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ACCOUNTABILITY PROTOCOL PROJECT 
CHARLOTTE LUDOLPH
The Accountability Protocol Project (APP) will demonstrate your ability to identify a data-informed problem of practice at your internship site, making data-driven decisions by setting goals and developing effective strategies to improve the problem of practice through training and professional development. The multiple activities of the APP are scaffolded, building upon one another. Each activity is to relate to all the others. Below are the various activities that make up the project.
· A formal and acceptable paragraph is a minimum of five (5) full sentences. Please type your answer following each posed question. Remove any automatic number when you insert your answer into the template.
· All links/attachments provided by the student must be functioning links and/or accessible attachments. Please clearly label your attachments (e.g., Part 1_Quantitative Data).
· This project is required to be completed using this template with submission on Canvas and on CORE along with all applicable attachments.
· Refer to the Accountability Protocol Project Instructions for the Project Rubric.

	PART 1: Data Collection, Data Analysis, and Guiding Question: In collaboration with the onsite mentor, school leadership, and faculty members, interns will demonstrate the capacity to develop and lead improvement processes through the use of data by designing a measurable guiding question and at least one goal that addresses a problem of practice at the internship site. The goal is to be aligned with current school-improvement processes (NELP 1.2).

	(a) Quantitative and Qualitative Data Collection and Analysis
     The quantitative data collected from the past three years of standardized reading assessments revealed a concerning trend in third grade reading proficiency. A notable decline in scores was observed, accompanied by a decrease in growth rates. While the school technically met growth targets, the proximity to the standard error of measurement raises concerns about the reliability of these results. In contrast, fourth- and fifth-grade reading demonstrated positive growth, exceeding expectations and contributing to the school's overall success. This disparity highlights third grade reading as a critical area requiring targeted intervention.
     A deeper analysis of the data in our Core Problem Solving document, particularly the Dibels 8 assessment, further illuminates the root causes of the third grade reading challenges. Incoming third-grade students exhibited significant deficiencies in phonics and vocabulary skills. However, through effective instruction, teachers were able to bridge these gaps by mid-year, shifting their focus to comprehension strategies in the second semester. This finding underscores the need for early intervention and a strong foundation in foundational skills to support long-term reading success. Further analysis of second grade reading data is necessary to better understand preemptive measures that can be taken to support third grade in achieving state proficiency goals by the required timelines. These efforts will be headed by Ms. Clayton, NCDPI Literacy Specialist for our region.

     The qualitative data collected from the interviews with Dr. Lassiter, Ms. Casas, and Ms. Smith highlights several key areas of concern and potential solutions for improving 3rd-grade reading instruction. A common theme across all three interviews is the need for increased instructional consistency. Dr. Lassiter noted inconsistencies in the use of the core curriculum and a lack of collaborative planning among teachers. Ms. Smith echoed these concerns, emphasizing the importance of aligning instruction with standards and using evidence-based practices.
     Additionally, all three interviewees highlighted the importance of differentiation and individualized instruction. Ms. Casas emphasized the need to identify and support students who may require additional support, while Ms. Smith highlighted the effectiveness of small-group instruction and station rotations. Dr. Lassiter also emphasized the importance of differentiating instruction to meet the needs of all learners.
Finally, the interviews revealed a need for increased opportunities for real-world learning experiences. Ms. Smith emphasized the importance of field trips and hands-on activities to build background knowledge and vocabulary. By addressing these issues and implementing evidence-based practices, the school can significantly improve 3rd-grade reading outcomes.

Link to Dibels 8 Data with Core Problem Solving Document
Link to 3rd Grade Reading Meeting Presentation with Regional Data
Links to NC Check-In Data
Links to Transcripts

(b) Identify a Problem of Practice and Develop a Guiding Question 
Title:  Recommendations for Solving the Problem of Low Third Grade Reading Scores at Hertford Grammar School
Guiding Question: How can the problem of low third grade reading scores be solved at Hertford Grammar School?
Purpose Statement: The purpose of this project was to provide recommendations for solving the problem of low third grade reading scores at Hertford Grammar School.
Problem Statement: The problem was that third grade reading scores decreased from 50% proficiency to 39.4% proficiency from 2020-2023, with negative growth, especially seen in the highest achieving students.  (NCDPI, 2024, March 28)

     The question of how to best solve the problem of low third-grade reading scores at Hertford Grammar School directly aligns with the school's core beliefs. The school's mission to inspire students to become the best versions of themselves, both personally and academically, necessitates addressing the academic challenges faced by third-grade students. The vision of becoming a regionally recognized school focused on preparing resilient thinkers is also directly impacted by improving reading outcomes, as strong reading skills are fundamental to critical thinking and problem-solving abilities.
     Furthermore, the school's core beliefs emphasize the importance of strong relationships, effective instruction, and data-driven decision-making. The low third-grade reading scores highlight a need to strengthen these areas. By focusing on evidence-based instructional strategies, building strong relationships with students, and using data to inform instruction, the school can address the root causes of the problem and improve student outcomes. The data collected through BOG and EOG assessments clearly indicated a significant decline in third grade reading proficiency. This data, coupled with the school's commitment to student success, makes the guiding question a critical focus for improvement.

     To evaluate the successful implementation of the guiding question, "How can we solve the problem of low third-grade reading scores at Hertford Grammar School?", we will utilize a multi-faceted approach. Key performance indicators (KPIs) will be established to measure progress toward specific goals. These KPIs may include:
· Increased third grade reading proficiency rates: We will track the percentage of third-grade students achieving proficiency on iReady assessments and classroom assessments September 4th through December 9th. iReady lesson proficiency should improve by 4%. iReady classroom assessments data should improve by 6%.
· Improved reading scores on formative assessments: We will monitor student performance on classroom assessments, such as quizzes and reading logs.
· Enhanced teacher efficacy in reading instruction: We will conduct teacher informal surveys and observations to assess their knowledge and skills in reading instruction during Literacy PLC meetings.
· Increased student engagement in reading: We will observe student behavior during reading time, track library checkouts, and conduct student surveys to measure their interest in reading.
By regularly monitoring these KPIs, we can assess the effectiveness of our interventions and make necessary adjustments to our strategies.

Goal and Alignment with the Guiding Question

Goal: To increase third grade reading proficiency rates, as measured by iReady assessments, by 12% by the end of the 2024-2025 school year.

     This goal aligns directly with the guiding question by addressing the root cause of low third-grade reading scores. The data clearly indicates a need for improvement in this area. The guiding question and goal align with the school's ongoing improvement processes. The school's focus on data-driven decision-making, effective instruction, and strong relationships with students provides a solid foundation for implementing strategies to improve reading outcomes. By analyzing student performance data from iReady and classroom assessments, teachers can identify specific areas of need and tailor instruction to meet the diverse needs of learners. Additionally, by fostering positive relationships with students, teachers can create a supportive learning environment that motivates students to engage in reading.
     The district’s current MTSS process asks teams to look at the data over a three-year period of time and identify areas of weakness that should become the focus for the current year’s work. I observed the district MTSS meeting when they accomplished this data disaggregation task and their conclusion was that third grade reading scores were a weakness across the district. The school’s decision to work on this area aligns with district goals and the school improvement process set in place. Additionally, Hertford Grammar School strives to produce citizens that can think critically, asking and answering high-level thinking questions. This skill would not be possible without a strong foundation in reading. In this school, the mission, vision, and core beliefs are directly in alignment with district and state goals to complement each other.

	PART 2: Accountability Protocol: In collaboration with the onsite mentor, school leadership, and faculty members, interns will demonstrate the capacity to evaluate, develop, and implement a system of supervision, support, and evaluation designed to promote school improvement and student success (NELP 7.4). 

	(a) Evaluation of District Policies and Instructional Expectations
The district's instructional policies prioritize student success by emphasizing high-quality instruction, data-driven decision-making, and 
effective interventions. Teachers are expected to develop engaging and rigorous lessons aligned with state standards, and to use a variety of instructional strategies to meet the diverse needs of their students. The district utilizes a multi-tiered system of support (MTSS) to identify and support students at risk of academic failure. By providing timely and targeted interventions, the district aims to ensure that all students can succeed.

Additionally, the district encourages collaboration among teachers and strong partnerships with parents to create a positive and 
supportive learning environment. The district's curriculum development process ensures that instruction is aligned with state standards and meets the needs of all students. By implementing these policies and practices, the district strives to provide a high-quality education that prepares students for future success.

Link to District Policy Code: 3000 Goals and Objectives of the Educational Program
District Policy Code: 3100 Curriculum Development
District Policy Code: 3120 Lesson Planning
District Policy Code: 3130 Grouping for Instruction
District Policy Code: 3405 Students at Risk of Academic Failure

     Hertford Grammar School prioritizes effective instruction and student support to improve third grade reading outcomes. The school utilizes a multi-tiered system of support (MTSS) to identify and address the needs of all students. Teachers are expected to develop rigorous and engaging core lessons aligned with state standards and to use a variety of instructional strategies to meet the diverse needs of their learners. To ensure high-quality instruction, the school provides ongoing professional development and support for teachers. The School Improvement Team votes on a professional learning calendar each summer and the dates are placed on the school master calendar prior to the start of each school year. Teachers participate in a rotation of content team meetings, instructional PLCs, and technology PLCs every Thursday during planning time. The fourth week of each month is reserved for protected planning time, to allow teachers to focus on planning core instruction for the following month or meet with colleagues to share resources for the upcoming unit. Administrators conduct regular classroom walkthroughs to monitor instructional practices and provide feedback. Additionally, teachers collaborate with colleagues to share best practices and problem-solve challenges.
     The school's data-driven approach to instruction involves analyzing student performance data to identify areas of need and develop targeted interventions. Effective core instruction is defined as instruction that allows 80% of students to reach the learning targets of any lesson. Teachers are expected to track and identify areas of weakness in core instruction, then make small systematic changes to improve Tier 1 offerings. The Core Problem Solving Document allows teams of educators to engage in a systematic problem-solving process each quarter. Professional learning community teams work together to implement evidence-based strategies and monitor student progress, recording their efforts on this document. This collaborative approach ensures that all students receive the support they need to succeed academically. Students not making progress with quality core instruction in place are identified as falling in Tier 2. Those students receive targeted support through interventions either in the regular classroom or during WIN Time. WIN Time is an identified block of intervention time each day in which teachers can either provide interventions to their homeroom or provide flexible grouping intervention to students several days per week as assigned by administration. iReady and Dibels data are used to place students in these flexible groups and students are reevaluated every six weeks of interventions to determine if they need to change groups or move forward in the identification process for Tier 3. This procedure is highly structured at Hertford Grammar School, making it easy to transition when new teachers come into the building. Even when a new staff member is introduced, the process takes care of catching those students who may be at risk while the staff member is still acclimating to routines and procedures of a new environment. 
     In addition to regular walkthrough data, teachers are evaluated using the NCEES system. Teachers who are new to the district receive four evaluations per year: one announced, two unannounced, and one peer observation. Teachers who have been in the district for several years receive two formal evaluations per year except during the year they are renewing their licensure. These evaluation tools, along with the professional development plan that is monitored three times per year, allow teachers to select areas for their own growth and communicate regularly with administrators about their needs as they strive to achieve these goals. They also provide opportunities for teachers to visit each other’s classrooms during peer observations and see examples of core instruction across the building. 

Defining Your Core Presentation from Back to School Conference
Teacher Handbook Link to Instructional Expectations (Also includes Walkthrough Procedures)
Teacher Handbook Link to Teacher Meetings
Teacher Handbook Link to MTSS Procedures

(b) Plan for the Assessment and Improvement of Teacher Performance
I conducted four teacher observations to assess the strengths of our reading instruction that could be used to improve 3rd grade reading 
scores at Hertford Grammar School. The first was an observation of our STEM teacher, Ms. Dail, who was conducting a field trip to the corn maze after having students read about corn maze construction and code robots to run the exact course of the maze in the classroom. Ms. Dail is very strong at making learning relevant to her students. She integrates reading seamlessly into the activities of her STEM elective class so students are reading for reasons they find meaningful. This is especially important in fifth grade, as students who struggle in reading start to resist doing the tasks that make them more successful. The second observation was of Ms. Phthisic, a fourth grade reading teacher conducting an introductory lesson on poetry and theme. Ms. Phthisic’s strength lies in her scaffolding of higher-level questioning, to ensure all her students can process complex topics. She also does a great job of getting her students to collaborate. Next, I watched Ms. Smith’s station instruction time. This teacher came to us last year as a previous 4-H instructor. She has great knowledge of how to keep students engaged in meaningful reading, writing, thinking, and collaboration activities at stations so she is free to pull students into small groups. The final observation was of Ms. Moxley’s WIN Time, or intervention time. Ms. Moxley has an excellent demeanor in her intervention group that allows her to draw out reluctant readers and help them find success with the standards. She maintains good classroom control with the other students not in her group and has them busy working at their own level throughout the intervention block. Ms. Moxley’s scaffolding of instruction is a strength of hers that allows her to find success with lower readers. 
     The observations of Ms. Dail, Ms. Phthisic, Ms. Smith, and Mrs. Moxley provide valuable insights into effective instructional practices that can be applied to improve third grade reading instruction at Hertford Grammar School. Ms. Dail's emphasis on real-world connections and collaborative learning can be incorporated into reading lessons to make them more engaging and relevant. Ms. Phthisic's strong instructional delivery, including clear explanations and questioning techniques, can be modeled by other teachers to enhance student comprehension. Ms. Smith's ability to integrate science into reading instruction and differentiate instruction through station rotations can provide opportunities for students to apply their reading skills in meaningful ways. Finally, Mrs. Moxley's expertise in providing targeted intervention support can be leveraged to help struggling readers. To address the concern of teachers not following the approved curriculum and struggling with high-level texts, we can provide additional professional development opportunities as part of the PLC calendar to support their instructional practices. These professional development sessions can focus on curriculum alignment, differentiated instruction, and effective questioning techniques. Additionally, collaborative planning time can be used to discuss strategies for implementing high-level texts and supporting student comprehension. By providing teachers with the necessary tools and support, we can ensure that all students have access to high-quality instruction and opportunities to develop critical thinking skills.
     Measures of improved instruction can include observations of teacher conversations during PLCs and common planning times, discussion posts and submissions from self-paced teacher professional development offered on Google Classroom, walkthrough data, and peer observation notes. Additionally, student iReady scores, Dibles data, and NC Check-In data can inform us about student progress towards proficiency. Student data should demonstrate an upward trend if teacher effectiveness is increasing. These efforts are aligned with the district level MTSS identified goals, as improving 3rd Grade Reading was noted as priority for this school year. It aligns with the building level goals, as 3rd Grade Reading represents the lowest scores in the building.  Additionally, the development of higher-level thinking skills is in alignment with district stated best practices for instruction, as outlined in Lesson Planning board policy, code 3120.

     To enhance third grade reading instruction at Hertford Grammar School, we will leverage the strengths of our teachers and implement strategies informed by data-driven analysis. To ensure teachers grow their instructional capacity, we will implement a schedule of peer observations to allow teachers to learn from each other’s best practices. From teacher observations, we already have four teachers who can serve as participants in modeling classroom practices. Ms. Dail's ability to connect academic content to real-world experiences can be emulated by other teachers to make learning more engaging and relevant. Ms. Phthisic's strong instructional delivery, including clear explanations and questioning techniques, can be modeled by other teachers to enhance student comprehension. Ms. Smith's ability to integrate science into reading instruction and differentiate instruction through station rotations can provide opportunities for students to apply their reading skills in meaningful ways. Finally, Mrs. Moxley's expertise in providing targeted intervention support can be leveraged to help struggling readers.  Teacher growth related to this strategy can be measured by teacher feedback about the peer observation process during our PLC’s as well as noted instructional changes during walkthroughs.

     To address the specific challenge of implementing high-level texts, we will provide teachers with professional development on strategies for scaffolding complex texts, such as text-dependent questions, graphic organizers, and collaborative discussions. Additionally, we will encourage teachers to use a variety of instructional strategies, including read-alouds, think-alouds, and peer discussion protocols from the Itty-Bitty book, to support student comprehension. This professional development will be partially conducted during our regular PLC calendar, with additional resources provided on a Google Classroom. The Google Classroom will include teacher self-paced resources that allow teachers to access learning flexibly from home or at school. Teachers will have more control over which learning path they take and they will access the resources most relevant to solving their own classroom problems and current professional development plan. This will ensure teacher buy-in because they can tailor professional development to fit their own schedule and needs. Furthermore, teachers will have the opportunity to participate in a book study about culturally relevant teaching and the brain. This study will require more of teachers, but have an attached incentive to encourage participation. Lastly, teachers will be given a survey about their most wanted professional development topics related to teaching reading and resources will be added to the Google Classroom to address those needs.
     To measure teacher growth and the impact of professional development, we will conduct regular classroom walkthroughs to assess instructional practices and provide targeted feedback. Collaborative learning communities will be established to promote peer observation, feedback, and the sharing of best practices. Additionally, teachers will be encouraged to participate in self-reflection and goal-setting. By analyzing student achievement data and collecting teacher feedback, we can identify areas for improvement and adjust our professional development efforts accordingly. Through a combination of these strategies, we aim to foster a culture of continuous learning and improvement among our teaching staff.

(c) Plan for the Assessment and Improvement of Student Outcomes
1. Assessing Student Development
To ensure that our interventions are effective in improving third-grade reading scores, we will implement a variety of assessment measures. 
These measures will provide valuable insights into student progress and inform our instructional decisions.  First, we will continue to administer standardized assessments, such as the iReady Diagnostic, to monitor students' growth in foundational skills and reading comprehension. We will analyze individual student data to identify strengths and weaknesses and to target instruction accordingly. Additionally, we will use formative assessments, such as quizzes, exit tickets, and reading logs, to assess students' understanding of key concepts and skills. These formative assessments will provide timely feedback to both students and teachers, allowing for adjustments to instruction as needed.
Furthermore, we will observe students during reading instruction to assess their engagement, participation, and use of reading strategies. We will also
collect anecdotal notes and work samples to document student progress and identify areas for improvement. Teachers will have discussions about the work samples during common planning sessions and PLC’s, to compare notes about what they are seeing across the grade level. By using a variety of assessment methods, we can gain a comprehensive understanding of student learning and make data-driven decisions to support their growth.

2. Evaluating Student Progress
To evaluate the progress of student development, we will implement a variety of strategies. First, we will track student performance on standardized 
assessments, such as the iReady Diagnostic and NC Check-Ins, to monitor growth over time. We will analyze trends in student data to identify areas of improvement and to celebrate successes.  Second, we will regularly review classroom assessment data, including quizzes, tests, and reading logs. This data will help us identify students who may need additional support and to adjust instruction as needed. Additionally, we will use data from classroom observations to assess the effectiveness of instructional strategies and to provide targeted feedback to teachers.
Finally, we will conduct student surveys to gather feedback on their learning experiences and attitudes toward reading. This information will help us 
identify areas for improvement and to celebrate student successes. By using a combination of quantitative and qualitative data, we can effectively evaluate the impact of our interventions and make data-driven decisions to support student growth.

       3. Increasing Student Achievement
To increase student achievement in third-grade reading, we will implement a variety of strategies, including:

· High-Quality Core Instruction: Ensure that all students receive explicit, systematic instruction in foundational skills, such as phonics, phonemic awareness, fluency, and comprehension.
· Differentiated Instruction: Provide a variety of instructional approaches to meet the diverse needs of all learners.
· Small-Group Instruction: Offer targeted support to students who need additional assistance.
· Strategic Intervention: Use evidence-based interventions to address specific learning needs.
· Family Engagement: Partner with parents to support student learning at home.
· Professional Development: Provide ongoing professional development for teachers to enhance their instructional practices.
By prioritizing these strategies, we can create a positive and supportive learning environment that fosters student success.


	PART 3: Training and Professional Development: In collaboration with the onsite mentor, school leadership, and faculty members, interns will implement a training and professional development plan designed to promote reflection, cultural responsiveness, distributed leadership, digital literacy, school improvement, and student success (NELP 7.3).

	(a) Planning for Professional Development  
1) Professional Development Plan Alignment The professional development plan aligns directly with the data, guiding question, and 
goals by addressing the identified needs of third-grade students and teachers. The data indicated a need for improved instructional practices, particularly in the areas of phonics, vocabulary, and comprehension. The guiding question, "How can the problem of low third-grade reading scores be solved at Hertford Grammar School?" focuses on finding effective solutions to this problem. The goal of increasing third grade reading proficiency rates aligns with the need to improve instruction and student outcomes. By providing teachers with the necessary knowledge and skills, the professional development plan will help to address these needs and achieve the desired outcomes.

2) Professional Capacity and Leadership The staff at Hertford Grammar School possess a strong foundation of knowledge and skills in 
reading instruction. However, there is room for improvement in the areas of differentiation, especially for higher level learners, assessment, and data-driven decision-making. By providing targeted professional development, we can enhance teachers' capacity to implement effective instructional strategies and support student learning. Leadership plays a crucial role in promoting a culture of continuous improvement. By modeling effective instructional practices, providing ongoing support and feedback, and fostering a collaborative learning environment, school leaders can inspire and motivate teachers to strive for excellence.

3) Promoting Teacher Self-Reflection, The professional development plan will promote teacher self-reflection through a variety of 
strategies. Teachers will be encouraged to participate in reflective journaling, peer observations, and action research. By reflecting on their own practice, teachers can identify areas for growth and develop strategies for improvement. Additionally, the use of formative and summative assessments will provide opportunities for teachers to evaluate the effectiveness of their instruction and make data-driven adjustments.

4) Promoting Cultural Responsiveness, The professional development plan will incorporate strategies to promote cultural responsiveness
in reading instruction. Teachers will be provided with opportunities to learn about diverse cultures and perspectives, and to use culturally relevant materials in their classrooms. Additionally, teachers will be encouraged to build strong relationships with students from diverse backgrounds and to create a supportive and inclusive learning environment. By addressing the cultural and linguistic needs of all students, we can ensure that all students have the opportunity to succeed.

5) Identifying and Engaging Staff in Leadership Roles The professional development plan will provide opportunities for teachers to 
emerge as leaders in their classrooms and schools. By participating in professional learning communities, leading workshops, and serving on school improvement teams, teachers can develop their leadership skills and contribute to the overall improvement of the school. Additionally, by recognizing and rewarding teacher leadership, we can motivate and inspire others to take on leadership roles.
6) Utilizing Digital Technology The professional development plan will leverage digital technology to enhance learning and collaboration. 
Teachers will be provided with opportunities to use online resources, such as instructional videos, webinars, and digital tools, to support their professional growth. Additionally, online platforms will be used to facilitate communication, collaboration, and the sharing of resources among teachers. By integrating technology into professional development, we can make learning more engaging, accessible, and efficient.

(b) Professional Development Implementation
· Our team will engage in data digs, both in grade level content area teams and vertically, to guide teachers to understanding the need for a focus on 3rd Grade Reading instruction, especially with higher achieving students. This will also include professional development in how to read EVAAS data.  I will serve as a leader in these discussions and a supporting leader in the staff development sessions.
· Our content area team will engage in a series of professional development sessions during our Thursday PLC times to look at strategies for improving reading such as Close Reading, increased rigor in questioning, using Blooms and DOK to design increasingly challenging and motivating tasks for students, and selecting quality resources as supplementals to our core curriculum.
· As a leadership team, we will plan and conduct a book study on the connection between poverty and student achievement, as well as strategies for improving our reach with diverse learners.
· We will engage collaboratively in professional development as a staff in the Capturing Kids Hearts program to improve our relationships with students, as a foundation for academic achievement.
· I will lead an online, on-demand teacher professional development resource Google Classroom site that will include topics requested by staff to improve their self-efficacy in areas of concern regarding 3rd Grade Reading instruction.
· I will plan and conduct a professional development session in conjunction with an outside agency, The Salvation Army, to brief teachers on child safety practices for the afterschool program. This will function as an underlying support for the afterschool reading and math tutoring/enrichment offered November through April. 

c) Professional Development Calendar Linked Here


	PART 4: Implementation of Accountability Project: In collaboration with the onsite mentor, school leadership, and faculty members, interns will implement the accountability protocol project at the site, developing and engaging staff in a professional culture designed to promote school improvement, teacher retention, and the success and well-being of each student and adult in the school (NELP 7.2). 

	(a) Implementation Details
1) The implementation of my accountability plan has been a work in progress, with promising early indicators. As of December 9th, 69% of 
students have met or exceeded their iReady Diagnostic growth goals, a significant achievement. While this data is still incomplete, it aligns with the positive trends observed in regular practice sessions, suggesting that students are on track to meet our end-of-year proficiency goals. Additionally, the 85% increase in student book checkouts demonstrates a heightened interest in reading, which is a positive sign.
One of the primary challenges I encountered was the pre-existing professional development calendar. While I was able to align my work
with district and building goals, I often found myself in a supporting role rather than a leadership position. However, I seized opportunities to lead discussions within our PLC, particularly regarding the integration of Science and Literacy. By sharing resources and strategies, I was able to influence the direction of our work and empower teachers to implement innovative practices.
Despite these successes, there are areas where further improvement is needed. Vocabulary development, for example, is a critical skill 
that requires ongoing attention. By fostering a cross-curricular approach to lesson planning, we can enhance students' vocabulary proficiency and ultimately improve their overall achievement. However, the lack of time and the tendency towards quick and easy solutions, such as relying solely on pre-packaged curriculum, can hinder progress.
As I reflect on my internship, I recognize the importance of a long-term perspective. While significant change may take time, it is 
essential to avoid rushing the process. Building strong relationships with teachers and fostering a collaborative culture are crucial for sustainable improvement. By balancing ambition with patience, we can overcome challenges and achieve lasting positive outcomes for our students.

2) The implementation of my accountability project has had a positive impact on teachers by fostering a collaborative and supportive 
learning environment. By engaging in data-driven discussions and providing opportunities for professional development, I have empowered teachers to reflect on their practices and identify areas for improvement. The focus on strategies such as close reading, rigorous questioning, and the integration of Science and Literacy has equipped teachers with new tools to enhance student learning.
Moreover, the on-demand professional development resources and book study on poverty and student achievement have broadened 
teachers' knowledge base and provided them with practical strategies to address the diverse needs of their students. By creating a sense of community and shared purpose, the project has promoted teacher engagement and job satisfaction. By valuing teachers' expertise and providing them with the support they need to succeed, we can create a school culture that attracts and retains talented educators.

3) The comprehensive accountability project has fostered a healthy, professional, and culturally aware school environment by prioritizing 
the needs of all stakeholders. By focusing on data-driven decision-making and professional development, the project has empowered teachers to create engaging and effective learning experiences for students. The emphasis on building strong relationships with students and staff through initiatives like Capturing Kids' Hearts has contributed to a positive and supportive school climate. Additionally, the integration of Science and Literacy has provided students with opportunities to explore diverse perspectives and develop critical thinking skills. By promoting a culture of collaboration, respect, and inclusivity, the project has laid the foundation for a thriving school community where all students can reach their full potential.
4) The development of a healthy and effective school professional culture is inextricably linked to strong relationships, trust, and well-
being. By prioritizing these values, we can create a supportive and collaborative environment where teachers feel valued and empowered.
Throughout the implementation of my accountability project, I actively sought to build relationships with staff members by listening 
attentively, offering support, and recognizing their strengths. By taking a collaborative approach and avoiding imposing solutions, I fostered a sense of trust and respect. This allowed for open and honest dialogue, enabling us to identify challenges and develop effective strategies together. Additionally, by acknowledging the importance of work-life balance and self-care, I aimed to promote the well-being of teachers. By encouraging them to seek support when needed, I hoped to mitigate stress and burnout.  The Capturing Kids Hearts program is excellent for balancing staff needs with student needs, as we are expected to hold each other accountable in our interactions in the same way we hold students accountable. This helps us positively support each other and affirm each other throughout whatever challenges we may face.
Ultimately, by prioritizing relationships, trust, and well-being, we have created a school culture that is conducive to professional growth, innovation, and student success.
(b) Collaboration       
1)           To develop a comprehensive accountability project, I collaborated with my mentor, Dr. Lassiter, to analyze third grade reading data. We identified two potential factors contributing to low achievement: insufficient MTSS support in earlier grades and a lack of rigorous curriculum. Dr. Lassiter shared that there was uncertainty about whether students were coming to third grade underprepared or if the curriculum itself was insufficient. He also noted the leadership team's limited background in reading instruction, particularly for Dr. Lassiter and Ms. Mallory, who were both strong in mathematics.
           To address these challenges, we planned to leverage the expertise of the NCDPI Literacy Specialist, Ms. Megan Clayton, to implement evidence-based reading practices. Given the existing tensions between third and fourth-grade teachers, we recognized that direct collaboration between the grade levels might be challenging. Instead, we focused on implementing proven strategies and measuring their impact on student outcomes. By focusing on data-driven decision-making and professional development, we aimed to create a culture that empowers teachers to implement effective reading strategies and improve student outcomes.

2)   To ensure the successful implementation of our accountability protocol project, I collaborated closely with various stakeholders at 
my internship site. This included working with my mentor, Dr. Lassiter, Assistant Principal Ms. Mallory, grade-level team leaders, individual teachers, and the NCDPI Literacy Specialist, Ms. Clayton.
The third-grade ELA content team met regularly during PLCs and faculty meeting breakout sessions to discuss data trends and select our
priority area for MTSS Reading problem solving this school year. Dr. Lassiter led sessions in exploring and understanding EVAAS data, and I helped team members interpret their own data throughout these sessions in a side-by-side, supportive manner. By sharing insights and perspectives, we were able to refine our approach and ensure alignment with district and school goals. Additionally, I actively participated in professional development sessions, leading discussions and sharing resources to enhance teacher capacity. By fostering a collaborative and supportive environment, we were able to effectively implement evidence-based practices and monitor student progress.


To ensure the successful implementation of the project, I collaborated closely with various stakeholders at my internship site, including 
my mentor, Dr. Lassiter, Assistant Principal Ms. Mallory, grade-level team leaders, individual teachers, and the NCDPI Literacy Specialist, Ms. Clayton. The third-grade ELA content team met regularly during PLCs and faculty meeting breakout sessions to discuss data trends and select our priority area for MTSS Reading problem solving this school year. Dr. Lassiter led sessions in exploring and understanding EVAAS data, and I helped team members interpret their own data throughout these sessions in a side-by-side, supportive manner. Additionally, I provided one-on-one instructional coaching to grade-level teachers, focusing on strategies like close reading and rigorous questioning. I also observed Ms. Phthisic, a fourth grade reading teacher, and Ms. Dail, the STEM teacher, to identify effective practices that could be adapted for third-grade instruction.
By sharing insights and perspectives, we were able to refine our approach and ensure alignment with district and school goals. 
Additionally, I actively participated in professional development sessions, leading discussions and sharing resources to enhance teacher capacity. These sessions, such as those focused on close reading, rigorous questioning, and the integration of Science and Literacy, were designed to improve teaching practices and student outcomes. By fostering a collaborative and supportive environment, we were able to effectively implement evidence-based practices and monitor student progress. Through these collaborative efforts, we aimed to improve student achievement and create a school culture that prioritizes data-driven decision-making and continuous improvement.

Professional Development Calendar with Links to Agendas as evidence of regular collaboration

Throughout the implementation of my accountability project, I prioritized effective collaboration and communication to foster a 
supportive and productive learning environment. I modeled effective collaboration by actively listening to the ideas and concerns of my colleagues, valuing their expertise, and seeking input on decision-making. I also demonstrated effective communication by clearly articulating my vision for improving reading instruction, providing constructive feedback, and sharing resources and strategies. By fostering a culture of open dialogue and mutual respect, I encouraged teachers to share their experiences, ask questions, and seek support from one another.
Furthermore, I utilized various communication channels, such as face-to-face meetings, email, and Google Classroom, to disseminate 
information, share resources, and provide timely updates. By leveraging technology and leveraging the strengths of different communication methods, I was able to reach a wider audience and facilitate efficient collaboration. Through these efforts, I aimed to create a sense of community and shared purpose, empowering teachers to work together to achieve our collective goals. I have received teacher and principal feedback that my efforts to positively collaborate with colleagues were successful. Teachers on my team see me as a positive influence and someone knowledgeable they can rely on if they have a question. They have made comments to me directly and also to the principal indirectly to this effect. I feel that I have grown greatly in this area since my last two placements.


	PART 5: Accountability Report: In collaboration with the onsite mentor, school leadership, and faculty members, interns will demonstrate in their accountability project the capacity to evaluate, develop, and implement management, communication, technology, school-level governance, and operations systems that support student learning needs and promote the mission and vision of the school (NELP 6.1).

	(a) Evaluate the Effectiveness of the Accountability Project
1) Using an electronic survey tool (e.g., SurveyMonkey, Google Forms) create and distribute a survey with a minimum of five (5) questions to your onsite mentor, school leadership, and participating faculty members auditing the effectiveness of your accountability project. Attach or link the survey and the data outcomes as evidence. The link to the online survey must be functional and assessable by the university supervisor.
2) The implementation of the accountability project has yielded positive outcomes, impacting various aspects of school operations. Through
data-driven decision-making and collaborative efforts, we have made significant strides in improving teaching practices and student achievement.  One key impact has been on instructional practices. By integrating Literacy and Science, we have created rigorous learning opportunities that challenge students to think critically and engage with complex texts. By connecting reading to real-world problems, we have motivated students to read more difficult material. Additionally, the project has positively impacted shared leadership opportunities by fostering a culture of collaboration and team responsibility. Regular data meetings and professional development sessions have empowered teachers to take ownership of their practice and make data-informed decisions.  Teachers are collaborating and experiencing on-demand professional development of their choosing through the help of technology, to leverage precious time as a resource. 
While the full impact of the project may take time to fully materialize, preliminary data suggests that student achievement, particularly in
reading, is improving. Stakeholder feedback has been overwhelmingly positive, with teachers expressing appreciation for the opportunities to collaborate, learn, and grow. By prioritizing data-driven decision-making, fostering a supportive school culture, and implementing evidence-based practices, we have laid the foundation for long-term success.

3)           While the implementation of this accountability project has yielded positive outcomes, I encountered several obstacles and barriers. One significant challenge was the time constraint imposed by the one-semester duration of the internship. This limited the amount of time available to fully implement and evaluate the impact of the project. Additionally, resource allocation was a concern, as limited resources such as high-quality instructional materials could hinder the implementation of evidence-based practices. The potential elimination of ESSER funds poses an additional challenge, as our current curriculum is expensive and may not be renewed if it fails to demonstrate effectiveness. If the district decides not to renew the Ready materials, our team will be forced to implement our own created Units of Study without the benefit of a research-based curriculum. The team is talented, but this type of curricular change often takes several years to properly implement.

         Another challenge was personnel. While the support of my mentor, Dr. Lassiter, and other stakeholders was invaluable, the turnover of key personnel, such as our Literacy Connect Specialist, could impact the sustainability of the project. During the Salvation Army Afterschool Tutoring program, we frequently had tutors absent when they were pulled to serve in meetings or for family reasons. This meant that students did not necessarily experience a consistent tutor as they were shuffled to other groups to accommodate a lack of personnel. Furthermore, operational issues related to scheduling and coordinating meetings and professional development sessions sometimes hindered progress. Teachers were already being asked to do a lot of new things by the district, so the idea of adding an additional professional development session on top of an already full calendar was not appealing or realistic for most educators. Fortunately, I will have to opportunity to continue on with the work and regroup after the holidays to seek longterm success.  Even though I am only being assessed on the progress made through December 13th, I will realistically see the implementation through until May as I have made it a part of my personal development plan. By addressing these challenges and continuing to adapt to changing circumstances, I can ensure the long-term success of the project.

4)           In terms of resource allocation, the project has highlighted the need for increased investment in high-quality instructional materials and professional development opportunities. By prioritizing evidence-based practices and data-driven decision-making, the team identified areas where additional resources can be allocated to maximize student learning. Additionally, the project has influenced personnel decisions for our Literacy Connect class by emphasizing the importance of hiring and retaining highly qualified educators who are committed to student success. By fostering a collaborative and supportive school culture, we have created an attractive work environment for talented educators.  Hertford Grammar School is a place where teachers can be sure their voices are heard as professionals and their teammates will be supportive of their efforts.
The project has also had a positive impact on student experiences by providing students with engaging and challenging learning 
opportunities. By integrating literacy and science, we have created opportunities for students to apply their knowledge and skills to real-world problems. This has led to increased student motivation and engagement, as well as improved academic performance. Ultimately, the goal of this project is to promote student development by equipping students with the knowledge, skills, and dispositions they need to succeed in the 21st century. By focusing on literacy development, critical thinking, and problem-solving, we are preparing students to become lifelong learners and responsible citizens.

Baseline EOG Data Demonstrating a Decline in 3rd Grade Reading Scores as Compared to the State of NC and the Region.
     While our 4th grade Reading scores have exceeded growth the past several years, the above data reveals a concerning trend in third grade reading proficiency at Hertford Grammar School. Between the 2020-2021 and 2021-2022 school years, there was a 5% decline in proficiency rates, dropping from 50% to 45%. This downward trend continued into the 2022-2023 school year, with a further decrease of 5.6% to 39.4%. This significant decline highlights a pressing need for targeted interventions and strategic planning to improve reading outcomes for third-grade students.  This change happened after the COVID-19 pandemic and has continued on a downward trend. It has become a core area of need for not only our building but also the district MTSS team.

Baseline iReady Data
  This is an example of our Beginning of Year iReady Diagnostic Data for 3rd Grade Reading.  You can see that phonics was a great area of concern. This prompted us to focus our MTSS core problem solving on phonics.  However, vocabulary and comprehension were also seen as weak areas. For this, we identified classroom instruction practices that would boost critical thinking and skills for unknown words.

Beginning of Project Qualitative Interviews about the problem:

Interview with John Lassiter, Principal
Interview with Rachel Casas, Exception Children’s Teacher
Interview with Asheton Smith, Parent and 3rd Grade Teacher

     These discussions show the variety of perceptions surrounding the problem of 3rd Grade Reading scores at Hertford Grammar School. One of the challenges of this project is getting teachers to take responsibility for the problem as a team and take steps forward to solve it together, rather than viewing it as a problem outside the realm of their control. I hope that by showing strong growth in my own classroom data teachers will listen to my suggestions in PLC meetings and collaboration will be a desire that is coming from them and not just from me.  Although it is true that by the standard error of measurement, we met growth last year, it was in the negative portion of that standard deviation. This is a sign that we need to do something quick. We cannot deny the progress made by 4th grade Reading teachers in exceeding growth, when our scores show declining growth measures.  Blaming it on the fact that students are coming to us very low is not telling the entire story of what’s going on, and it is counterproductive to moving forward.

iReady Reading Diagnostic Growth for Middle of Year (MOY)  
This attachment shows the percentage of growth Hertford Grammar students have achieved in 3rd Grade at their middle of the year
benchmark test, as compared to what is expected for average annual growth.  A score of 50% growth means that students have grown 50% of their annual expected growth for one year, which would represent average growth for December.  Because we began with many students below grade level, we are hoping to grow students at a faster rate than expected growth to close achievement gaps.  You can see that, although our students have not all completed the assessment yet, we have a 71% growth score. Further, if you look at the growth for individual students, many of our students have made two years of growth already at the midyear point. This is exciting news for the team!

     Dibels 8 (Mclass) Data for C Ludolph Block 1
     Dibels 8 Data for Block 2
     This attachment shows my Dibels 8 classroom data.  I am not allowed to view the data for other teachers because I am also a classroom teacher now.  However, I can see by the progress monitoring scores for my students that the ones we have been working with for interventions are mostly improving.  There are a few students who stick out as stagnant and those will be monitored and brought to the problem-solving team for further study and support.

     Student Formative Classwork Data Example Baseline
     Student Formative Classwork Data Example New
     These attachments show that students struggled at the beginning of the year with basic sentence structure and comprehension of text.  As the year progressed, students are now writing much better sentences and comprehending prompts more clearly. This skill shows student ability to think critically as well as foundational reading skills growth.

     Student Summative Classwork Data Example Baseline
     Student Summative Classwork Data Example New
     These attachments show that students were scoring very low on their post Unit Tests.  We did some instruction on thinking critically to evaluate each answer choice and student answers improved for the Unit 2 test. The baseline score averaged 27% proficiency, while the Unit 2 test averaged 67% proficiency.

     October Library Checkout Data for Hertford Grammar School
     November Library Checkout Data for Hertford Grammar School

     The library checkout data shows not only a quantitative increase in 3rd grade checkouts from October to November, but also qualitative data that students are checking out a wider variety of texts including informational reading.  This is a low area for our students, so they need practice in reading these types of books.  This is also seen in student attitudes towards reading informational text.  They are more excited to read informational texts in class, as reported by 3rd grade teachers.  This has been attributed to the personal connections they’ve made to real world problems as we integrated science and literacy.

     Student Attitudes Survey Afterschool Program-To be completed on December 12th 

     I’ve noticed a lot of smiling faces and positive attitudes during our afterschool program. Getting to work with teachers in small groups makes students feel like they’re getting the attention they need, which increases confidence. Also, they love the snacks and the STEM time as well as Math 24 Club for 4th and 5th Graders. The survey results will not be in until after December 12th so I cannot comment on them at this time.



     Improved Teacher Lesson Planning Beginning of the Year Sample Baseline
     Improved Teacher Lesson Planning End of the Year Sample Growth

     The above attachment shows that at the start of the year, teachers really weren’t using the common planning form much to attach additional supplemental resources. After collaborating about the importance of selecting quality resources for integrating Reading with Science, teachers started adding more to the supplemental section under each subject, to allow for better sharing of quality resources. We also discussed how to evaluate resources for rigor. 
     
(b) Sustainability
1) My accountability project has highlighted several strategic and tactical challenges facing the school's systems. One key challenge is the 
need for ongoing professional development and support to ensure that teachers are equipped with the knowledge and skills to implement evidence-based practices. This is particularly important in the context of vertical alignment of reading strategies across the K-2 and 3-5 school buildings. Our district has faced some challenges in creating a continuous cycle of reading achievement due to the split between the two buildings. As students transition from grade 2 to grade 3, the change in staff can disrupt the continuity of instruction. To address this challenge, we need to develop stronger partnerships between the two buildings and implement strategies to ensure a smooth transition for students.
Another challenge is the need for a sustainable system for data collection, analysis, and utilization. While our current system is 
effective, we can leverage emerging technologies, such as AI, to streamline the data collection and analysis process. By automating routine tasks and providing teachers with real-time insights, we can free up their time to focus on more strategic work, such as instructional planning and individualized student support.
2) The accountability project has laid the foundation for continuous and sustainable school improvement by fostering a data-driven culture,
promoting collaboration and prioritizing professional development. As we continue our journey towards becoming a STEM School of Distinction, integrating science and literacy has become a critical component of our instructional approach. By using science as a context for reading complex informational texts, we have seen significant improvements in student reading comprehension and critical thinking skills. This integrated approach has not only enhanced reading achievement but has also fostered a love of learning and a deeper understanding of the world around us.
Our Capturing Kids Hearts initiative has refocused academic efforts to provide relational and emotional supports to both students and 
staff. These serve as a foundation for better academic achievement, as we acknowledge the role safety and security in the school environment impacts learning. Furthermore, by leveraging technology and innovative strategies, such as AI, we can streamline data analysis processes and provide teachers with the tools and support they need to make data-informed decisions. By prioritizing professional development and coaching, we can empower teachers to implement evidence-based practices and continuously refine their craft. Through these efforts, we can create a culture of continuous improvement that benefits all students.

3) Click here to view the Multiyear Resourcing and Sustainability Plan


	PART 6: Communication of Results and Outcomes: In collaboration with the onsite mentor, school leadership, and faculty members, interns demonstrate the capacity to communicate through oral, written, and digital means with the larger organizational, community, and political context when advocating for the needs of their school and community (NELP 5.3).

	1. The proposed resource plan aligns with the Perquimans County Schools' vision of educating all students in a safe and nurturing 
environment to thrive in a global society. By prioritizing professional development, data-driven decision-making, and student support, the project directly addresses the district's core values of equity, opportunity, resilience, quality, and innovation. Further, the focus on evidence-based practices, such as the Science of Reading and Depth of Knowledge, aligns with the district's commitment to providing a high-quality education that prepares every child for success. Additionally, the expansion of the Salvation Army Afterschool Tutoring and Enrichment Program supports the district's goal of equitable access to educational opportunities.
By fostering collaboration between teachers, administrators, and community partners, the project contributes to the district's goal of 
creating a safe and nurturing environment. Ultimately, the implementation of this resource plan will help Perquimans County Schools achieve its vision of educating all students to thrive in a global society.

2. Throughout the implementation of my accountability project, I employed a variety of communication strategies to advocate for the needs
of my school and community. Face-to-face discussions with staff members during faculty meetings, PLCs, and one-on-one coaching sessions were instrumental in building relationships and fostering a collaborative environment. These interactions allowed me to share insights, address concerns, and provide support to teachers. Additionally, I communicated with district leadership, such as Mr. Bunch, Assistant Superintendent, to advocate for additional resources and support for our school.
Furthermore, I collaborated with community partners, such as the Salvation Army, to expand after-school tutoring and enrichment 
programs. By working closely with Major Jason Hughes and Major Angela Hughes, I was able to secure additional funding and volunteers to support student learning. I also communicated with parents through phone calls and flyers to inform them about school initiatives and to seek their input on ways to improve student outcomes. Additionally, I administered surveys to staff, administrators, and students to gather feedback on the effectiveness of the project and to identify areas for improvement. This data will be used to inform future sustainability efforts and to ensure that the project continues to meet the needs of our school community. By utilizing a variety of communication channels, I was able to effectively advocate for the needs of our school and community, ensuring that all stakeholders were informed and engaged in the process of school improvement.

3. Communication Evidence Log
4. The communication log demonstrates the multifaceted approach taken to advocate for the needs of the school community. By engaging in
regular meetings with the grade-level team, we were able to identify specific areas of concern in third-grade reading, such as a lack of foundational skills and difficulties with comprehension. This data-driven analysis informed subsequent communication efforts, including the email to district leadership requesting additional resources for reading intervention and the discussion with district office staff highlighting the critical issue of declining third grade reading scores as they relate to our English Language Learner population.
To address the identified needs, we conducted professional development workshops for teachers, focusing on evidence-based reading 
strategies. Additionally, we fostered strong partnerships with parents through parent-teacher conferences and newsletters, and with community organizations to expand after-school tutoring and enrichment programs. By leveraging a variety of communication strategies and actively engaging with stakeholders, we were able to advocate for the resources and support necessary to improve student outcomes in reading.





