Communication of Assessment Results
Differentiated Assignment for Reading Specialists
Jessica Blocker
Test Name:	Basic Reading Inventory						
Student’s Age/Grade: Age 8, Grade 2

1. Describe how you would explain the assessment results to each stakeholder group listed below:
Student’s teacher:
Based on my client’s results, I would recommend opportunities to extend his learning in the general education classroom. Kyle is reading words far beyond his grade level and comprehending content from several grades above his current placement. Socioemotionally, Kyle’s best fit grade level is his current class in second grade. Educationally, he both needs and wants to be challenged. In his testing, when words were read singularly from a list he was able to score higher than he did in reading passages for comprehension. This comprehension piece seems to stem from either substituting vowels or adding a letter, affecting his comprehension. In addition, some of the words were unknown to Kyle, but he was eager to learn their meaning and picked up the new knowledge quickly. 
A measurable goal for Kyle would be to have his comprehension test scores line up with his word recognition scores by the end of his second-grade year. I noticed that around grade level five he began to substitute vowels in larger or unknown words and pronouncing them confidently, in turn affecting comprehension, my interventions based around “the pause”. In addition, when consciously coming across an unknown word, he would stop midway and look to me for clarification of the word’s pronunciation and ask about definition. Giving Kyle shorter passages, ranging from one sentence to four, and pausing to ask comprehension questions will help create a habit in Kyle of pausing every few sentences to ask himself if what he has just read makes sense. Good readers think about and reflect on what they are reading. If he cannot answer the question based on a word substitution or a key word’s meaning is unknown, he must go back to the text to identify what word was unknown or misread to make meaning of the words. My goal is to have his last strategy be asking an adult for assistance, using skills of context clues, parts of words and their meanings (roots, prefixes, suffixes, endings) and various pronunciations. I believe an emphasis on teaching these skills will strengthen his comprehension skills in the long run. 

Student’s parents:
Kyle is an incredible reader, eager to learn and delights in both the process and content. He can recognize or pronounce words beyond his grade level and is able to comprehend passages in both fiction and nonfiction above his peers. I encourage you, as Kyle’s parents, to keep encouraging Kyle’s love of reading! Continue to choose literature with content that he is excited about and consistently ask him questions about the plot of the story, new facts he has learned, what the characters are going through, and new words he has come across. Kyle’s reading scores showed me that his comprehension would benefit from taking the time to slow down and ask questions about the reading, making sure words are pronounced correctly to identify meaning or to pause and learn what a new word might mean. In knowing this, I also encourage you to help model asking questions – wondering what a certain word might mean and taking the time to look up the definition or pausing to make sure sentences or paragraphs make sense.
Again, keep working to instill awe in the process of reading with Kyle! Thank you for your dedication to ensuring his love of reading and learning.

The student:
	I loved my time testing with you! It was very sweet of you to take the time to show me what you know. You’re a rock star reader! What do you think I learned about your reading or your brain when we were testing?
	I learned that you can read a lot of words very confidently and I am very proud of how hard you worked to show me that. You took your time in making sure each word was read correctly and I could tell you used strategies that you know about words that you have been learning in school. 
	I also got to see how much you love reading and how excited you are to tell me more about what you are reading. I remember that from kindergarten when you used to come running to me to tell me all about what you had just read. You loved telling me about lizards! 
	I could also see that sometimes you got stuck when seeing a big word. Sometimes you changed the vowel or would pause until I could help you. Does it help you to learn the meaning of the word when you pause for help? ____ After getting stuck on a word, I saw that it was harder for you to remember parts of the story. I do that too – when I don’t know a word, it makes it harder to understand what the author is trying to say. Do you ever feel like that?
	Someone taught me that when I don’t know a word, I should take a pause after a sentence or two and go back to the word I didn’t know. If I still don’t understand it, and the sentence doesn’t help me, I should go ask a teacher or aide how to say the word and ask them what it means. That way, the next time I read it, my brain can make sense of what I’m reading!
	Something I do while reading right now is to take a little break after I read a paragraph and make sure my brain understands and remembers what I just read. I like to read fast, just like you, and sometimes I skip over words I don’t know or mix up letters. If I take a pause after reading a paragraph or two, I check in with my brain and see if what I’m reading makes sense. If it doesn’t I have to go back to the text to check and see what I can fix!
	I loved spending time with you getting to do this! You got to show off your reading skills and you helped teach me about testing and what it shows me about reading. Thank you so much for helping me! 

The school administrator:
	Kyle’s testing data showed me that he is scoring in independent levels of word recognition at grade six and grade seven instructional level. His comprehension scores were also high, landing him at a grade five instructional level. My measurable goal for Kyle is to align his comprehension levels and word recognition levels by the end of the year. I would like to create a plan for him to receive appropriate instructional levels in his grade level classroom through their small group literacy time as well as get pulled out for challenge work weekly or bi-weekly, based on available aide time. I think it would be beneficial for him to have this time to focus on comprehension skills and vocabulary. Kyle is both an eager and quick learner and I think this time focusing on these skills will benefit him immensely, allowing his abilities to grow and flourish this academic year.

2. Describe several specific literacy strategies that you believe would be most appropriate for the student’s future instruction based on the assessment results. Include research to support your selection of strategies.
As a future reading specialist, as well as someone who knows this client’s excitement to learn and understand the world, I think he would best benefit from a combination of phonics and vocabulary. I think a true understanding of how words work when broken apart would be helpful as he is a younger student reading bigger words and more difficult content. In addition, my client has excellent word recognition, but I believe his comprehension could benefit from time spent studying vocabulary to have a deep understanding of the words he can recognize, being able to use them in both receptive and expressive language, aiding in comprehension.
In the general education classroom, I have three research-based ideas.
1. Figuring out unknown words/building vocabulary: In Kyle’s general education class, small groups are utilized. In his grouping, it would be beneficial to begin word mapping strategies. These methods will assist in Kyle’s confidence of learning a new word – both using phonemic awareness knowledge to find the pronunciation and use word parts to interpedently learn the meaning. These strategies will take Kyle’s ability as a strong word identifier and build his comprehension/vocabulary skills to match those levels. In addition, emphasis on using context clues would be beneficial. These strategies should be set in place before asking a teacher or aide – making sure he knows that when coming to an adult in the classroom, he will be asked about what strategies he tried in order to figure out the word before it is explicitly taught/told by the educator.
2. Vocabulary notebook: Kyle has a strong interest in various topics and enjoys relaying facts and new information. Introducing a vocabulary notebook with a space for new words and their meanings (practicing word recall, spelling, and meaning) alongside a fact chart for each book would soon fill a notebook, allowing him to go back to interesting books or information to share with family, friends, and teachers.
3. Thinking about ideas while reading/self-monitoring: In Kyle’s general education reading small group, emphasis on self-monitoring while reading is important. Teaching Kyle and his group to read a chunk at a time and practicing skills of retelling, summarizing, and answering questions will assist in teaching Kyle to go back to the text when reading does not make sense, whether it is because of unknown vocabulary or a word that had been misread. The idea of always “going back to the text” to value information gathering versus making it through many books is an idea to be emphasized and modeled by his educators.

For family, I have another two research-based ideas.
1. Learning new words and concepts: Kyle loves learning and has specific topics he is excited about learning. In school he is being encouraged to fill out a vocabulary notebook (spending time mapping out words, identifying vocabulary important to the topic and the word meaning) and something similar would be helpful at home. Options would be to have an at-home notebook, poster, or wall dedicated to new words. When these new words pop up, encouraging Kyle to use these word mapping strategies and new terms, recording them and their definition along with an illustration will build up a tangible item to show off his new knowledge. This will encourage comprehension and the skill of pausing to identify and learn new words while reading.
2. Self-monitoring and think-alouds: The skill of “going back to the text” for answers or questions must be modeled. Family members are encouraged to pause and ask questions, go back to unknown words to find the meaning, and search for context clues in paragraphs to understand a new term or phrase. In addition, having a parent/family member making mistakes while reading big or unknown words (ex. substituting vowels, reversing letters) and pausing to identify that the sentence or paragraph does not make sense models to Kyle that it is okay to make mistakes and that going back to the text to solve the problem ultimately aids in comprehension and better learning. Teaching Kyle to self-monitor and understand that it is okay to make a mistake and problem solve to see where something went wrong. Phrases to model could include “ Hmm, that didn’t make sense to me. I think I should reread that sentence again and see if I can” and “I don’t know that word. I’m going to read a little bit more to see if the story helps me understand. If it doesn’t, I can look it up or ask someone” will be valuable to Kyle’s thought process.
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