[image: ]! 	Physical Education 
Task 1: Planning Commentary
[image: ]! 	Physical Education 
Task 1: Planning Commentary
[image: ]! 	Physical Education 
Task 1: Planning Commentary
TASK 1: PLANNING COMMENTARY 
Respond to the prompts below (no more than 9 single-spaced pages, including prompts) by typing your responses within the brackets. Do not delete or alter the prompts. Pages exceeding the maximum will not be scored. 
Central Focus 
a. Describe the central focus and purpose of the content you will teach in the learning segment. 
[The central focus and purpose of this learning segment is to develop students’ competency in overhand throwing techniques while fostering overall physical fitness and movement skills. The lessons are designed to enhance students’ coordination and accuracy by incorporating activities that integrate psychomotor, cognitive, and affective learning. Students will gain a deeper understanding of these movements and their applications in various sports and activities.
I like my lessons to introduce a basic foundation of skills to students and have them actively learn through the process of practicing the skills. Students come from different backgrounds and have different assets they bring to each activity we do. Students who have a background of athletics may already know some of the skills, but other students may be learning them for the first time. It is crucial that the teacher breaks down the skills into simplified instruction, and allows students the opportunity to use that information to guide their learning. 
In this segment, students begin by learning the fundamentals of throwing. I provide simplified cues to help build a foundation of skills that they then get to practice at stations. The reptation of practicing these skills helps reinforce the fundamentals and peer interactions help keep the students engaged. Once the students have developed the foundational skills, they can use these skills in a game like setting that create a memorable learning experience that can carry over into future activities.
Once students have learned the fundamentals of catching and throwing, they can use these same skills to serve as a foundation for our baseball unit. Although the focus is on different skills such as hitting and fielding, students will still need to be able to recall their previously learned skills. Just like the previous lesson, the lesson will teach students the fundamentals of striking in baseball while also introducing modified rules of baseball. This baseline of understanding can then be used in our kicking unit where students will eventually play a kickball game that aligns with our baseball unit. 
The baseball and kickball games are pretty similar concepts. Because of this, students will use their previously learned concepts to apply their new kicking skills in a game like setting. Although kicking is a new skill, students are still expected to field and throw using our previously learned skills. These previously learned skills help serve as a foundation to help students participate in a variety of different games.
The end goal of each lesson is to expose students to different games and skills that promote being active and trying new things. My hope is that students enjoy playing these games and they can use these experiences to promote an active lifestyle and lifetime hobbies.] 
b. Given the central focus, describe how the standards and learning objectives within your learning segment address the development of student competencies in the psychomotor domain and at least one other learning domain (cognitive and/or affective) related to movement patterns, performance concepts, and/or health-enhancing physical fitness.  
[The standards and learning objectives support student development across multiple domains. The psychomotor domain is emphasized through the correct execution of overhand throws, hitting, fielding, and in kicking. These lessons focus on developing coordination, balance, and agility by introducing skills and allowing students the opportunity to develop their mind muscle connection. These skills are challenging, but can serve as crucial part of a child’s development at the elementary level. The cognitive domain is addressed as students analyze throwing techniques, apply movement concepts, and assess their performance. 
The three standards I used for my learning segment come from the Missouri Physical Education Standards. These standards are written in vague manner that allows the teacher to be creative and flexible when creating their lessons. For example, Standard HM1F4 states: “I can catch, throw, dribble, and strike while moving in a game.” This standard is all encompassing to what skills students need to know while in their elementary pe class. I try to have my lessons align with one or more of those skills. I do incorporate SHAPE America Standards for the sake of my assignments, but they are not required for in our district. These standards are also written in a way that allows the teacher to be creative and flexible.
In the throwing lesson, Standard HM1F4 aligns with these skills used, and I was able to create a game that allows students to continue their learning. In the baseball lesson, I used Standard HM1C4 which states: “I can catch throw, dribble, and strike while moving in a game. In this lesson, I was able to use striking (hitting) and catching (fielding) elements that would later be used in a game setting. For lesson 3, I used Standard HM1F4: “I can catch, throw, dribble, and strike while moving in a game”. This lesson uses striking (kicking) and dribbling in stations, and latter uses these skills in a kickball game.] 
c. Explain how your plans build on each other and include tasks that develop the student competencies described above while making connections between the psychomotor domain and at least one other learning domain (cognitive and/or affective). 
[The lesson sequence is designed for progressive skill-building. Students begin by learning the fundamental mechanics of each skill through isolated drills, then transition to pater-based activities to refine their technique, and finally play in a game-based activity. This process allows students to reinforce skill retention and their cognitive understanding of their performance.
For the cognitive domain the concepts build upon each other and allow students to gain a good grasp of the skills. I will give students a foundation of information about the skills, then they will practice these skills. Once the students have a good understanding of each skill, they then get an opportunity to use the skills in a game like setting. 
For the psychomotor domain, students get an opportunity to gain awareness of their bodies and how it relates to the movement. Instead of telling a student to kick a ball, I give them demonstration of kicking with form (both correctly and incorrectly), they get a chance to practice on their own, and then they practice with a classmate. I also give the students verbal ques to reinforce their form, and this helps simplify the movement. When students practice, they have an opportunity to use those ques and build a mind muscle connection when performing the skill. I do my best to walk around the gym and provide feedback and specific instruction to students who are still working on making that connection.] 
d. Explain how you will structure the learning environment to be both emotionally and physically safe.  
[The learning environment is instructed to be emotionally and physically safe by establishing clear behavioral expectations. Our class rules are posted by the white board and review periodically to reinforce expectation. Our first rule is to respect myself. Students can do this by being in control of themselves and listening to instruction. Our second rule is to respect other. This can pertain to keeping hands to self, being aware of other students’ personal space, and not talking to others while the teacher is talking. The final rule is to respect the equipment. The equipment in our gym is really nice and we would like to keep it that way. Also, we want to be safe with the equipment. If students are aware of if they not safe with the equipment they are more likely to hurt someone. If we cannot control ourselves or the equipment, they will have to sit out and watch the other students have fun.
Students know the gym is an emotionally safe place as well. There are different signs strategically placed around the gym for students if they feel upset, sad, tired, or sick. If a student needs a second, they know they can go sit by the specific sign and a teacher will come check in on them as soon as they can. I try to also provide positive reinforcement to students as much as I can to build confidence and model positive behavior for the classroom. Students are encouraged to support each other as well by giving peer feedback and working as a team. When I see positive student interactions, I try to give praise and tell the class to reinforce positivity and good behavior.]
Knowledge of Students to Inform Teaching 
For each of the prompts below (2a–b), describe what you know about your students with respect to the central focus of the learning segment.  
Consider the variety of learners in your class who may require different strategies/support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge). 
a. Prior academic learning and prerequisite skills related to the central focus—Cite evidence of what students know, what they can do, and what they are still learning to do.  
[Students enter each lesson with varying levels of experience, so I try to assume the students have no prior knowledge if we are working on a new skill. Because of this, most of my lessons begin with reviewing the similar skills we covered previously and introducing the new skills we will be learning. I do this because the elementary students only see me once a week, and if they missed the previous class, they could feel anxious about being behind. 
Another way I can assess what student already know is by starting the class with a diagnostic question to see what they remember from a previous lesson. Some students may remember, but for others this is a good way to fill in the gaps or remind them of skills they have learned.
Formative assessments can be used as skills check to track students learning, but it can be difficult to assign quizzes or tests to track this since students do not bring a back pack or pencil to class. If I was going to assess learning, I would observe students in the independent practice portion of class and assess their ability to perform the learned skills.] 
b. Personal, cultural, and community assets related to the central focus—What do you know about your students’ everyday experiences, cultural and language backgrounds and practices, and interests? 
[My elementary school is located in The Ozarks, so we are surrounded by big cities like Branson and Springfield. Half of our students come from two parent families, nice houses, and sport nice clothes, but the other half come from single parent homes or live with relatives other than their parents. There is a drastic difference between the two populations. Our elementary school is fairly large and continues to grow as houses and apartment complexes continue to be built in the area. The town is constantly growing with a mixture of students living in the countryside and other that live in the suburbs. Although it is a big town, the community is very close and is supportive of the school. Over the years, we have had an increase of Russian and Ukrainian students move into the district. Some of them speak little to no English, so that presents a barrier for teachers when giving instruction. Some students have begun getting involved with club sports, but many of the students live a sedentary lifestyle.]  
Supporting Students’ Physical Education Learning 
Respond to prompts 3a–c below. To support your justifications, refer to the instructional materials and lesson plans you have included as part of Planning Task 1. In addition, use principles from research and/or theory to support your justifications. 
a. Justify how your understanding of your students’ prior academic learning and personal, cultural, and community assets (from prompts 2a–b above) guided your choice or adaptation of learning tasks and materials/equipment. Be explicit about the connections between the learning tasks and students’ prior academic learning, their assets, and research/theory. 
[My understanding of student’s prior academic learning and personal, cultural and community assets has directly influenced my decision making for learning tasks and materials. By recognizing the varying levels of skill proficiency among students, I implement differentiated instructional strategies, such a scaffolding and peer-assisted learning, to ensure that all students can engage with the activities. Research has proven the importance of scaffolding and supports students when they are learning new skills.
Due to my students diverse social and cultural backgrounds, I try to incorporate cooperative learning structures that align with Bandura’s Social Cognitive Theory (2003). This theory highlights the importance of social modeling when acquiring new skills. For example, Students who patriciate in organized sports can serve as peer models. This can help students develop confidence and competence in physical activities that may be challenging. I can also provide modified games and skill building stations that emphasize individual progress rather than competition. I also understand a majority of my students live sedentary lifestyles, so I to structure my class to make sure students move as much as possible while they are in PE.
Bandura, A., Davidson, H. F., & Davidson, J. (2003). Bandura’s social cognitive theory:       an introduction. Davidson Films, Inc.]

b. Describe and justify why your instructional strategies and planned supports are appropriate for the whole class, individuals, and/or groups of students with specific learning needs. 
[My lesson format is very consistent, so my students should know what to expect in PE. When students walk in the gym, they know we start with our warmup. After our warm up they know to come sit on the white line so I can introduce the lesson. This routine provides structure and familiarity. When giving instruction, I also provide visuals and posters so students can have reminders of the steps if they forget.
After I explain the lesson, I always provide demonstrations and thoroughly explain what students can expect at each station. As students perform the skills at their stations, I like to assist and give feedback so students can know how they are doing with the particular skill.
I also like to provide modified equipment and alterations to distances to help support students who are struggling. Sometimes using a bigger/softer ball can help struggling students build confidence in a particular activity.] 
c. Describe common student errors or misunderstandings within your central focus and how you will address them. 
Consider the variety of learners in your class who may require different strategies/ support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge). 
[A common error in our throwing unit is students will attempt to step with the wrong foot. I explain at the beginning of the lesson the importance of stepping with the opposite foot in relation to my throwing hand. No matter how many reminders you give, some students struggle with this part of the throw. I usually address the issue when students are working on their skills at the stations. I usually encourage students and remind them to use the opposite foot. A demonstration usually corrects their form, and then they are back to practicing the skill.
When catching, I have noticed that some students will try to turn their head when the ball in approaching. The fear of getting hit by the ball is tough to unteach, but I have found that asking them if it helps them catch if they close their eyes. This usually gets a laugh and students respond with a no. From here I remind them the importance of keeping their eye one the ball. “You can’t catch what you can’t see, so really focus on keeping the eye on the ball”. Once students are reminded the focus on keeping their eye on the ball.] 
Supporting Physical Education Development Through Language 
As you respond to prompts 4a–d, consider the range of students’ language assets and needs—what do students already know, what are they struggling with, and/or what is new to them?  
a. Language Function. Using information about your students’ language assets and needs, identify one language function essential for student learning within your central focus. Listed below are some sample language functions. You may choose one of these or another more appropriate to your learning segment. 
	Analyze
	Compare
	Evaluate
	Sequence 
	Signal 
	Summarize


[One essential language function in this learning segment is “demonstrating understating” through verbal explanations and physical execution of movement skills. Students must be able to describe the activity, discuss important steps, and demonstrate proper overhand throwing, striking, and catching techniques. Students can do this by using key vocabulary terms related to the movement such as “L, Step, Follow Through” or “Grip, stance, bat back, level swing, follow through, drop bat, and run”.] 
b. Identify a key learning task from your plans that provides students with opportunities to practice using the language function identified above. Identify the lesson in which the learning task occurs. (Give lesson day/number.)  
[During Lesson 1, students will demonstrate understanding of the overhand throw. They will do this by using vocabulary and ques to explain the overhand throw. Students will first learn the vocabulary during the teacher’s instruction, and then they will be able to perform the movement while at their stations. Students will also practice saying “L, Step, Follow through” to reinforce the order of the mechanics.] 
c. Additional Language Demands. Given the language function and learning task identified above, describe the following associated language demands (written or oral) students need to understand and/or use to successfully participate in the learning task:  
Vocabulary 
Plus at least one of the following: 
Syntax  
Discourse 
[Vocabulary: Vocabulary words for Lesson 1 include: “L-Step-Follow through technique, Overhand throw, target, follow-through”. Vocabulary for Lesson 2 include: “grip, stance, swing, follow-through, bat, run, base fielding, offense, defense”. Vocabulary for Lesson 3 include: “striking, kick, dribble, target, accuracy, control, balance, foot-eye coordination.
The vocabulary doesn’t build, but there is some carry-over.

Discourse: Students will interpret the visual aids and teacher demonstrations to perform their overhand throw, hit, kick, or catch.”
Syntax: Students will follow the cues given during instruction to demonstrate the proper form of either overhand throwing, hitting, or kicking.] 
d. Language Supports. Refer to your lesson plans and instructional materials as needed in your response to the prompt below. 
Identify and describe the planned instructional supports (during and/or prior to the learning task) to help students understand, develop, and use the identified language demands (function, vocabulary, syntax, or discourse). 
[To support students understanding, I have planned several instructional strategies:
Pre-Teaching Vocabulary: Before engaging in skill-based activities, I will introduce key vocabulary terms (ex: overhand throw, L, Step, and follow through) using visual aids, physical demonstrations, and discussions.
Modeling and Guided Practice: I will model proper movement techniques while using related vocabulary, ensuring students can both see and hear how terms are applied. Students will then engage in guided practice while the teacher gives feedback.
Visual Cues and Checklists: Posters and print out charts will display step-by-step movement breakdowns and key terms. Students can reference these throughout the lesson.] 
Monitoring Student Learning  
In response to the prompts below, refer to the assessments you will submit as part of the materials for Planning Task 1. 
a. Describe how the assessments throughout the learning segment will provide direct evidence of students’ development of competencies in the psychomotor domain and at least one other learning domain (cognitive and/or affective). 
[Throughout the lessons, assessments will measure student progress in both Psychomotor and Cognitive domains.
Psychomotor: Students will complete performance-based assessments, such as checklists to demonstrate mastery of throwing, hitting, and kicking. These assessments will track student progress and mastery of the skills.
Cognitive Domain: Students will complete verbal reflections on proper movement techniques for each skill. They will be able to list the steps of the overhand throw, hitting form, and kicking form.] 
b. Explain how the design or adaptation of your planned assessments allows students with specific needs to demonstrate their learning. 
[Students with IEPs/ 504 Plans: These students will get extended time, modified expectations (distances & equipment), and can be assessed verbally.
ELLs: Assessments will include visual supports to reinforce vocabulary. Sentence starters can also be provided to help students articulate their responses.]  
Consider the variety of learners in your class who may require different strategies/ support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge). 
[This group of students very high achieving; however, there are a few ELL students who English is their second language. These students do not have any problems participating in activities, but they may need more support when giving instruction. Visuals such as posters and vocabulary terms will be provided to the whole class to make sure I am communicating with all students effectively.] 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