoir. They will explain their "water budget" to the class, reinforcing their understanding of fractions and water distribution.

	Culturally Responsive Teaching:  
	Ask students about how their families use water. This could be for cooking, gardening, or cultural practices. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	I will give each student a worksheet with a blank jar drawn on it for each reservoir. Instruct them to shade in a representation of how full they think each jar would be if it held all of that reservoir's water. For example, the "Ocean" jar should be shaded almost to the top, while the "Atmosphere" jar might only have a tiny bit of shading.

	Formative Assessments/Feedback to Learners:
	Given a set of jars representing water reservoirs, students will be able to correctly pour water to match a provided fraction for at least three out of five reservoirs, as evidenced by a teacher checklist

	Summative Assessment:  
	Students will create a poster that includes the following:
A Title: A creative title for their poster.
A Circle Graph or Bar Graph: with a visual representation of Earth's water distribution using a fraction of their choice. They will need to accurately represent that the vast majority is saltwater and a small portion is freshwater.
Labeled Reservoirs: They will label at least four major reservoirs (oceans, glaciers, rivers, groundwater) on their graph.
Key Facts: For each reservoir they represent, they must write at least one key fact. 

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Channing, J. (2018). Thematic learning segment: Third grade water unit. ECSTEM Lab. https://www.ecstemlab.com/uploads/4/0/3/5/40359017/channing_-thematic_learning_segment-_third_grade-_water_unit_final.pdf

Costa, M. C., & Domingos, A. (2022). Mathematics education: Promoting interdisciplinarity with science and technology. Research in Mathematics, 9(1). https://doi.org/10.1080/27684830.2022.2134628

Freeman-Green, S., Williamson, P., & E. Cornelius, K. (2023). Promoting Inclusive Practices in Education: Bridging Gaps and Fostering Independence. TEACHING Exceptional Children, 56(2), 68-69. https://doi.org/10.1177/00400599231223785 (Original work published 2023)

Schoen, R. C., Lewis, C. C., Rhoads, C., Lai, K., & Riddell, C. M. (2023). Impact of Lesson Study and Fractions Resources on Instruction and Student Learning. The Journal of Experimental Education, 92(2), 225–246. https://doi.org/10.1080/00220973.2023.2183374

U.S. Geological Survey. (2024, May 15). Water science school: Teachers resources for water education. USGS.gov. https://www.usgs.gov/water-science-school/teachers-resources-water-education
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	PRELIMINARY INFORMATION

	Subjects: Science and Reading and Research
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
the water cycle involves specific processes.

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.RI The student will use textual evidence to demonstrate comprehension and build knowledge from grade-level complex informational texts read. 

	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.ELA-Literacy.RI.3.1
Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.

	LEARNING OBJECTIVE(S)

	Given an unlabeled diagram of the water cycle, students will be able to correctly identify and explain at least three of the four main processes (collection, evaporation, condensation, and precipitation) as evidenced by a completed worksheet.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Baggies, water, blue food coloring, tape, window, sharpie, unlabeled diagram of water cycle, sticky notes, whiteboard, water cycle storybook worksheet, pencils, colored pencils, dry erase markers, chart paper, index cards, computers, digital animation tool, word wall, sentence stem chart, websites and books about traditional stories and legends about water, images of people from diverse background, websites about the water cycle, pre-labeled diagrams about the water cycle, and worksheets with larger spaces to write or draw answers for SPED students.

	Technology Integration (if applicable):
	After the lesson, we will play a Kahoot to determine what they have learned about the water cycle so far.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Sequential language, cause and effect

	Language Supports:
	Sentence stems, oral responses, graphic organizers, visual supports


	Essential Vocabulary:  
	Evaporation, condensation, precipitation, collection, water cycle, water vapor

	INSTRUCTION

	Direct Instruction/Modeling:  
	Introduce Vocabulary: "Today, we're going to see the water cycle in action, right here in our classroom. We're going to learn about four key processes: evaporation, condensation, precipitation, and collection."
Model the Processes:
Collection: "First, I'm going to pour a small amount of blue-colored water into this bag. This represents collection, where water gathers in a body like an ocean or lake."
Evaporation: "Now, I'll seal the bag and tape it to the window. The sun's energy will warm the water, turning it into a gas called water vapor. You'll see tiny droplets rise inside the bag. This process is called evaporation."
Condensation: "As the water vapor rises and hits the cooler top of the bag, it will turn back into a liquid, forming a little cloud. This is condensation."
Precipitation: "Once the droplets get too heavy, they will fall back down the side of the bag. This is precipitation."
 Explain the Cycle: Emphasize that these processes happen over and over again. "The water cycle is a continuous loop! It never stops."

	Guided Practice:  
	In groups, students will label the water cycle using a large diagram and post it notes. I will circulate and ask probing questions: "Where on our diagram do we see water gathering in a river? What do we call that?" (Collection). 


	Independent Practice:
	Students will use a worksheet with four boxes labeled with the four water cycle processes.
I will tell them,  "Now it's your turn to show what you know. In each box on your worksheet, I want you to draw a picture of that process and write a short sentence explaining it in your own words."

	Closure:
	Show what you know exit ticket: I will tell them to use an index card to draw a quick picture that shows any one of the water cycle processes we learned about. Then, label the picture with the name of that process. 

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Concrete examples, allow students to give oral responses,provide labeled diagrams 

	Strategies to Challenge Above-Average Learners:  
	Challenge students to create a simple, animated video about the water cycle.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Allow students to work collaboratively and provide differentiated learning opportunities

	Extension: 
	Provide students with a short, nonfiction passage about the water cycle. The passage should include key terms and concepts. After reading, students will use highlighters or colored pencils to identify and underline key facts, then answer a series of comprehension questions to show what they have learned.

	Culturally Responsive Teaching:  
	I can integrate traditional stories, legends, or songs about water from various cultures. Many cultures view water as a sacred, living entity.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	What do you know? Brainstorm: Write "The Water Cycle" in the center of the board. Ask students to share anything they already know about the water cycle. Record their ideas in a web or list. This will reveal prior knowledge.

	Formative Assessments/Feedback to Learners:
	During guided practice, I will circulate and listen to student discussions. Ask probing questions: "What happens right before precipitation? Why do the water droplets get heavy?" 

	Summative Assessment:  
	Show what you know exit ticket: I will tell them to use an index card to draw a quick picture that shows any one of the water cycle processes we learned about. Then, label the picture with the name of that process. 

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Franco, M. P., Bottiani, J. H., & Bradshaw, C. P. (2023). Assessing Teachers’ Culturally Responsive Classroom Practice in PK–12 Schools: A Systematic Review of Teacher-, Student-, and Observer-Report Measures. Review of Educational Research, 94(5), 743-798. https://doi.org/10.3102/00346543231208720 (Original work published 2024)

Johnson, A., Jacovina, M., Russell, D., & Soto, C. (2016). Challenges and Solutions When Using Technologies in the Classroom. https://files.eric.ed.gov/fulltext/ED577147.pdf
‌
Nicholas, M., Skourdoumbis, A., & Bradbury, O. (2024). Meeting the Needs and Potentials of High-Ability, High-Performing, and Gifted Students via Differentiation. Gifted Child Quarterly, 68(2), 154-172. https://doi.org/10.1177/00169862231222225 (Original work published 2024)

Pagara, Charity Rose & Galarpe, Arbe Joe & Nara, Edzel & Naïve, Pauline & Onting, Mary & Paclar, Kayle & Peralta, Rubylinda & Puentenegra, Natalie & Rapadas, Fritzie & Ubanan, Luzminda. (2022). Enhancing the Pupils'; Discovery Approach in Teaching Water Cycle to the Grade 3 Pupils: A Lesson Study Based Approach. Journal of Learning Improvement and Lesson Study. 2. 1-10. 

Vo, T., Forbes, C. T., Zangori, L., & Schwarz, C. V. (2015). Fostering Third-Grade Students’ Use of Scientific Models with the Water Cycle: Elementary teachers’ conceptions and practices. International Journal of Science Education, 37(15), 2411–2432. https://doi.org/10.1080/09500693.2015.108088
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	PRELIMINARY INFORMATION

	Subjects: Science and Reading and Research
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7	The student will investigate and understand that there is a water cycle and water is important to life on Earth. Key ideas include
              c) the water cycle involves specific processes.


	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.RV The student will systematically build vocabulary and word knowledge based on grade- three content and texts read or heard. 


	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.ELA-Literacy.L.3.4
Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.

	LEARNING OBJECTIVE(S)

	Given a digital, unlabeled diagram of the water cycle, students will be able to correctly drag and drop the labels for at least three of the four main processes (collection, evaporation, condensation, and precipitation), as measured by a completed Google Slides assignment.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Paper plates, markers, clear jar with lid, warm water, ice cubes, unlabeled diagram of the water cycle, sticky notes, white board, chart paper, computers, word wall, sentence stem sheets, books and videos of diverse people/cultures, pre-made paper plates with drawings, pre=labeled diagrams, websites with water cycle processes 

	Technology Integration (if applicable):
	Students will complete a Google Slides assignment to drag and drop labels to an unlabeled digital diagram of the water cycle.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will use descriptive and sequential language. They will also explain the steps in the water cycle.

	Language Supports:
	Provide labeled visuals, sentence stems, labeled worksheets, and simplified definitions


	Essential Vocabulary:  
	Water cycle, water, loop, collection, evaporation, condensation, and precipitation.

	INSTRUCTION

	Direct Instruction/Modeling:  
	Tell students, "Today, we're going to build our very own water cycle model on a paper plate! We'll use this model to understand how water moves all around our planet.” Then I will introduce vocabulary on the Smartboard.
Then I will model the project. Using a separate paper plate to model each step. "First, I'll draw a body of water at the bottom of the plate. This is our collection." Next, "I'll draw the sun and add arrows pointing up from the water to show evaporation." Then, "I'll draw a cloud to show condensation." Finally, "I'll draw raindrops falling from the cloud back to the body of water. This is precipitation. I will also explain the water cycle and emphasize that it's a continuous loop and that the water is always moving.

	Guided Practice:  
	Students will create their own paper plate water cycle models. Walk them through each step, prompting them to draw and label each process as I  did. For each step, have them name the process out loud.


	Independent Practice:
	Students will complete a simple, unlabeled diagram of the water cycle by labeling each step.

	Closure:
	Tell Your Neighbor: I will say, "Now, turn to the person next to you and use your paper plate model to explain the water cycle. Be sure to use all four of our new vocabulary words!"

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Assistive Technology: Allow students to use a tablet or computer to complete the labeling worksheet, provide pre-made materials: Have some of the paper plates pre-made with the drawings

	Strategies to Challenge Above-Average Learners:  
	Give opportunities to teach others: they will become "expert teachers" for a small group of their peers.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Create a collaborative environment. Provide multisensory learning experiences.

	Extension: 
	Rain in a Jar Experiment: I will explain to students that they are going to become meteorologists for a day and create their own "weather" in a jar. Students will pour about a half-inch of warm water into a clear jar. Explain that this represents the collection of water and the warmth is the sun's energy, which will cause evaporation. Condensation: Place a few ice cubes on the upside-down lid of the jar. Place the lid on top of the jar so that the ice cubes are on the outside. Explain that the warm, evaporated water vapor will rise and hit the cold lid, causing it to cool and form clouds (condensation). Precipitation: As the water droplets on the inside of the lid get bigger, they will get heavy and fall down the sides of the jar, creating "rain." This is precipitation. After the experiment, have students discuss what they observed. Ask them to explain how the warm water, ice cubes, and condensation worked together to create precipitation. .

	Culturally Responsive Teaching:  
	I will discuss global water issues and how lack of access to clean water disproportionately affects certain communities. This fosters empathy and a sense of global citizenship.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	What’s in a cloud? Each student will have a small piece of paper with a cloud drawn on it. Ask them to draw and label what they think is inside a cloud and what happens to make it rain.

	Formative Assessments/Feedback to Learners:
	While they create their paper plate water cycles, I will circulate around the room and observe the students as they work. Asking questions like, "What does the sun's energy do to the water?" or "What do you call it when the water drops fall from the cloud?" 

	Summative Assessment:  
	The completed and correctly labeled independent practice worksheet.

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Afxenti, P. P.. (2023). A hook-based theory of teaching& effective learning: basic elements 	and theoretical aspects. 

Birkey, M. (n.d.). Science in the Elementary Classroom Science in the Elementary Classroom. 	https://nwcommons.nwciowa.edu/cgi/viewcontent.cgi?article=1324&context=educatio	n_masters

Carroll, G., & Park, S. (2024). Towards expansive model-based teaching: A systematic 	synthesis of modelling pedagogies in science education literature. Studies in Science 	Education, 1–39. https://doi.org/10.1080/03057267.2024.2417157
‌
Curran, F. C., & Kitchin, J. (2019). Early Elementary Science Instruction: Does More Time on 	Science or Science Topics/Skills Predict Science Achievement in the Early Grades? 	AERA Open, 5(3). https://doi.org/10.1177/2332858419861081 (Original work 	published 2019)

Moro, C., Mills, K. A., & Phelps, C. (2024). The CRAFTS learning framework: equipping 	learners to create relevant, accessible, fun, tailored and scholarly activities in higher 	education. Interactive Learning Environments, 32(10), 7230–7241. 	https://doi.org/10.1080/10494820.2024.2308100





[bookmark: _Toc133323256]Lesson Plan #5
	PRELIMINARY INFORMATION

	Subjects: Science and Art
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7	The student will investigate and understand that there is a water cycle and water is important to life on Earth. Key ideas include
              c) the water cycle involves specific processes.

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.1		The student will apply creative thinking to artmaking.
Use imaginative and expressive strategies to create works of art.
Create work in collaboration with others.

	Common Core State Standards (only required when integrating ELA or math):  
	n/a

	LEARNING OBJECTIVE(S)

	Given various art and craft materials (e.g., blue paper, yellow construction paper, cotton balls, and blue yarn), students will create a mural depicting the main stages of the water cycle on a poster board or bulletin board, accurately representing at least four key stages (e.g., evaporation, condensation, precipitation, and collection) using the specified materials.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Bulletin board paper, construction paper, tissue paper, cotton balls, yarn, ribbon, streamers, markers, crayons, glue, scissors, white paper

	Technology Integration (if applicable):
	Students will use Chromebooks to search for photos of each stage (pictures of clouds, rain, bodies of water, etc.) to look at while creating their art

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students must be able to speak and listen to: collaborate, negotiate, explain and present.  For reading they must read and follow directions and interpret diagrams and references. Writing requires students to label the stage and write captions.

	Language Supports:
	Sentence Starters, Think-Pair-Share, a visual word wall, pre-printed labels, offer a diagram of a water cycle to use as a reference, and color-code materials

	Essential Vocabulary:  
	Evaporation, condensation, precipitation, collection, accumulation, water cycle, water vapor, transpiration, runoff, sun, energy source

	INSTRUCTION

	Direct Instruction/Modeling:  
	I will start a discussion: "Where does water go after it rains?" or "What makes puddles disappear?"
Introduce the term Water Cycle and the four core stages. Write the terms on the board/chart paper.
Next, I will use a diagram or presentation to define and illustrate each stage.
Modeling Connection to Materials: Model the physical connection to the materials.
Model Collaboration: Demonstrate how to share a resource and agree on placement (e.g., "I suggest we cut the sun first. Who agrees?").

	Guided Practice:  
	Divide the class into small groups (4-6 students per group/mural).
Assign each group a specific planning task related to the mural:
Group 1: Oceans & Sun (Layout the base and evaporation area).
Group 2: Clouds & Condensation (Determine cloud placement and shape).
Group 3: Precipitation & Flow (Plan where the yarn will fall and how runoff will be drawn).
Group 4: Labeling & Details (Prepare the written labels for all four stages and draw arrows).
Circulate the room, providing language supports (sentence starters) and ensuring all groups are planning the correct scientific processes.
Check for accuracy: Teacher asks: "Why did we put the blue paper at the bottom? What stage does it represent?"

	Independent Practice:
	Students take ownership of the materials and work together to complete the remaining stages based on their planning.
Students use markers to draw arrows to show the movement and correctly apply the pre-printed or student-written labels to the corresponding sections.

	Closure:
	Gallery Walk & Peer Review 
Ask students to use the vocabulary to identify the stages on the mural.
Summary Assessment
Lead a brief class discussion using the vocabulary:
"Tell me one thing you learned about condensation today."
"What would happen to the water cycle if we didn't have evaporation?"


	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Provide pre-cut shapes, break down tasks, provide a visual schedule, peer support, and non-verbal response options.

	Strategies to Challenge Above-Average Learners:  
	Assign these students the role of "Scientific Consultant." Their job is to oversee the group's work, check the accuracy of all stages, and make sure that the arrows correctly depict the cyclical movement of water.

	Facilitating a Classroom Environment that Supports Student Learning:  
	I will hang anchor charts, students will be required to show progress before moving onto the next stage, provide arrow templates and emphasize the importance of using them correctly, students in each group will have different roles to work together collaboratively, timers, provide a language rich classroom by hanging vocabulary

	Extension: 
	Students will use a device to record themselves presenting their project. They must use correct vocabulary.

	Culturally Responsive Teaching:  
	Instead of generically labeling the collection stage as "Ocean," students will personalize it based on their local geography and cultural experiences.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Check for prior knowledge by listening to their answers during the introduction discussion:  "Where does water go after it rains?" or "What makes puddles disappear?"

	Formative Assessments/Feedback to Learners:
	Observe and question: Are students correctly using the vocabulary during planning and modeling the flow?

	Summative Assessment:  
	Evaluation of the completed mural: All four core stages (Evaporation, Condensation, Precipitation, Collection) are present and correctly placed in the cycle. Arrows clearly indicate the correct direction of water flow between stages. Materials Use: Cotton balls are used for Condensation, and yarn/ribbon is used for Precipitation. Labeling: All four core stages are correctly labeled and placed next to the corresponding material/process. Overall Quality: The mural demonstrates a clear, collaborative effort and is neatly assembled.

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Fastré, G. M., van der Klink, M. R., & van Merriënboer, J. J. (2010). The effects of performance-based assessment criteria on student performance and self-assessment skills. Advances in health sciences education : theory and practice, 15(4), 517–532. https://doi.org/10.1007/s10459-009-9215-x

Gunter, M. D., & Smith, J. T. (2016). Science, art, and water: An integrated K-5 curriculum for understanding ecosystems and human impact. Journal of Curriculum Studies, 48(1), 101–123.

Hansen, T. L. (2. 020). Differentiated instruction strategies for gifted students: Moving beyond acceleration. Contemporary Educational Psychology, 42(3), 195-207.

Sarker, Md Nazirul Islam & Wu, Min & Qian, Cao & Alam, G.M. & Li, Dan. (2019). Leveraging Digital Technology for Better Learning and Education: A Systematic Literature Review. International Journal of Information and Education Technology. 9. 453-461. 10.18178/ijiet.2019.9.7.1246. 

Williams College: Learning in Action. (n.d.). 3rd Grade weather and water cycle unit. https://learning-in-action.williams.edu/education-outreach/teaching-resources/3rd-grade-weather-and-water-cycle-unit/





[bookmark: _Toc133323257]Lesson Plan #6
	PRELIMINARY INFORMATION

	Subjects: Science and P.E.
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7 b) the energy from the sun drives the water cycle; 

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.1 The student will demonstrate progression toward the use of all critical elements for various skills and apply skills in increasingly complex movement activities.
d) Demonstrate dance patterns for a variety of dance movements and create a pattern/combination of movements into a repeatable sequence.

	Common Core State Standards (only required when integrating ELA or math):  
	n/a

	LEARNING OBJECTIVE(S)

	Students will be able to accurately perform a repeatable sequence of movements representing the four core stages of the water cycle, correctly demonstrating the role of the sun's energy in driving the water cycle, and achieving at least 80% accuracy on the performance rubric.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Anchor Chart-(Water Cycle, Role Cards (Sun, Ocean, Cloud, Rain), Open classroom/gym space, Simple background music

	Technology Integration (if applicable):
	Project video of weather patterns on the Smartboard

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Speaking: Explaining the role/movement chosen to represent a stage. Writing: Defining the Sun's role on the exit ticket. Listening: Following multi-step movement directions.

	Language Supports:
	Sentence Stems: "The ___ group moves to the ___ group because of ___." and "The Sun's energy makes the water evaporate by ___." Visual Word Wall: Clearly display terms with matching icons/movements.

	Essential Vocabulary:  
	Evaporation, Condensation, Precipitation, Collection/Accumulation, Water Cycle, Energy, Cycle, Sequence, Pattern.

	INSTRUCTION

	Direct Instruction/Modeling:  
	Hook: Ask: "How much of the world's water is moving right now?" Discuss that water is always moving in a cycle. Ask: "How can we, as humans, move like water?"

Introduce Roles & Movements: Model simple movements for each role, emphasizing the Science → Movement connection: Ocean: Slow, waving arms (calm). Sun: Arms raised, gently swaying (radiating heat/energy). Cloud: Arms pulled close to body, shaking lightly (cold/huddling). Rain: Fast, downward finger taps or smooth, falling arm movements. Emphasize the driver: Model the Sun making the Ocean move faster, linking energy to the water cycle.

	Guided Practice:  
	Divide the class into four groups (Sun, Ocean, Cloud, Rain). Assign the groups to large, distinct spaces. Sequence Practice: Lead the class through the cycle, coaching transitions. I will use the lesson vocabulary constantly ("Remember, the Sun's energy causes Evaporation now!"). Check that the Sun group is actively initiating the movement transition.

	Independent Practice:
	Groups work together to refine the transitions between roles. The main task is for the group to establish a smooth, repeatable, and distinct pattern for the full cycle 

	Closure:
	Final Performance: The class performs the full, repeatable cycle one final time while the narrator explaines the scientific concepts (Evaporation, Condensation, Precipitation, Collection).

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Provide large, color-coded role cards with the stage name and a matching movement picture for students who need visual reminders, mark the designated areas (Ocean, Cloud) on the floor with colored tape. 

	Strategies to Challenge Above-Average Learners:  
	Students will be challenged to provide different movements that make sense. For example, have the "Cloud" group experiment with two different movements for Precipitation (e.g., a slow, gentle rain vs. a fast, stomping hailstorm). Another job will be for a student to play the role of the Scientific Speaker: this is the "Science Narrator" who verbally explains the stage names as the movements occur.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Define boundaries with cones and tape, provide the sounds to initiate transitions, assign roles in each group, encourage non-verbal feedback, use proper vocabulary, provide anchor charts and visuals.

	Extension: 
	Students will choreograph a new activity for a different climate such as the desert or the tropical rainforest.

	Culturally Responsive Teaching:  
	Make sure that students who are non-verbal or physically reserved are still recognized for accurate scientific sequencing

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students quickly draw the water cycle and circle the single most important component that starts the process. Collect drawings to confirm students identify the Sun/Energy Source.

	Formative Assessments/Feedback to Learners:
	Performance Rubric: The teacher uses a rubric to assess the class performance against the standards. 

	Summative Assessment:  
	Exit Ticket: Students write one sentence explaining how the Sun's energy starts the whole cycle.

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Peiris, S. et al. (2023). The effects of physical activity on academic performance in adolescents: a systematic review. Frontiers in Psychology, 14, 1145131. 

Quinn, H., Lee, O., & Valdés, G. (2021). Language demands and opportunities in relation to Next Generation Science Standards (NGSS).

Reeves, T., Fisher, D., & Frey, N. (2023). 4 C's for Better Student Engagement. Educational Leadership, 81(1), 10–16.

SHAPE America. (2019). Strategies for connecting activities in physical education and the classroom. Reston, VA: SHAPE America.

Suprayogi, M. N., et al. (2020). Teachers and their implementation of differentiated instruction in the classroom. Teaching and Teacher Education, 91, 103138. 





[bookmark: _Toc133323258]Lesson Plan #7
	PRELIMINARY INFORMATION

	Subjects: Science and Math
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7a) Many reservoirs of water on Earth.


	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	a) 3.PS.1 Organize and represent a data set using bar graphs with a title and labeled axes, with and without the use of technology tools. Determine and use an appropriate scale (increments limited to multiples of 1, 2, 5 or 10).


	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.Math.Content.3.MD.B.3
Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step "how many more" and "how many less" problems using information presented in scaled bar graphs. For example, draw a bar graph in which each square in the bar graph might represent 5 pets.

	LEARNING OBJECTIVE(S)

	Given a pre-determined data set of Earth's water reservoirs and graph paper, students will construct a complete scaled bar graph and solve related one- and two-step comparison problems, achieving at least 80% accuracy by correctly labeling axes, applying a scale in multiples of 5, and accurately plotting the data.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Anchor Chart of water reservoirs, Graph paper, Rulers, Colored pencils, Pre-made "Earth's Water Reservoirs" data set.

	Technology Integration (if applicable):
	After completing their paper graph, students use an online graphing tool (e.g., Google Sheets or a simple bar graph generator) to input the data. They compare their hand-drawn graph to the digital version, checking for accuracy in bar height and scale.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Reading: Interpreting the data set and accurately reading the scaled Y-axis. Writing: Labeling the graph components (title, axes, scale) and composing written solutions to the one- and two-step word problems. Speaking: Discussing the process of scaling and explaining the answers to the comparison problems during collaboration and closure.

	Language Supports:
	Sentence Stems, Visual Supports: Anchor Chart with a clearly labeled example of a scaled bar graph and the reservoir data set.

	Essential Vocabulary:  
	Reservoir, Oceans, Glaciers, Groundwater, Lakes/Rivers, Bar Graph, Data, Scale, Units. Represent, Organize, Axis (X-axis, Y-axis), Appropriate, Compare, Difference 

	INSTRUCTION

	Direct Instruction/Modeling:  
	Introduce the concept of Water Reservoirs: Where is all the water on Earth stored? Discuss that water is stored in many places, and we need a way to compare the amounts.

	Guided Practice:  
	In pairs, students receive graph templates. Guide them step-by-step through setting up the graph: 
Write the Title. 
Label the X-axis categories. 
Determine the scale (Teacher guidance: "Let's use a scale of 5 units per line"). 
Label the Y-axis in multiples of 5 (0, 5, 10, 15, 20...).
Together, model drawing the bar for "Glaciers" (8 units), showing them how to estimate between the 5 and 10 unit lines.

	Independent Practice:
	Students independently complete the remaining bars (Groundwater and Lakes/Rivers) and color their graph
Students answer a set of structured questions based only on the graph they created: One-Step: "How many more units of water are in Glaciers than in Lakes/Rivers?" Two-Step: "If the Groundwater and Lakes/Rivers units were combined, how many fewer units would they have than the Oceans?"

	Closure:
	Have students share their answers to the two-step problem and explain how they used the scaled axis to find the difference.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Provide a graph template where the X-axis categories are already written, and the scale is pre-determined (multiples of 5 only). Chunking: Break down the two-step problem into two separate questions.

	Strategies to Challenge Above-Average Learners:  
	 Research the actual percentages of the four reservoirs and discuss why a picture graph would be more appropriate for those huge numbers.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Provide anchor charts of reservoirs, provide checklists with step-by-step directions to create graphs, and teacher check-ins before moving onto the next step

	Extension: 
	Research the actual global percentages of water found in the four main reservoirs (Oceans, Glaciers, Groundwater, Rivers/Lakes). Then, students will create a bar graph using this data.

	Culturally Responsive Teaching:  
	Begin the lesson by discussing the importance of water storage (reservoirs) in different climates/regions, especially in areas facing water scarcity, connecting the data to real-world impact.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Display an incomplete bar graph where the scale is 1 unit = 2. Ask students to label the axis to 20 and shade a bar representing 14.

	Formative Assessments/Feedback to Learners:
	Before students proceed to plot the final two bars in Phase 3, the teacher must circulate and perform a quick,  review of their collaborative work.

	Summative Assessment:  
	Graph has a title and labeled axes.
 Scale is accurately used in multiples of 5 
 All four data points (reservoirs) are plotted correctly.
Students accurately solve the one-step and two-step "how many more/less" problems 

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Carbonell, A., Alomran, S., Alenizi, M., & Alkhadher, A. (2022). Math and Science Integrated Curriculum: Pedagogical Knowledge-Based Education Framework. Education Research International, 2022, 1–10. https://doi.org/10.1155/2022/9248479

Martins, D., Cruz, D., & Monteiro, M. (2025). Project-based learning as a catalyst for 21st-century skills and student engagement in elementary mathematics. Thinking Skills and Creativity, 53, 101248. https://doi.org/10.1016/j.tsc.2024.101248

Martirena, C. C. (2025, April 1). How elementary ELLs can learn English and content. Edutopia. https://www.edutopia.org/article/elementary-ells-learn-english-content

Sciencing.com. (2022, August 30). How to Teach Bar Graphs to Third-Graders [Article]. Sciencing.

Sierrastreamsinstitute.org. (2025, March 3). Elementary Students Learning through Data Analysis and Sharing Findings: A Design-Based Research for Community and Citizen Science in Schools [Report]. Sierra Streams Institute.





[bookmark: _Toc133323259]Lesson Plan #8
	PRELIMINARY INFORMATION

	Subjects: Science and Writing
	Grade Level: Third Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7	The student will investigate and understand that there is a water cycle and water is important to life on Earth. Key ideas include
c) the water cycle involves specific processes.

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.W.1 Modes and Purposes for Writing
B. Write personal or fictional narratives that organize event sequences that unfold naturally.      

	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.ELA-Literacy.W.3.3
Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

	LEARNING OBJECTIVE(S)

	Given a writing prompt and illustration materials, students will write and illustrate a creative story from the perspective of a single water droplet, following its journey through the water cycle. The story must accurately describe at least three key processes of the water cycle, and it must be organized with a clear sequence of events that unfolds naturally.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Chart paper, markers, construction paper/notebooks, colored pencils, student copies of the narrative writing rubric.

	Technology Integration (if applicable):
	Use the Smartboard for modeling, using slides, and showing videos, 

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students must be able to describe complex scientific processes using academic language and connect these processes using sequencing words.

	Language Supports:
	Anchor charts displaying the water cycle steps and definitions. Sentence frames for describing processes. Provide a vocabulary word bank focusing on transition words.

	Essential Vocabulary:  
	Evaporation, Condensation, Precipitation, Collection, Water Cycle, Transpiration (Challenge)

	INSTRUCTION

	Direct Instruction/Modeling:  
	Hook: Ask students: "If you were a drop of water, where would you want to travel?" Discuss briefly.
Then, display an anchor chart of the water cycle.. Review the four main steps. Reinforce the vocabulary. 
Model the Task: "We are combining science and writing to tell a story." 
 Model Brainstorming: Start a graphic organizer on the Smartboard for the story's sequence.
Model Drafting a Segment: Write the first paragraph from the droplet's POV, focusing on Evaporation. Model using descriptive words and one sequencing word (e.g., I floated lazily in the bright blue lake. Suddenly, first, a warm ray of sunshine hit me, and I felt myself getting lighter and lighter as I turned into an invisible vapor.). 

	Guided Practice:  
	Distribute a simple four-box sequence graphic organizer. As a class, verbally brainstorm and fill out the middle two boxes for the droplet's journey through Condensation and Precipitation,     Drafting: Students begin drafting their rough copy of the story, focusing only on the sequence and the science. Circulate to perform the "Three Check" Formative Assessment.

	Independent Practice:
	Students continue writing their narratives, referring to the vocabulary and sequence anchor charts. Remind students to integrate descriptive details.
Illustration: Students create their accompanying illustrations, visuals should match the written parts of the water droplet's location (lake, cloud, river).

	Closure:
	Water Cycle Share: Conduct a “Gallery Walk" where student volunteers share a segment of their story that illustrates one of the three required water cycle processes. The class identifies the process described.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Provide a graphic organizer with sentence starters and pre-drawn illustrations in each box. Partner Support: Pair students with a peer to serve as a science "fact-checker.”

	Strategies to Challenge Above-Average Learners:  
	Require the students to include a less common process (e.g., transpiration from a tree or runoff/infiltration) in their story. 

	Facilitating a Classroom Environment that Supports Student Learning:  
	I will hang anchor charts, provide flexible seating arrangements, and  allow multiple types of resources

	Extension: 
	Convert the final, edited story and illustrations into a simple, short animated flipbook or create a digital presentation with narration.

	Culturally Responsive Teaching:  
	Students can set their story in a location that is personally meaningful (a stream near their home, a tropical rainforest, a glacier in the mountains) or a place they have learned about from a different culture. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will  draw a picture and write one sentence about "Where does the rain come from?" This demonstrates prior knowledge of the water cycle and initial writing skills.

	Formative Assessments/Feedback to Learners:
	I will circulate with a checklist, verifying that students' narrative sequence graphic organizers show the correct order of the water cycle. Immediate feedback is given.

	Summative Assessment:  
	Evaluate the final illustrated narrative using a two-part rubric: Science Accuracy (correct description of 3+ water cycle processes) and ELA Narrative (clear event sequence, narrative point of view maintained, use of descriptive details).

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Birkey, M. (2021). Science in the elementary classroom - nwcommons. NWCOMMONS. https://nwcommons.nwciowa.edu/cgi/viewcontent.cgi?article=1324&context=education_masters 

Kim, Y.-S. G., Yang, D., Reyes, M., & Connor, C. (2021). Writing instruction improves students’ writing skills differentially depending on focal instruction and children: A meta-analysis for primary grade students. Educational Research Review, 34, 100408. https://doi.org/10.1016/j.edurev.2021.100408 

Nguyen, H. P. (2022, February 11). Creating authentic writing opportunities in The science classroom. Edutopia. https://www.edutopia.org/article/creating-authentic-writing-opportunities-science-classroom 

Practitioner’s Guide to Integrating Literacy and Science. NWEA. (2025). https://www.nwea.org/uploads/Practitioners-guide-to-integrating-literacy-and-science_NWEA_guide-1.pdf 

Willemsen, R. H., de Vink, I. C., Kroesbergen, E. H., & Lazonder, A. W. (2023). The role of creative thinking in children’s scientific reasoning. Thinking Skills and Creativity, 49, 101375. https://doi.org/10.1016/j.tsc.2023.101375 





[bookmark: _Toc133323260]Lesson Plan #9
	PRELIMINARY INFORMATION

	Subjects: Science and Writing/Communication
	Grade Level: 3rd Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7 b) the energy from the sun drives the water cycle; 

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.W.2 Organization and Composition  
A. Engage in writing as a process to compose a well-developed paragraph. This includes:   
i.   Writing a clear topic sentence focusing on a 
main idea.   
ii.  Developing, selecting, and organizing ideas relevant to topic, audience, purpose, and genre.   
iii. Elaborating writing by including supporting details.   
iv. Using transition words to vary sentence structure.   
v.  Providing a concluding statement.  


	Common Core State Standards (only required when integrating ELA or math):  
	
Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

	LEARNING OBJECTIVE(S)

	Given a vocabulary word bank and a visual anchor chart of the water cycle, students will independently write a half-page diary entry from the Sun's perspective that explains its role in making water rise from surfaces (evaporation), achieving a score of at least 7 out of 10 points on the rubric.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Bright yellow paper cutouts, Water Cycle Anchor Chart, T-Chart organizer, large vocabulary cards, Sentence Starter strips.

	Technology Integration (if applicable):
	If time permits, students will use a presentation app (like Google Slides or Seesaw) to create a digital book of their diary entry, pairing each paragraph (Energy, Evaporation) with a drawing or digital image.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Using first-person narrative (I/me/my); sequencing the steps of the Sun's job; using new science words in a writing task.

	Language Supports:
	Visuals: Use pictures for all core vocabulary Sentence Frames: "Today my job was to give Earth ___." and "First, I saw the ocean. I used my heat to make the water ___. That is called ___."


	Essential Vocabulary:  
	Sun's Energy, Water Cycle, Evaporation.

	INSTRUCTION

	Direct Instruction/Modeling:  
	 Hook: Start the lesson with an energetic, very simple monologue from the Sun about its job as the Earth's "giant hair dryer.” Display  a prop: Use a bright yellow circle/cutout or flashlight.
Modeling: Display a diagram showing a pool of water with large arrows pointing up. Use the term Evaporation and pair it with easy-to-understand analogies. Then, start a sample diary entry on the board (Think-Aloud). Use simple sentence structures and model the Sun's voice.

	Guided Practice:  
	Create a large chart on the board/paper labeled: Water from Surfaces (Evaporation) 
Students work in groups to write/draw one thing the Sun would say about each process (e.g., "I made the ocean water fly up!")


	Independent Practice:
	The Sun’s Diary Entry: Students independently write a half-page diary entry from the Sun's perspective. Must include: A greeting, a description of giving energy, and an explanation of Evaporation, all using the "I" voice.

	Closure:
	The Sun’s Report Card: Students draw a picture of the Sun and give it a grade (A, B, C, etc.) on its job. They write one reason for the grade

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Writing Template: Provide a comic strip template instead of a blank page. Box 1: Sun wakes up (Energy). Box 2: Evaporation (draw water rising). They write 1-2 sentences in each box. Dictation: Allow dictation to an adult or use a recording app.

	Strategies to Challenge Above-Average Learners:  
	Illustrate the Story: Students must illustrate their diary entry with labeled pictures: The Sun giving energy and the Evaporation process. They must also include one instance of dialogue between the Sun and a cloud.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Visual Supports: Display the Water Cycle chart and the simple T-Chart comparisons prominently throughout the writing task. Positive Atmosphere: Praise creative word choice and simple explanations.

	Extension: 
	The Cloud's Letter: Students write a short letter from a Cloud thanking the Sun for the Evaporated water, and explaining what the Cloud will do next (Condensation and Precipitation).

	Culturally Responsive Teaching:  
	Discuss stories or pictures of how the Sun and water are celebrated or feared in various global cultures. Ask students to share how their families use the Sun and water in their daily lives.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students draw a picture of a puddle, lake, or wet ground. Then, they draw an arrow showing where the water goes when the Sun shines on it. They write one word to describe why it goes there.

	Formative Assessments/Feedback to Learners:
	Observe and provide feedback during the Guided Practice's Chart activity. During Independent Practice, circulate and check for: Narrative Voice: Is the student maintaining the "I" perspective? Vocabulary Use: Did they use correct science vocabulary and the word evaporation at least once?

	Summative Assessment:  
	The final, half-page diary entry will be assessed using a rubric.

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Cho, Y., Kim, D., & Jeong, S. (2021). Evidence-based reading interventions for English language learners: A multilevel meta-analysis. Heliyon, 7(9), e07985. https://doi.org/10.1016/j.heliyon.2021.e07985

Diab, H., Daher, W., Rayan, B., Issa, N., & Rayan, A. (2024). Transforming Science Education in Elementary Schools: The Power of PhET Simulations in Enhancing Student Learning. Multimodal Technologies and Interaction, 8(11), 105. https://doi.org/10.3390/mti8110105

D'Souza, R. (2021). What characterises creativity in narrative writing, and how do we assess it? Research findings from a systematic literature search. Thinking Skills and Creativity, 42, 100949. https://doi.org/10.1016/j.tsc.2021.100949

Eiland, L. S., & Todd, T. J. (2019). Considerations When Incorporating Technology Into Classroom and Experiential Teaching. The journal of pediatric pharmacology and therapeutics : JPPT : the official journal of PPAG, 24(4), 270–275. https://doi.org/10.5863/1551-6776-24.4.270

Kulshreshtha, Mayank & Chinta, Sandeep & Saxena, Tusharika & Mishra, Priyanka & Baliga, Divya. (2023). The Effects of Technology-Integrated Curriculum on Student Engagement and Outcomes. Harbin Gongcheng Daxue Xuebao/Journal of Harbin Engineering University. 44. 1338- 1347. 
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	PRELIMINARY INFORMATION

	Subjects: Science and Writing/Communication
	Grade Level: 3rd Grade


	Unit Topic:
3.7 Water Cycle
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning (science or social studies based on your unit topic):  
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.

	Virginia Standards of Learning (other content area(s) addressed – reading/research, writing/communication, math, PE/health, or art):  
	3.C.2 Speaking and Presentation of Ideas 
Report orally on a topic or text, tell a story, or recount an experience in an organized manner. This includes: 
Using descriptive details and appropriate facts to support themes or central ideas. 
Speaking audibly with appropriate pacing, prosody, and voice level. 
Using language (formal or informal) and style as appropriate to audience, topic, and purpose. 

	Common Core State Standards (only required when integrating ELA or math):  
	CCSS.ELA-Literacy.SL.3.4
Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.

	LEARNING OBJECTIVE(S)

	Given defined roles (Anchor, Reporter, Correspondent) and a script template, students will collaboratively write and perform a 3-minute news report that accurately defines and sequences the main stages of the water cycle earning a score of at least 3 out of 4 on the rubric.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Water Cycle Anchor Chart, News Report Script Template, Vocabulary Word Bank sheet, Role-Name Tags (Anchor, Reporter, Correspondent), Microphones (toy or prop), Tablet/Camera

	Technology Integration (if applicable):
	If students would like to use technology instead of a live presentation, they can use a class tablet to film each group's news report. Playback can be shown the next day, allowing for self-assessment and sharing. 

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Using formal/professional language, using excited/descriptive language, Sequencing: Orally explaining a process in sequential order.

	Language Supports:
	Each role's script section is color-coded to match a stage on the Water Cycle Anchor Chart. Sentence Frames: Provide sentence starters for each role.

	Essential Vocabulary:  
	Water Cycle, Evaporation, Condensation, Precipitation, Solar Energy/Heat, Clouds, Air, Ocean/Lake, Rain/Snow.

	INSTRUCTION

	Direct Instruction/Modeling:  
	 Hook: Watch a short clip of a local weather report or a news segment about rain/snow. Discuss the different roles: Who talks about the big picture (Anchor)? Who shows the map (Reporter)?
Modeling: Role-Play and Script Breakdown.
Content Modeling: Display a large Water Cycle Anchor Chart. The teacher models the role of the "Weather Reporter," using an enthusiastic voice to define the three key terms in simple terms, pointing to the chart.
Evaporation: "The Sun's heat is making the water turn into invisible air!"
Condensation: "That invisible air gets cold and squishes together to make clouds!"
Precipitation: "When the cloud gets too heavy, the water falls back down as rain!"
Writing Modeling: Display the simple News Report Script Template (see Materials). Model filling out the Weather Reporter's section.

	Guided Practice:  
	Group Script Writing and Role Assignment.
Instructions:
Divide students into small groups. Assign roles: News Anchor, Weather Reporter (focuses on Evaporation/Condensation), and Field Correspondent (reports from the ocean, focusing on Precipitation).
Using the provided script template and vocabulary word bank, groups collaboratively write their 3-minute news report.
The teacher circulates, offering specific feedback on the accuracy of the science and the use of the reporter voice.

	Independent Practice:
	 Rehearsal and Blocking.
Instructions: Groups move to separate corners of the room to practice their report.
They practice transitions between roles 
They practice using simple gestures or movements to represent the concepts 

	Closure:
	Groups present their weather reports. Students give glows and grows. The teacher observes and makes sure that students are using the correct vocabulary and sequence.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	Assign the Anchor role (which has less vocabulary explanation and more reading) to students needing less scientific language support. Pre-written Text: Provide the scientific explanation sections fully pre-written, and the student only reads it aloud. Visual Cues: Allow students to hold their corresponding picture card (Evaporation, Cloud, Rain) during their report section.

	Strategies to Challenge Above-Average Learners:  
	The student in the Weather Reporter role must research and include a fourth stage (like Collection/Runoff) and briefly explain how their state or region is currently being affected by the water cycle.

	Facilitating a Classroom Environment that Supports Student Learning:  
	Before Independent Practice, designate "broadcast zones" in the classroom (corners, back of the room) where groups can practice their loud reporter voices without interrupting others.

	Extension: 
	Groups write a 30-second commercial to air during their news report, advertising an imaginary product that uses water from the water cycle (e.g., a special raincoat).

	Culturally Responsive Teaching:  
	Use  a local body of water as the "Field Correspondent's" location (e.g., "I'm here live at Lake Eerie!") or discussing recent local weather events (rain, snow, humidity).

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	"Sequence the Picture" - Provide students with three pre-drawn, unlabeled cards showing the steps:
Water rising from a lake (Evaporation).
Clouds forming (Condensation).
Rain/Snow falling (Precipitation).
Students physically arrange the cards in the order they think water moves. Quickly observe groups to gauge baseline understanding of the cycle's sequence.

	Formative Assessments/Feedback to Learners:
	Monitor students during the Guided Practice (script writing) to make sure they are using the vocabulary words correctly and sequentially. During the Independent Practice, listen for clear articulation and role adherence.

	Summative Assessment:  
	The performance will be assessed by using a rubric.

	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Anderson, B. E., Wright, T. S., & Gotwals, A. W. (2023). Teachers’ Vocabulary Talk in Early-Elementary Science Instruction. Journal of Literacy Research, 55(1), 75-100. https://doi.org/10.1177/1086296X231163117 (Original work published 2023)

Namyssova, G., Malone, K.L., Helmer, J. et al. The use of drama in science instruction—a review of the literature. SN Soc Sci 3, 162 (2023). https://doi.org/10.1007/s43545-023-00750-3

Nash, J. R., Araújo, R. J., & Shideler, G. S. (2017). Contributing factors to long-term citation count in marine and freshwater biology articles. Learned Publishing, 30(4), 289–296. https://doi.org/10.1002/leap.1136

Townsend, Dianna & Brock, Cynthia & Morrison, Jennifer. (2018). Engaging in vocabulary learning in science: the promise of multimodal instruction. International Journal of Science Education. 40. 1-20. 10.1080/09500693.2017.1420267. 

Ulbricht, J., Schachner, M. K., Civitillo, S., & Juang, L. (2024). Fostering Culturally Responsive Teaching Through the Identity Project Intervention: A Qualitative Quasi-Experiment with Pre-Service Teachers. Identity, 24(4), 307–330. https://doi.org/10.1080/15283488.2024.2361890
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	Lesson #11
	Lesson #12
	Lesson #13
	Lesson #14

	Unit Topic & Subjects
	3.7 Water Cycle
Science
	3.7 Water Cycle
Science
	3.7  Waater Cycle 
Science and Writing/Communication
	3.7 Water Cycle
Science and Writing/Communication

	VA SOL (science or social studies)
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.

	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.

	VA SOL (other content area)
	Click or tap here to enter text.
	Click or tap here to enter text.
	3.W.1 Modes and Purposes for Writing    
A. Recognize different forms of writing (narrative, expository, and opinion) have distinctive patterns of organization to support their purpose.   
B. Write personal or fictional narratives that organize event sequences that unfold naturally.   
C. Write informative/explanatory texts to examine a topic that develops the topic with facts and details. 
	3.W.1 Modes and Purposes for Writing:
D. Write opinion pieces on topics or texts, supporting a point of view with facts and reasons.   

	CCSS (if integrating ELA or math)
	Click or tap here to enter text.
	Click or tap here to enter text.
	CCSS.ELA-Literacy.W.3.3.c
Use temporal words and phrases to signal event order.
	CCSS.ELA-Literacy.W.3.1
Write opinion pieces on topics or texts, supporting a point of view with reasons

	Learning Objectives
	Given the materials for the Solar Still experiment and a step-by-step diagram template, students will set up the experiment and illustrate the diagram that correctly shows water moving from liquid to vapor (Evaporation) using clear labels and colored arrows.
	Following the teacher's demonstration of the "Cloud in a Jar" model, students will accurately draw and label condensation in the water cycle using appropriate visual characteristics that align with the type descriptions.
	Given the definitions of Condensation and personification, students will write a short, 4-line personification poem that accurately describes a water droplet's change of state during Condensation and uses at least one strong descriptive adjective.
	Given three different states of water (solid, liquid, gas) and the writing prompt, students will write a persuasive paragraph that identifies the Sun as the energy source and explains its role in one state change (e.g., liquid turning to vapor), meeting of the required writing elements.

	Instructional Idea(s)
	The Solar Still Experiment: Students set up a miniature ecosystem (jar, soil, water, plastic wrap). They observe and track  the rate of condensation over 24 hours. They illustrate a step-by-step diagram of how water vapor rises.
	Cloud in a Jar Condensation Model: Students physically create a cloud using hot water, ice, and hairspray 
	Personification Poetry: Students choose one of the water cycle stages and write a short poem using personification, describing what the water droplet feels or thinks as it changes state.
	The Sun as the Engine: Students analyze pictures of water in various states (puddle, ice, cloud). They create a persuasive paragraph arguing which form of water is the most important to the cycle, explaining the role of heat/energy.

	Assessment Idea(s)
	-Teacher reads statements about evaporation (e.g., "Evaporation turns water into steam."). Students hold up a card (YES/NO) to quickly vote on accuracy.
-Students draw the Solar Still setup. They label where evaporation is happening and where condensation is predicted to happen in 24 hours.
	-Groups share and compare observations of the water droplets (condensation) inside their Solar Still that they created yesterday. Discussion question: "Where did the droplets come from?"
-Students list the essential "ingredients" needed to form a cloud.
	-Teacher reads a famous personification example. Students define personification and give a water cycle example with a partner
-Collect poetry and make sure that students accurately describe the changes in the water 
	Use an index card to  finish the sentence: "The Sun is the engine of the water cycle because...”

	
	Lesson #15
	Lesson #16
	Lesson #17
	Lesson #18

	Unit Topic & Subjects
	3.7 Water Cycle
Science and Math
	3.7 Water Cycle
Science and Math

	3.7 Water Cycle
Science and Art
	3.7 Water Cycle 
Science and Writing/Communication

	VA SOL (science or social studies)
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.

	VA SOL (other content area)
	a) 3.PS.1 Organize and represent a data set using bar graphs with a title and labeled axes, with and without the use of technology tools. Determine and use an appropriate scale (increments limited to multiples of 1, 2, 5 or 10).

	a) 3.PS.1 Organize and represent a data set using bar graphs with a title and labeled axes, with and without the use of technology tools. Determine and use an appropriate scale (increments limited to multiples of 1, 2, 5 or 10).

	3.1 The student will apply creative thinking to artmaking.
a)Use imaginative and expressive strategies to create works of art.
b) Create work in collaboration with others.

	3.W.1 Modes and Purposes for Writing    
A. Recognize different forms of writing (narrative, expository, and opinion) have distinctive patterns of organization to support their purpose.   
B. Write personal or fictional narratives that organize event sequences that unfold naturally.   
C. Write informative/explanatory texts to examine a topic that develops the topic with facts and details. 

	CCSS (if integrating ELA or math)
	CCSS.Math.Content.3.MD.B.3
Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step "how many more" and "how many less" problems using information presented in scaled bar graphs. For example, draw a bar graph in which each square in the bar graph might represent 5 pets.

	CCSS.Math.Content.3.MD.B.3
Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step "how many more" and "how many less" problems using information presented in scaled bar graphs. For example, draw a bar graph in which each square in the bar graph might represent 5 pets.


	Click or tap here to enter text.
	
Use temporal words and phrases to signal event order.

	Learning Objectives
	Given a week's historical rainfall data in inches, students will calculate the total weekly rainfall and the daily average with accuracy, demonstrating the work clearly on their data sheet.
	Given a map with grid coordinates and corresponding precipitation data for three fictional cities, students will create a labeled bar graph that accurately reflects the precipitation amounts for all three locations and includes a title and labeled axes.
	After observing the "Sponge and Mountain" runoff model, students will draw a sketch of the model using colored arrows to correctly illustrate the path of surface Runoff and the eventual Collection in a basin.
	Given comic strip template, students will create a comic strip of a water droplet's journey that clearly sequences and labels all four stages of the water cycle (Evaporation, Condensation, Precipitation, Collection) with supporting dialogue

	Instructional Idea(s)
	Students learn how to use a basic rain gauge. They are given historical daily rainfall data for a week and calculate the total weekly rainfall and the daily average 
	"Precipitation Graph Challenge": Students use map grid coordinates to plot locations receiving different amounts of precipitation. They create a bar graph comparing the rainfall amounts of three fictional cities.
	Using trays, sponges (for ground), and raised clay (for mountains), students pour water and observe how runoff works and how collection basins (lakes/rivers) form. They sketch the path of the water.
	Students create a comic strip  that tells the story of a single water droplet's journey through the complete cycle (Evaporation, Condensation, Precipitation, Collection). Dialogue and action must match the scientific terms.

	Assessment Idea(s)
	Quick class discussion asking students what causes water to fall from the sky. Review the concept of droplets getting too heavy and the role of gravity.
	Students must name one city from their graph in the guided practice and state whether it received the most or least precipitation.
	-Students individually brainstorm and list as many places as possible where water collects after it rains (puddles, rivers, soil, reservoirs, etc.).
	-Teacher displays a comic strip of the cycle with one stage missing. Students identify the missing stage and write its scientific definition.



	


	Lesson #19
	Lesson #20

	Unit Topic & Subjects
	3.7 Water Cycle
Science and Writing/Communication
	3.7 Water Cycle
Science

	VA SOL (science or social studies)
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.
	3.7 The student will investigate and understand that there is a water cycle and water is important to life on Earth. 
Key ideas include:
there are many reservoirs of water on Earth;
the energy from the sun drives the water cycle; and 
the water cycle involves specific processes.

	VA SOL (other content area)
	3.W.1 Modes and Purposes for Writing:
D. Write opinion pieces on topics or texts, supporting a point of view with facts and reasons.   
	Click or tap here to enter text.

	CCSS (if integrating ELA or math)
	CCSS.ELA-Literacy.W.3.1
Write opinion pieces on topics or texts, supporting a point of view with reasons.
	Click or tap here to enter text.

	Learning Objectives
	Following small-group research and partner discussion, students will participate in a structured debate by contributing at least two evidence-based reasons (supported by water cycle concepts) to support their stance on water conservation.
	Given the final review game using technology-based quiz questions, students will answer the review questions, achieving accuracy on the quiz, before proceeding to the Post-Assessment.

	Instructional Idea(s)
	Class holds a structured debate on the topic: "Is fresh water a renewable or non-renewable resource?" Students must use evidence from the water cycle to support their arguments about water conservation.
	-Use a technology-based quiz game (like Kahoot or Quizlet Live) to rapidly review all vocabulary and concepts. Post-Assessment administered.


	Assessment Idea(s)
	Students write three reasons why the water cycle proves that fresh water is a limited resource that needs to be protected, using evidence from the cycle.
	-Students complete the sentence: "One new thing I learned about water that surprised me most was..."
-Students will complete the end of unit division assessment 
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Learning Segment
EDTPA TASK 4: LEARNING SEGMENT LESSON PLAN TEMPLATE
	DAILY LESSON PLAN TEMPLATE 

	PRELIMINARY INFORMATION

	Candidate Name: Lisa Nicely
	Grade Level: 3rd Grade

	Candidate’s Endorsement: Elementary Education: BED General Curriculum K-6 Special Education Add-On 
	Central Focus: Reading and understanding the concept of time to the nearest minute

	Subject/Topic: Math
	Learning Segment Theme: Telling Time/Elapsed Time

	Where in the learning segment does this lesson occur?
☐Beginning         ☐Middle             ☒End
	Lesson Structure or Grouping:
☒Whole Class    ☐Small Group      ☐1:1 
Other (specify): Click or tap here to enter text.

	Student Assets (Knowledge of Students)
Complete this section if you are in a practicum setting. If you are not in a practicum setting, please list N/A. 

	Personal (Interests, family backgrounds, experiences, etc.)
	There are both male and female students in my class. Some students live in a traditional family setting with mom, dad, and siblings, while others have grandparents who have parental rights, and some live with just mom or dad due to separation or divorce. I also have a student who lives with her older siblings. Some students play soccer, football, and baseball and are cheerleaders. One student participates in local plays, and there are a few dancers. One student excels at creative activities. Many students love video games and technology, and some love to read. 

	Cultural (Traditions, dialects, worldview, literature, arts, etc.)
	We have 13 males and 14 females on our roster. Our class's primary language is English, but I do have one ELL student who speaks both English and Spanish at home. The class is not very diverse. They are mostly Christian, and all celebrate the same holidays. Due to the economic status of the community, the entire school qualifies for free breakfast and lunch. 20% of the class is black, 67% are white, 12% are multiple races, and 1% is Hispanic.   

	Community (Landmarks, community events, etc.)
	The town is located on the Rappahannock River in Northern Virginia. We have many Civil War landmarks. The University of Mary Washington is about 20 minutes away in the neighboring City of Fredericksburg. We are a little less than two hours away from Washington, D.C., and an hour to our state capital, Richmond, Virginia.  The main employer in our area is the public school system. The county government and our hospital system are also large providers of employment in the community. 

	Developmental (Cognitive, physical, social, and emotional)
	Some students in my class demonstrate the ability to analyze information, ask questions, and solve problems creatively. They love learning, have a strong memory and recall, and can make connections. Some are more coordinated and athletically inclined than others. While other students have higher academic success, are talented artists, and have a love for writing. Some of my students have mature communication skills and can express themselves clearly, while others work well with peers and love to learn collaboratively. There are also some great leaders who help others navigate through disagreements. Some are very aware of their emotions, strengths, and needs. I have students who can regulate their feelings, while others require coaching and support. Some easily form relationships, and other students need guidance to learn how to act socially.  

	CONTENT STANDARDS

	State Standards
	3.MG.3 The student will demonstrate an understanding of the concept of time to the nearest minute and solve single-step contextual problems involving elapsed time in one-hour increments within a 12-hour period.   

	National Standards
	CCSS.Math.Content.3.MD.A.1
Tell and write time to the nearest minute and measure time intervals in minutes. Solve word problems involving addition and subtraction of time intervals in minutes, e.g., by representing the problem on a number line diagram. 

	InTASC Standards
	Standard #8: Instructional Strategies
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their  connections, and to build skills to apply knowledge in meaningful ways. 

	LEARNING OBJECTIVE(S)
These must be behavioral and measurable.
Statements of what students will know, understand, and be able to do at the end of the lesson (consider all three domains). Include condition, performance, and criterion.

	Given 8 task cards, students will accurately provide the elapsed time in at least 6 of 8 problems.

	BEGINNING: LAUNCH/HOOK/ANTICIPATORY SET
How will you get the lesson started? What questions, texts, inquiry, modeling, and/or other techniques will you use to engage students?

	Start by introducing the term "elapsed time" and explain that it is the time that passes between a starting and an ending time. Then, I will ask the students, "How long does your favorite cartoon last?" Then I will use a large yellow Judy clock to visually represent the passage of time. I will say, "We started our activity at 10:00 a.m. and finished at 11:00 a.m. Let's see how much time passed on the clock." Move the clock hands to show the elapsed hour.


	MIDDLE: INSTRUCTIONAL STRATEGIES TO FACILITATE STUDENT LEARNING
For example: How will you engage students with ideas/texts to develop understanding? What questions will you ask? How will you promote question generation/discussion? What activities will you use to engage students in learning—for individuals, small groups, or the whole class? How will you incorporate technology? How will you address the academic language demands? Detail your plan.  Note: For math lesson plans, please write or attach every task/problem that students will solve during the lesson—with the correct answers.

	Instruction/Modeling
	I will use the Judy clock to model how to find elapsed time in one-hour increments. First, I will ask, "If recess starts at 12:00 p.m. and ends at 1:00 p.m., how much  time do we have for recess?" I will move the hour hand to show the passage of time. The next scenario will be, "If you start reading a book at 10:00 a.m. and read for 2 hours, what time will you finish?" 

Next, I will use a number line to visually represent elapsed time on the Smartboard. I will show how to mark the starting time and then "jump" forward in one-hour increments to find the ending time. 

After that, I will model how to solve word problems involving elapsed time, emphasizing the steps: 1. Identify the starting time. 2. Identify the ending time or the elapsed time. 3. Determine what you need to find (starting time, ending time, or elapsed time). 4. Use the clock or number line to solve the problem. 5. Write the answer with the correct unit (ex. "2 hours," "5:00 p.m."). 

Then, I will show a video of a song called, “The Elapsed Time Song.” https://youtu.be/gH1o3X6pI6U?si=UoCMlQl2rxzuDkaq

	Guided Practice
	I will provide students with individual clocks and dry erase boards with open number lines.

We will work through several word problems as a class. I will guide students through the process of identifying the key information and using the tools to find the solution.

Example 1: "Sarah's soccer practice starts at 3:00 p.m. It lasts for 1 hour. What time does her practice end?"

Example 2: "John gets to school at 8:00 a.m. and leaves at 3:00 p.m. How long is he at school?"

Have students work in pairs to solve elapsed time problems. One student can set the starting time on their clock, and the other student can determine the ending time. Then they can switch. 

	Independent Practice
	Students will complete a task card scoot/scavenger hunt and solve problems about elapsed time. Each student will have a sheet to record their answers. They will walk around and find the cards to work through each problem. There will be 8 cards.

	END: CLOSURE
How will you end the lesson in a way that promotes student learning and retention?

	I will ask students to write one thing they learned about elapsed time on an index card. 

	EVIDENCE AND ASSESSMENT OF STUDENT LEARNING
How will you know whether your students are meeting your learning objective? What tools will you use to measure their progress? How will you provide feedback to promote student learning?

	Diagnostic/Pre-assessment(s) (could be prior to the lesson)
	Using Judy clocks, I will ask students the following question, “Sarah started her homework at 5:00 p.m. She ended at 6:00 p.m. How long did it take her to complete her work?” Students will write their answers on a white board.  


	Formative Assessments/
Feedback to Learners (part of the activities in the lesson)
	Have students work in pairs to solve elapsed time problems. One student can set the starting time on their clock, and the other student can determine the ending time. Then they can switch. 

	Summative Assessments (matches the objective)
	Students will complete 8 elapsed time task cards. 

	ACADEMIC LANGUAGE DEMANDS

	Language Demand(s)
	Students will work with a partner to define elapsed time and write it on a whiteboard.   


	Language Support(s)
	I will provide the formal definition of elapsed time on an anchor chart. Students will write the definition and draw a picture representing it in their math journals to use as a reference.  


	Essential Vocabulary
	Analog clock, digital clock, half past, quarter after, quarter ‘till, o’clock, elapsed time, start time, end time, hour, minute, AM, PM 


	LU SOE SPECIFIC LESSON REQUIREMENTS

	Character Education
	I will facilitate a class discussion about the importance of using time wisely and being responsible with commitments. I will ask questions like: 
"Why is it important to be on time for school/appointments/activities?"

"How does understanding elapsed time help us be more responsible?" 

	Materials
	Elapsed Time Task Cards (printed and cut out)

Recording sheets for students

Pencils

Practice Judy Clocks for demonstration or student use 

Number lines (dry erase and paper)

Whiteboard 

Chart paper

Smartboard

Slides 

Markers (for chart paper and dry erase)


	Technology Connection
	Smartboard to display slides with vocabulary, question scenarios, and number lines. It is also used to present the video of the song.

	CONSIDER THE FOLLOWING QUESTION FOR THE NEXT SECTION OF THIS FORM:
How will you support students to meet your goals? Describe EXPLICITLY what you will do!  List planned supports (instructional strategies, learning tasks and materials, and other resources deliberately designed to facilitate student learning of the central focus).

	Planned Supports
	-Number lines to help draw out their work 
-Judy practice clocks for hands on learning
-Analog clocks (real and photos on slides) for vocabulary and learning the skill
-Digital clocks (real and photos on slides) for vocabulary and learning the skill
-Anchor chart for displaying vocabulary
-Partner work to support and learn from each other
-Video to reinforce how to find elapsed time for the auditory learners
-Slides for visual learners 

	SUPPORTS: DIFFERENTIATION/EXTENSION
How will you provide successful access to the key concepts by all the students at their ability levels?

	Exceptionalities (special needs [IEPs/504 plans], gifted and talented, accommodations, etc.)
	Special Needs (IEPs/504 Plans): Provide one-on-one support or small group instruction, offer visual aids such as enlarged task cards, manipulatives, or color-coded materials, break down tasks into smaller, more manageable steps, allow extended time for task completion, provide alternative assessment methods, such as oral responses.

Gifted and Talented: Offer more challenging task cards with complex scenarios, such as multi-step problems or real-world applications, encourage students to create their own elapsed time problems to share with the class.

	ELL
	I will use visual aids such as clocks, number lines, and graphic organizers to support understanding of time concepts, provide pre-teaching of vocabulary, including terms like "elapsed time," "start time," "end time," "hour," and "minute,” simplify the language in word problems and instructions, provide opportunities for students to discuss and clarify their understanding with peers, use sentence frames, allow the use of a translation tools. 

	Learning Styles/Student Engagement
	Visual learners: The use of visual aids like clocks, number lines, and graphic organizers directly supports visual learners by providing them with visual representations of time concepts.

Auditory learners: Opportunities for students to discuss and clarify their understanding with peers or in small groups can benefit auditory learners, as they learn best through verbal interaction and listening. The pre-teaching of key vocabulary also helps auditory learners grasp the concepts. Also playing the video of the “Elapsed Time Song” is helpful for auditory learners.

Kinesthetic learners: Hands-on task card activity, supports these learners. Kinesthetic learners learn best by doing and manipulating objects. They also will benefit by using the Judy practice clocks and drawing out their work on the timelines.

	Extension
	Students will create a timeline of a school day or a weekend activity, noting the starting and ending times of the different events of the day and calculating the elapsed time for each. 

	REFERENCES: RESOURCES
Cite all sources used in the development of the lesson materials and resources, including URLs or other references.

	Preethy, S. (2023, September 24). Elapsed Time Song. Youtube. https://youtu.be/gH1o3X6pI6U?si=iBsWhLbqD0StaTk3

	REFERENCES: RESEARCH TO SUPPORT INSTRUCTIONAL DESIGN
Cite all research used to support instructional design, including URLs or other references.

	Common Core State Standards Initiative. (2023). English language arts standards. 		https://corestandards.org/wp-content/uploads/2023/09/ELA_Standards1.pdf

Council for the Accreditation of Educator Preparation. (n.d.). INTASC teacher standards. Council for the Accreditation of Educator Preparation. https://caepnet.org/~/media/Files/caep/accreditation-resources/intasc-teacher-standards.pdf

Indiana University School of Education. (n.d.). Academic language. https://education.indiana.edu/students/undergraduates/clinical-experiences/_docs/Academic%20Language.pdf

Virginia Department of Education. (n.d.). Standards of learning for English: Reading and literacy. https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
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Lesson Plan
	LESSON #7

	Subject/Topic: Reading Comprehension/Identifying the Central Conflict and Resolution
	Grade Level: 3rd Grade

	Lesson Structure or Grouping:
Whole Class □ Small Group □	1:1 □
Other (specify): 

	Learning Segment Theme:
Identifying the Central Conflict and Resolution – Day 7

	Resources and Materials: 
 Smartboard, computer, printed copy of the Jamal paragraph, projected copy of the Jamal paragraph, chart paper, markers,  anchor charts,  sentence stems, academic vocabulary word wall cards (conflict, central conflict, resolution, character, problem, solution, plot, events, climax, evidence), copies of “The Lost Library Book” passage, printed and cut event strips for “The Lost Library Book,” envelopes or bags for organizing event strips, g graphic organizer, highlighters, copy of “The Missing Permission Slip” passage, lined paper,  pencils,  highlighted copies of passages,  discussion norms poster, turn-and-talk partner cards, extension response sheet for advanced learners.


	Standards:
  State: 3.RL.1.B  Identify the central conflict and resolution using events from the plot to summarize the text.

National: CCSS.ELA-LITERACY.RL.3.3 : Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.


	Objective:
Given a passage, students will distinguish between minor conflicts and the central conflict and justify their reasoning using one piece of text evidence with at least 4 out of 5 accuracy.


	ACADEMIC LANGUAGE DEMANDS

	Language Demands: Students will orally explain their thinking, write a short response identifying the central conflict, justify their reasoning using text evidence.

Language Supports: I will provide an anchor chart: Central Conflict = The BIG problem that drives the story. Minor Problems = Smaller challenges along the way; and sentence stems.

Essential Vocabulary: Conflict, central conflict, resolution, character, problem, solution, plot, events, climax, evidence


	INSTRUCTION

	Direct Instruction/Modeling: I do – Facilitate a pre-assessment - Display yesterday’s paragraph about Jamal. Then, I will ask: “What was the central conflict?” and “What were some minor events?” Last, I will clarify misunderstandings before moving forward.

Jamal could not find his homework folder anywhere. He looked in his backpack, under his bed, and on the kitchen table. His teacher had reminded the class that homework was due today. Jamal started to feel worried because he didn’t want to get in trouble. Finally, his little sister came into the room holding the folder. She had taken it by mistake while playing school.

Hook: I will show a short clip from Finding Nemo: Nemo’s First Day of School (Marlin Worrying) https://youtu.be/FwZB_tQVaMs?si=DbOQLx4qQIzAkMhB

Independent Practice/Modeling: 

Before pressing play I will say, “Today we are learning how to tell the difference between minor problems and the central conflict in a story. As you watch this clip, I want you to think about what problem Marlin keeps worrying about.”

Post this question on the board: What problem keeps driving Marlin’s actions?

I will pause at 1:10. (Marlin repeatedly reminding Nemo to be careful.) Then ask, “What is Marlin worried about?” “Is anything bad happening yet?” “Is this a big problem or just a worry?”
Expected Student Thinking:
Marlin is worried Nemo might get hurt.
Nothing bad has happened yet.
This might be a smaller problem or fear.

Now I will pause at 2:30 (Marlin hovering near the school, embarrassing Nemo). Next, I will ask, “Why is Marlin acting this way?” “What feeling is driving his behavior?” “Is this the central conflict yet?”
Guide students to see:
Marlin’s fear is building.
The central conflict hasn’t fully happened yet.

The last pause at 3:30 (Just before Nemo swims toward the boat.) The last questions will be, “What might happen next?” “What bigger problem do you predict is coming?” 
Students may predict:
Nemo might get in danger.
Marlin might have to rescue him.

Discuss: I will ask, “What were some minor problems or events in this clip?” (Marlin embarrassing Nemo, Nemo feeling frustrated, Marlin hovering at school) The next question will be, “What seems like the central conflict of the story?” (Nemo being taken, Marlin having to rescue him) I will end the discussion with saying, “The central conflict is the BIG problem that drives the whole story. Minor problems help build up to it, but they are not the main issue.”

One last connection to the skill for this introduction, I will write on board: Minor Problems >>> Lead to >>> Central Conflict. Then, I will explain, “Marlin worrying is not the central conflict. It is building tension. The central conflict happens when Nemo is taken and Marlin must rescue him.”


	Guided Practice: We do – Students will work in pairs to put “The Lost Library Book” event strips in order. They will put a star on the event strip that represents the central conflict. Then, they will write a sentence explaining why.

The Lost Library Book
Maya was excited to return her library book because she had finished it early. When she opened her backpack after lunch, the book was not inside. She checked her desk, her cubby, and even asked her friend if she had borrowed it. Maya began to feel nervous because the book was due today. She did not want to pay for a lost book. After school, Maya looked in her car and found the book under the seat.

Event Strips (Print & Cut)
Cut these apart and place in envelopes for partner groups.
1. Maya was excited to return her library book.
2. Maya opened her backpack and the book was missing.
3. She checked her desk.
4. She checked her cubby.
5. She asked her friend if she borrowed it.
6. Maya began to feel nervous.
7. The book was due today.
8. Maya did not want to pay for a lost book.
9. After school, she looked in the car.
10. She found the book under the seat.

I will circulate and check to make sure they are choosing the correct central conflict and justifying their reason.


	Independent Practice: You do – Students will read this projected paragraph.

The Missing Permission Slip
Ethan was excited about the class field trip to the science museum. That morning, he packed his lunch, grabbed his jacket, and hurried to the bus line. When his teacher began collecting permission slips, Ethan searched his backpack but could not find his. His heart started beating faster. He remembered putting it on the kitchen counter the night before so his mom could sign it. Ethan felt worried because students without signed permission slips could not go on the trip. He wondered what he would do if he had to stay at school while his friends went to the museum.

Then, on lined paper, they will answer these 3 questions (5 possible points)

· What is the central conflict? (1 point)
· Write one sentence from the text as evidence. (1 point)
· Explain why this problem is the central conflict and not just a minor event in the story. 1 point)
· List two minor events. (2 points – 1 each)


	Closure: The students will turn and talk: “How can identifying the central conflict help you summarize a story?” I will call on 2–3 students to share. Then, I will reinforce that the central conflict is what the story is mostly about.


	CONNECTION TO RESEARCH

	Research Base (Theory): Constructivist Theory (Vygotsky)

Research Application to Lesson: This lesson incorporates think aloud modeling, guided partner collaboration, and scaffolded release (I do, We do, You do). Students construct understanding through discussion and supported practice with their Zone of Proximal Development. 

APA research citation: Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological Processes. Cambridge, MA: Harvard University Press.


	DIFFERENTIATION

	Supporting Students with Special Needs: Highlighted copy of passages, sentence frames, graphic organizer: problem, evidence, how it is solved

Challenging Above-Average Students: I will challenge them to create an alternate resolution.

Facilitating a Classroom Environment that Supports Student Learning: I will post discussion norms, turn-and-talk partner cards, calm, distraction-minimized small group area, vocabulary word wall (conflict, resolution, evidence, etc.)

Extension: Using the “Missing Permission Slip” passage from independent practice students will:
Step 1 – Identify the central conflict in one sentence.
Step 2 – Choose one minor event 
Step 3 - If this event were removed from the story, would the central conflict change? Why or why not? Explain your reasoning in 3-4 sentences.

The Missing Permission Slip
Ethan was excited about the class field trip to the science museum. That morning, he packed his lunch, grabbed his jacket, and hurried to the bus line. When his teacher began collecting permission slips, Ethan searched his backpack but could not find his. His heart started beating faster. He remembered putting it on the kitchen counter the night before so his mom could sign it. Ethan felt worried because students without signed permission slips could not go on the trip. He wondered what he would do if he had to stay at school while his friends went to the museum.


	ASSESSMENT

	Diagnostic/Pre-Assessment: (beginning of Independent Practice/Modeling) I will display yesterday’s paragraph about Jamal. Then, I will ask: “What was the central conflict?” and “What were some minor events?” Students will think, pair, and share. Then, I will choose 2-3 students to share. Last, I will clarify misunderstandings before moving forward.

Jamal could not find his homework folder anywhere. He looked in his backpack, under his bed, and on the kitchen table. His teacher had reminded the class that homework was due today. Jamal started to feel worried because he didn’t want to get in trouble. Finally, his little sister came into the room holding the folder. She had taken it by mistake while playing school.

Formative Assessment: (Guided Practice) Students will work in pairs to put “The Lost Library Book” event strips in order. They will put a star on the event strip that represents the central conflict. Then, they will write a sentence explaining why.

The Lost Library Book
Maya was excited to return her library book because she had finished it early. When she opened her backpack after lunch, the book was not inside. She checked her desk, her cubby, and even asked her friend if she had borrowed it. Maya began to feel nervous because the book was due today. She did not want to pay for a lost book. After school, Maya looked in her car and found the book under the seat.

Event Strips (Print & Cut)
Cut these apart and place in envelopes for partner groups.
1. Maya was excited to return her library book.
2. Maya opened her backpack and the book was missing.
3. She checked her desk.
4. She checked her cubby.
5. She asked her friend if she borrowed it.
6. Maya began to feel nervous.
7. The book was due today.
8. Maya did not want to pay for a lost book.
9. After school, she looked in the car.
10. She found the book under the seat.

I will circulate and check to make sure they are choosing the correct central conflict and justifying their reason.

Summative Assessment: (Independent Practice) Students will read this projected paragraph.

The Missing Permission Slip
Ethan was excited about the class field trip to the science museum. That morning, he packed his lunch, grabbed his jacket, and hurried to the bus line. When his teacher began collecting permission slips, Ethan searched his backpack but could not find his. His heart started beating faster. He remembered putting it on the kitchen counter the night before so his mom could sign it. Ethan felt worried because students without signed permission slips could not go on the trip. He wondered what he would do if he had to stay at school while his friends went to the museum.

Then, on lined paper, they will answer these 3 questions (5 possible points)

· What is the central conflict? (1 point)
· Write one sentence from the text as evidence. (1 point)
· Explain why this problem is the central conflict and not just a minor event in the story. 1 point)
· List two minor events. (2 points – 1 each)

I will collect their responses for grading.
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