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· Content Focus: Activities are based on subject matter content and how students learn that content (Desimone & Pak, 2017).
· Active Learning: Opportunities for teachers to observe, receive feedback, analyze student work, or make presentations (Desimone & Pak, 2017).
· Incremental Learning: Introduce information in an incremental fashion so “new learning builds on or adds to existing knowledge or skills” (Dunst & Trivette, 2009).
· Coherence: Content, goals, and activities that are consistent with the school curriculum and goals, teacher knowledge and beliefs, the needs of students, and school, district, and state reforms and policies (Desimone & Pak, 2017).
· Sustained Duration: PD activities are ongoing throughout the school year and include 20 or more hours of contact time (Desimone & Pak, 2017).
· Collective Participation: Groups of teachers through the same grade, subject, or school participate in PD activities together to build an interactive learning community (Desimone & Pak, 2017).
· Focus on Student Learning: Ask three reflective questions: What should students learn? How will what the student learned, be determined? What will be the response when a student encounters difficulty learning? (Kurtzworth-Keen & Harper, 2021).
· Ongoing Inquiry: “Professional development paired with ongoing opportunities for collaborative teacher inquiry can move evidence-based practices into everyday teaching” (Kurtzworth-Keen & Harper, 2021). This provides teachers the opportunities to make direct connections to their daily teaching practices by identifying professional areas for improvement based on reflection of their own professional practice and performance. 
· Teacher Mindset Support: Continuously support teachers’ openness, a spirit of curiosity, and willingness for change (King, 2013).
· Evident and Active Leadership Support: Support for teachers is provided by the organization, leadership, PLCs, and an advocate or change-agent to drive teacher engagement and learning with PD, affecting student learning outcomes (King, 2013).

Request to Review & Present Professional Development
Dawn Heerema
Principal
Meadow Brook Elementary
 
Dear Dawn,
            I am so happy to have been placed in your school, it has been such a blessing and learning experience already to see how Meadow Brook runs and all the staff members dedicated to fostering learning! To fulfill the requirements for licensure, I kindly request permission to interview you and Ashley Jones OR Averi Vroegop, about the school’s current professional development plan, practices, and needs. Through my current graduate class and readings in scholarly journals, I have identified a list of evidence-based practices related to professional development. I am eager to discover how these best practices may be utilized by your school. I would also like to explore this area to find an appropriate topic related to my area of specialization, which would be beneficial for me to present at an upcoming professional development opportunity. Ashley and I had talked about continuing education and instruction on using the UFLI curriculum for K-2 teachers, as I know the district has a focus on literacy and has implemented UFLI in Tier 2/many Tier 1 classrooms this year.
To learn more about the needs of your school and to develop my expertise as a reading specialist, I would like to check out your school’s professional development plan. I would also appreciate it if you could provide any written documentation, such as School Improvement Plans and Curriculum Mapping Projects, about the school’s current professional development plan so I could use it to guide me in creating an impactful professional development opportunity for teachers at your school. 
            Thank you for your time.
Sincerely,
Jessica Blocker
Future Program Specialist

Averi Vroegop (MTSS Instructor) Interview Questions
1. How does the FHPS district decide on the professional goals for the year? This stems down from continuous improvement goal MICIP. Everything for professional development is related to 1 of 2 goals: this year, the district’s focuses are Tier 2 literacy intervention and training everyone in PBIS. 
2. What are the top FHPS priorities/values when creating the district/school professional development plans? Teacher feedback is huge! Giving teachers time to digest new learning and to ensure that the concepts stay relevant. Ensuring that there is time to organize and integrate to daily practices within professional learning time allotments.
3. Who is on the team to create the professional development plan? The District Improvement Team, consisting of most directors and supervisors.
4. Tell me more about the “routine” (the when & who) used for professional development sessions – all school staff, all district, PLCs, grade levels, etc. This is divided up with union contract of different days of professional learning and then looking at the district’s goals. 
5. Tell me about the specific format FHPS uses for professional development (slide templates, specific slide inclusions/focuses, community agreements) and how that came to be. First, we had a marketing agent come through a couple years ago and now we all use the same formatting for everything. As for all the practices within the learning sessions, most have been through adaptive schools training and now know how to set the atmosphere for learning, based on learning at adaptive schools training expectations. We give as many details as possible, have an intentional process time through and the end, reflection time and feedback at the end of each learning session. In response to teacher feedback and student experiences, we incorporate little tips around SEL learning in each professional learning (putting in as much as we can).
Dawn Heerema (Building Principal) Interview Questions
1. How do you go about deciding building level professional learning? (staff meetings, PLC+, etc.) With dealing with the union contract it gets tricky, the calendar is not friendly to PD this year. The ILT building team meets and plan for PLC meetings, we find that teaching teams gives the biggest impact on student growth. This year’s focus is Tier 1 with trauma informed strategies and naming the change of how we approach kids and management – this was decided as leadership team in spring and steps were put in place for the building goal. The district goal is more intervention focused this year. Ideally during team times for coach or principal to pop into gives more instructional coaching time from coach and principal, but there is a slower growth process in that area in this school.
2. What have you chosen, as the school leader, what the goals for the building professional development are this year? I have chosen to focus on behaviors and the frustrated teacher who need support with student behaviors. The focus mainly comes into play with Tier 2 or SpEd, and will give PBIS guidance on practices like tight transitions/clear communications/choosing kids/positive praise, etc.
3. What is your vision for building professional development goals for the next few years? If this goes well and we’re in a better behavior spot, we’ll continue with PBIS as generalized goal. In Tier 1 and Tier 2 instruction there is a ton of work to do… dial in on reading and potentially buddy up with district for an area of focus. In ILT meetings asking the question “knowing where you’re going?” and coming up with a forward plan is a growth goal of mine. Focusing on literacy essentials and standards – picking team goals connected to literacy essentials and growth and providing lots of PD on units of study. In the next year I’d love to implement learning labs and coach-led debriefing conversations – MAKING GROWTH, choosing a goal and sticking to it.
Professional Development Topic
In looking at this assignment, my host teacher and I, as well as the admin team, thought it would be best to provide additional support in the areas of new curriculum for teachers. The building is in some years of transitions to incorporate best practices, which is an incredible goal, but does come with growing pains. As a reading specialist, I wish to support these teachers in assisting with new curriculum to utilize the resource to its full potential and feel confident in its use. The plan is to send out a survey in the eighth week of school, giving teachers around six weeks to have fully implemented the new curriculum. My mentor teacher and I have created a Google Form to inquire about each teacher’s mental health, what they may need from the instructional coach, and honest thoughts about the new curriculum. We hope the questions guide the teachers to share their strengths and struggles of the year and identify what direction this professional development could take place. Evident and active leadership support of teachers is necessary for change in schools and increases engagement from teachers in professional development (King, 2013). I want this professional development to continuously support the willingness for change and openness of the teachers in this school and create a space where teachers feel heard and supported in their difficulties and celebrated in their strengths (King, 2013).
As an aspiring reading specialist, the district focus of literacy over this year is timely, and I believe my offering of this professional development aligns with the district, school, and current teacher needs. From my research, I know that coherence is incredibly important when planning professional development in aligning content, goals, and activities that are consistent with the school curriculum, teacher knowledge and beliefs, the needs of students as well as school and district reforms (Desimone &Pak, 2017).
This professional development is going to be held during a weekly PLC time for grade levels. The collective participation from the whole grade level supports the building of an interactive learning community (Desimone & Pak, 2017). The plan to do it this way stemmed from a full professional development plan already this semester but grew as we decided it would be an excellent time for grade level teams to collaborate and grow together, rather than receive more scripted training on a new curriculum as a collective elementary staff. 
A goal for this professional development session is to give teachers, especially as a grade level, time for active learning. I wish to provide opportunities for teachers to observe and receive feedback, identifying strengths in their teaching partners and receiving new ideas of how to teach the new content (Desimone & Pak, 2017). I wish to provide teachers guided time in which they can forward plan the curriculum and designated time to problem solve any current issues together.
I believe this plan aligns with the district goals, school goals, and current needs of the teachers, all while aligning with the current research. I am looking forward to being part of the supportive leadership at Meadow Brook, advocating for teacher’s needs and supporting a spirit of growth.
School Professional Development Plan
No school or district plan is concretely documented.
Professional Development Workshop Presentation
See attached.
Comments:
Tonia Salsbery – The flow of the lessons seems better than other interventions I’ve done. I like how organized this tool is. I will need to try/practice before I’m comfortable – I learn by doing and observing better than just reading  Thank you!
Lynne Griffith – Love the color sound cards. Love the decodable passages/texts. Love the roll & reads. Need helping finding and printing!
Avery - 
 Love the colored copies of resources and time spend helping paras get started familizaring themselves with resources.
 Sharing housekeeping and procedures that help with execution.
? How to communicate and make decisions with teachers on concerns.
Kathy G – I like how organized and structured UFLI is. And the additional resources to help supplement.
Coaching Assignment
Kathy G., Instructional Paraprofessional
UFLI: 11/18/24
Kathy conducted this lesson with efficiency and did an excellent job managing the timing of each portion of the lesson. She kept her eye on the clock and kept the lesson moving, no matter the behavior distraction, and had no problem in quickly correcting behavior, stating phrases such as “we put our whiteboards and markers to the side, we keep our hands to ourselves, move your body to see better”. She has been flexible and dedicated to becoming proficient at a new program and her students are enthusiastic about the program due to her efficiency.
What impressed me the most about Kathy’s lesson were her corrections. When noticing a mistake made by a singular student, she quickly corrected the whole group, making it a team effort, using phrases like “when we see the letters ‘th’, they make both soft and hard sounds. Check your board – do you have a th at the beginning of the word?” She never named a student aloud and spoke with no judgement, but kept an eye on the specific students’ whiteboards to ensure the correction was found and understood before moving on.
With such a tight schedule, transitions can be difficult – especially while using and moving between so many distractable materials. I would love to talk more about transition strategies and how we can create a routine of distributing materials and creating boundaries around their use. Kathy stated, “whiteboards are a privilege” and consistently/quickly corrected each student using them inappropriately. 
As we spoke prior to the lesson, Kathy stated implementing the progress monitoring assessment was new to the routine. I would love to talk further about the addition of the assessment to the routine in addition to creating a smooth and efficient routine.
Conversation Guide
· 3 minutes: “How are you? How was your weekend? Tell me how school is going right now.” 
· 3 minutes: How do you feel about where you are right now teaching UFLI with where you were when we first started? 
· “Let’s talk about our session today. I have a couple of things I thought we could talk about, but I really want to hear if there’s anything you want to make sure we talk about or if you have any hopes or goals for our time.”
· Routine/materials
· Assessment
· Movement – standing, sitting, pounding, clapping
· “What feels like it would be most useful for us to talk about?”
· Keep the conversation focused on the goals or topics you’ve agreed on.
· Have you seen this done successfully before? What made it work?
· Do you have any thoughts about what you might like to do next?
· I wonder if…
· “What new understandings did you get about teaching (or yourself) today?” or, “What was useful in our conversation today?”
· Restate commitments/action items.
· Jessica: Available for assessment grading.
· Kathy: Setting up new collaborated routine for materials management, specifically complimenting 3 students per session and recording who/when, adding additional movement and attention-keeping practices to the scripted material. 
Kathy: “What was most useful for me was the renewed understanding of movement and “ghh”ing it up, how much gestures and movement help with 2nd grade. My goal is to add in the goal of more intentional compliments and tallies (recording which students have been complimented) with going into lessons with complimenting on specifics. It was helpful to have new eyes see me teaching to come up with more ideas on how to make the curriculum both fun and efficient.”
Workshop Reflection
	The professional development workshop experience was one that gave me so much more respect and admiration for those in the administration and coaching world. Each presentation given requires so much back-end time of research, organization of content, practicing the delivery, and making the presentation look and feel both personable and engaging. 
	The research itself was enjoyable but time consuming, as I had a lot of content I wanted to incorporate but had to do so in a way that did not lose the interest of other educators who do not have the same passion of reading research as I do. This was also geared toward paraprofessionals rather than classroom teachers and I needed to phrase all the research to an audience who did not have a background in learning the science of reading.
resource and divide up students for intervention in various parts of the program as well.
My session outline was this: review research and why the curriculum was chosen, specific strategies and key points of the lessons, introducing the "toolbox" and all the online resources, providing time to practice lessons/bookmark pages/ask questions/work through the book, and finish up with a share time.
In starting our time, there was a half an hour meeting scheduled prior to our time slot. The meeting went over by 20 minutes, which gave me a few moments to introduce myself. I had invited a teacher to come model a lesson halfway through the presentation, as I had noticed she was doing an excellent job incorporating this in her Tier 1 instruction and wanted that to be noticed and celebrated while showing others how the structure of the lessons work. However, she arrived before I could truly give the background and research behind why this curriculum had been chosen. She did a fantastic job and was so excited she began to review much of what I was going to go over in my next slides, and went over the time we had decided upon.
After all this, I had to backtrack and explained the "why" behind the curriculum choice. Keeping an eye on my time (you can't dip into an educator's precious 30 minute lunch break!), I tried to make it through my research and implementation slides. I spoke quickly, trying to get all my information in, but I sensed overwhelm on the part of the paraprofessionals and stopped prior to my finish. 
Instead, I paused to state that I knew I was going quickly and would love to finish in a second session. I also sat down to ask what they were enjoying about the curriculum, what they were curious about, what they would like me to review, and what would be helpful for them to have in feeling confident using this curriculum. This concluded our lesson in a slightly less chaotic way, and I set up a second session to review and provide more detailed information on certain topics, which lent itself well to the follow up session assignment for our course. (That session was much less rushed, and we had time to review, ask questions, and practice!)
I naturally am an intuitive person and desire to keep growing in that area. I saw that my audience was overwhelmed and rerouted my plans in order to provide what was best. I am also a perfectionist, and not completing my slide deck and rushing through my words was not the way I had intended the presentation to go. I was not entirely pleased with my session, yet I was proud of myself for letting my intuition halt my perfectionism to ensure my audience had what they needed. 
	In future workshops, I need to remember that the key is ‘less is more”. I want to emphasize the community building and mindset aspects right off the bat, dive into clear and explicit concepts, and give plenty of time for guided hands-on opportunities to practice using new information, following with a designated time to reflect while hearing others’ reflections.
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