EDUC 225

 LESSON PLAN TEMPLATE
	DAILY LESSON PLAN TEMPLATE 

	PRELIMINARY INFORMATION

	Candidate Name: Brooklyn Walker and StellaRose McGuire
	Grade Level: 2nd grade 

	Candidate’s Endorsement: Elementary Education 
	Central Focus: The central focus of this lesson is to teach students about the art of storytelling and broaden their descriptive vocabulary. 

	Subject/Topic: Writing 
	Learning Segment Theme: 
Telling Our Stories: Writing Narratives with Clear Events and Details

	Where in the learning segment does this lesson occur?
☒Beginning         ☐Middle             ☐End
	Lesson Structure or Grouping:
☒Whole Class    ☐Small Group      ☐1:1 
Other (specify): Click or tap here to enter text.

	Student Assets (Knowledge of Students)

	Personal (Interests, family backgrounds, experiences, etc.)
	This second-grade class consists of both boys and girls from diverse cultural and family backgrounds. Several students live in two-parent households, while others are from single-parent homes. Two students currently live with grandparents, and one is in foster care. The class includes English Language Learners, with Spanish being the most common home language other than English.
The students have a wide range of social and developmental needs, as is typical in early childhood education. About 1/3 of the class attends a district-run afterschool care program, and 1/4 participates in early enrichment programs such as music and art through the local community center. A few students are enrolled in weekend programs like gymnastics, dance, or soccer. One student receives services through an early intervention program and has a speech-language IEP.
Family engagement is strong in this class, with many caregivers actively volunteering during school events and classroom activities. I will collaborate with afterschool care providers and community enrichment staff to reinforce foundational math concepts, such as identifying shapes and exploring symmetry, through hands-on and play-based activities that support learning beyond the classroom.

	Cultural (Traditions, dialects, worldview, literature, arts, etc.)
	This second-grade class includes 24 students: 14 girls and 10 boys. While English is the primary language for most students, 3 are English Language Learners (ELLs) who are developing their language skills alongside their peers. The classroom reflects a variety of cultural and religious backgrounds. About one-third of the class attends a Christian church regularly, while two students are part of other religious communities. The class is racially and ethnically diverse, with approximately 2/5 of the students identifying as African American, 2/5 as White, and 1/5 as Latino or Asian. More than two-thirds of the students qualify for free or reduced lunch, indicating that many come from economically disadvantaged households. Our community is enriched by its connection to a nearby university and several smaller colleges, offering the children access to a wide range of sports and fine arts experiences. Recently, the students visited a college art gallery and museum, where they viewed several pieces that will be incorporated into our upcoming symmetry lesson. I will use these artworks to help students explore shapes and patterns in a meaningful, hands-on way.

	Community (Landmarks, community events, etc.)
	The second-grade classroom is in a city along the James River in Central Virginia, a region rich in history with several Civil War landmarks nearby. The city is often considered a college town, home to a large university and several smaller colleges, which provide many opportunities for community partnerships and learning experiences for young students.
Although the ocean and Washington, D.C. are both about four hours away, the local area offers its own unique attractions. The city has a train depot that many students are familiar with, and each year, the nearby county hosts a popular train festival that some families attend. These community features help connect students’ personal experiences to classroom learning, especially in areas like transportation, history, and geography.
One of the city’s major employers is a company that focuses on nuclear power and renewable energy. This company supports local schools through generous donations and grants that enhance STEAM (Science, Technology, Engineering, Arts, and Math) programs. These resources are valuable in the kindergarten setting, where students are beginning to explore the world through inquiry, creativity, and hands-on activities. The classroom will continue to incorporate STEAM-based learning experiences to build curiosity and foundational skills in early learners.

	Developmental (Cognitive, physical, social, and emotional)
	The second-grade students are progressing well in class. They are beginning to demonstrate early skills in organizing their thinking using tools like picture-based graphic organizers and teacher-guided activities. During lessons, students are learning to work together through turn-taking, partner talk, and sharing materials and ideas.
Most students enjoy participating in small group work and classroom discussions. However, one student prefers to work independently. While this student is willing to listen and briefly talk with their group about the task, they often choose to complete their work in a quiet space on their own. For the upcoming symmetry activity, this student may benefit from doing the guided practice independently and then joining the group to share their finished work. This approach supports the student’s need for autonomy while still encouraging collaboration and communication with peers. The overall classroom environment supports cooperation, flexibility, and multiple ways of learning, allowing each child to contribute in a way that fits their learning style.

	CONTENT STANDARDS

	State Standards
	2.W.1 A. Write narratives that recount a well-elaborated event or short sequence of events and include details about the events and characters and use of time-related words to signal the event sequence. 

	National Standards
	Common Core ELA 
CCSS.ELA-LITERACY.W.2.3 
"Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure."

	InTASC Standards
	 #4 – Content Knowledge: Understanding story structure and elements to teach narrative writing.
#5 – Application: Encouraging creativity, sequencing, and perspective in narratives.
#6 – Assessment: Monitoring students’ writing and giving feedback on narrative skills.
#7 – Planning: Designing instruction that supports sequencing, detail use, and character focus.
#8 – Instruction: Using varied strategies to teach narrative writing effectively 

	LEARNING OBJECTIVE(S)
These must be behavioral and measurable.
Statements of what students will know, understand, and be able to do at the end of the lesson (consider all three domains). Include conditions, performance, and criterion.

	Teacher Version: Given a prompt students will be able to recount two or more sequenced events in narrative form, incorporating descriptive vocabulary and vivid details to ensure the reader gains a clear understanding of characters, setting, and the progression of events using at least five descriptive words. 

Student version: 
I CAN write a story using descriptive words. 

	BEGINNING: LAUNCH/HOOK/ANTICIPATORY SET
How will you get the lesson started? What questions, texts, inquiry, modeling, and/or other techniques will you use to engage students?

	We will begin by asking the students to describe how to make a peanut butter and jelly sandwich. With their descriptions, we will construct a pb & j sandwich to their literal descriptions. This will help students understand the importance of describing words in storytelling and how it can change the entire meaning of things.

	MIDDLE: INSTRUCTIONAL STRATEGIES TO FACILITATE STUDENT LEARNING
For example: How will you engage students with ideas/texts to develop understanding? What questions will you ask? How will you promote question generation/discussion? What activities will you use to engage students in learning—for individuals, small groups, or the whole class? How will you incorporate technology? How will you address the academic language demands? Detail your plan.  Note: For math lesson plans, please write or attach every task/problem students will solve during the lesson—with the correct answers.

	Instruction/Modeling
	a. Call students to the carpet.
b. Give the students a definition of describing words. 
c. Go through PowerPoint to discuss non-descriptive and descriptive sentences.
d. Review time/sequencing words.
e. Touch on what should be included in the beginning, middle, and end of stories.

	Guided Practice
	a. Send students back to their desks. 
b. Pass out BME Organizer for students to start brainstorming and putting ideas on paper. 
c. Tell students to discuss with their classmate's what time words should go in which section as well as what information.
d. Students complete BME organizers.

	Independent Practice
	a. Pass out writing paper.
b. Have students write 5-7 sentences of their favorite fall memory.
c. Ask a couple of students to share.

	END: CLOSURE
How will you end the lesson in a way that promotes student learning and retention?

	Since you all are now descriptive writers, on your exit ticket, write a descriptive sentence about how class was today. 

	EVIDENCE AND ASSESSMENT OF STUDENT LEARNING
How will you know whether your students are meeting your learning objectives? What tools will you use to measure their progress? How will you provide feedback to promote student learning?

	Diagnostic/Pre-assessment(s) (could be prior to the lesson)
	Before beginning the lesson, students will complete a brief pre-assessment activity to determine their prior understanding of descriptive writing. Students will first compare two sample sentences, one with descriptive details and one without identifying which is more descriptive and why. Then, students will write 2-3 sentences describing their favorite place or activity. The teacher will review these writing samples to assess students’ baseline skills in using descriptive language, sequencing events, and organizing ideas. This information will guide instruction and differentiation throughout the lesson. 

	Formative Assessments/
Feedback to Learners (part of the activities in the lesson)
	During the lesson, students will demonstrate their understanding of descriptive writing by comparing sentences to identify which includes descriptive language and which does not. After identifying the non-descriptive sentences, students will revise them by adding sensory details and vivid words to enhance meaning and provide more information for the reader.

	Summative Assessments (matches the objective)
	At the end of the lesson, students will complete a final short narrative (5–7 sentences) that recounts a well-elaborated personal or imagined event. This writing piece will serve as a summative assessment to evaluate each student’s ability to include descriptive details, sequence events clearly, and use time-related words appropriately.

	ACADEMIC LANGUAGE DEMANDS

	Language Demand(s)
	describe, time words 


	Language Support(s)
	The teacher explains to students what describing words are and how they benefit our writing in a slideshow.   


	Essential Vocabulary
	descriptive, non-descriptive, time words,  


	LU SOE SPECIFIC LESSON REQUIREMENTS

	Character Education
	Growth mindset, creativity, and Christianity

Students must be able to display growth mindsets to actively search and observe the creativity in God’s creation and express that creativity on paper.  

	Materials
	Set: 
· Peanut Butter
· Jelly 
· Bread
· Paper plate
· Gloves
· Plastic Knife 
· Wipes 
· Paper towel
Lesson: 
· Notebook Paper
· Pencils 
· PowerPoint
· Smartboard

	Technology Connection
	We will use the smartboard to present PowerPoint that shows examples of descriptive vs. non-descriptive sentences. 


	CONSIDER THE FOLLOWING QUESTION FOR THE NEXT SECTION OF THIS FORM:
How will you support students to meet your goals? Describe EXPLICITLY what you will do!  List planned supports (instructional strategies, learning tasks and materials, and other resources deliberately designed to facilitate student learning of the central focus).

	Planned Supports
	· PowerPoint with descriptive vs. non-descriptive sentence examples.
·  BME organizer to help the stories to have order and give students a place to start brainstorming their story.
· Think-Pair-Share for which time words and information go into each part of the BME organizer

	SUPPORTS: DIFFERENTIATION/EXTENSION
How will you provide successful access to the key concepts by all the students at their ability levels?

	Exceptionalities (special needs [IEPs/504 plans], gifted and talented, accommodations, etc.)
	 For the student who is visually impaired: I can provide anchor charts with visuals about describing words. These can be placed closer to that student's seat as well. I can also provide larger prints on handouts and visual aids.             
For the student with a 504 plan: I can provide longer sections of time while writing. I can also ensure that I am checking in for understanding and providing encouragement while they are writing. I can also provide them with their preferred seating as well as having the anchor charts at their disposal.

For gifted and talented students: I can increase the number of sentences they need to write, as well as the number of descriptive words they include in their writing. 

	ELL
	For English Language Learners, I can provide them with sentences that have blanks and leave space for them to fill in descriptive words. I can also give them a word bank of descriptive words to aid them in their writing. I also will ensure they are not seated with the other ELL students that way they can learn from the English-speaking students.  

	Learning Styles/Student Engagement
	To engage students, we could share our different stories to make students excited to write and give details to give the full effect. 

For visual learners: Display “word clouds” these help students with different sensory words that can help in their writing. There would be clouds for visual, audible, texture, etc. that can help students come up with descriptive writing words. 

For audible learners: I could read aloud stories for students and have them identify descriptive words as well as sentences that need more detail.

For Kinesthetic learners: I could cut out words including nouns, adjectives, connecting words, etc. and students would use these to make a well described sentence. I could also use whiteboards and allow them to write on the whiteboards to make it more engaging. 

	Extension
	An extension of this lesson could be putting items in a paper bag and having students describe each object based on how they feel, is it soft? Is it heavy? etc. This would help them understand why we must describe words to fully understand what we are talking about.   


	REFERENCES: RESOURCES
Cite all sources used in the development of the lesson materials and resources, including URLs or other references.

	· https://www.unitsofstudy.com 
· https://educationnorthwest.org/traits

	REFERENCES: RESEARCH TO SUPPORT INSTRUCTIONAL DESIGN
Cite all research used to support instructional design, including URLs or other references.

	· https://www.corestandards.org/ELA-Literacy/W/2/
· https://www.thewritingrevolution.org





      Brooklyn’s Paragraphs

StellaRose wrote out in long form the Instructional strategies to facilitate student learning. She also wrote about the closure and how we will end our lesson. She wrote out all of the content standards. She also wrote about the student assets and what our potential classroom looked like. She also wrote out the planned support and how we will continue the lesson and what materials were needed.

I worked on the Evidence and Assessment of student learning, writing and planning what assessments would work for our lesson and students. I also wrote out the Learning objective, what we wanted to come from the lesson and what our mains goals were. Performance, conditions, and criteria. I also planned and wrote out the supports for differentiation/ extensions for students who are special needs, ELL, gifted and talented, or in need of extra support. 

StellaRose and I worked very hard to plan and brainstorm this lesson together. We researched which SOL we wanted to teach and created a lesson that worked with that. We created a set that will work to engage our students and get them excited about descriptive writing. We wrote bullet points to create a general idea of what our lesson would look like and what needed to be done. We worked together on the LU SOE lesson requirements. We also put our resources in the lesson plan. 















StellaRose’s Paragraphs

[bookmark: _Int_8MB9UGQp][bookmark: _Int_VwCcv2dh]For this lesson plan, I worked on finding the content standards that went along with the writing lesson we wanted to teach. To best teach the class, I did the student assets section so that we could know our audience and cater to the way they learn and what appeals to them. I also wrote out the instructional strategies in the step form of what we will do and in what order. I also worked on finding the best closure to make sure we promote student learning and retention of the topic we covered. The planned supports was another part I did to identify what strategies we will use.

Brooklyn and I together worked on all of the planning for the lesson. We met up multiple times and texted frequently about exactly what we wanted in every part of the lessonplan. Together we sat down and typed out the academic language demands, the LU SOE lesson requirements, the resources, and the hook of the lesson. 

[bookmark: _Int_6ppTURHv]Brooklyn worked on the supports for differentiation to plan out the support needed for students with different educational needs. She also put our standards into objective form so that our students can understand exactly what we will be teaching them. Finally, she wrote out the evidence and assessment of student learning to explain how we will be measuring learning.
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