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GROUP TOPIC
TOPIC

student success skills and executive functioning

NAME

Brain Boosters: Student Success Squad

SUB-TOPICS

- Goal setting & planning 

- Time management & organization 

- Self-regulation & focusing 

- Positive decision making 

- Coping skills 

- Attendance 

goal setting 
and planning 

time 
management and 

organization

self-regulation 
and focus 

positive decision 
making

coping skills attendance 

EXECUTUVE FUNCTIONING AND STUDENT SUCCESS
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GROUP DETAILS

GRADE LEVEL: 3

NUMBER OF 
PARTICIPANTS: 7

2 girls, 5 boys 
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GOALS OF SMALL GROUP 

• Introduce/teach/improve skills that are related to student success and executive 
functioning

• It is intended for student participants to gain the knowledge and ability to implement       
the material/skills outside the counseling group setting

WHY?

By building these essential executive functioning skills, students will become more 
confident and capable learners, better prepared for academic success, and personal 
growth



Discipline data specific to TBK-8
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DATA TO SUPPORT THE NEED FOR THIS GROUP

Test Scores

Achievement data on The Florida Assessment of  Student Thinking (FAST) state test

Spring 2024: 36% of third graders at Turner-Bartels K-8 School scored in level 3 or below in 
English Language Arts

Spring 2024: 37% of third graders at Turner-Bartels K-8 School scored in level 3 or below in 
Mathematics

Discipline data

School Environmental Safety Incident Report (SESIR) Final Survey 5 for 2022-2023 school year

77 recorded discipline reports

33 of them were for fighting (~43%)
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NEEDS 
ASSESSMENT 

Who did I gather information from to support the 
need of this group? 

• My supervisor

• Upper-level school counselor 

• Teachers 
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SCREENING PROCESS

How did we select group members? 

• Supervisor input 

• Grades 

• FAST scores and state percentiles 

• Attendance data (# of absences)
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CONSENT FORM
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PRE-ADVANCED INTERNSHIP ASSESSMENT (PRE-
AIA) STANDARDS 
Counseling Prevention and Intervention

The intention behind this group is to implement this standard of providing group counseling to 
positively impact and promote the academic, career, and social/emotional development of 
students

Diversity and Advocacy

The group is designed to be an inclusive, safe space that is responsive to the presenting needs 
of the students as well as advocate for student academic, social-emotional, and career 
development

Academic Development

The overarching goal of this group is to meet this need! 
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CULTURAL SENSITIVITY 

• Differentiated activities foster inclusive design (reading, writing, physical movement, 
cognitive challenges, etc.)  

• All activities are adaptable to meet cultural norms, learning styles, cognitive ability, 
physical ability, and levels of language proficiency (Bluth et al., 2016)

• There is no requirement for parents to buy supplies, send in $, etc. 

• Group population is diverse at a glance- making positivity, inclusivity, and diversity a 
top priority 

• Presents opportunities for interpersonal contact and mutual respect between group 
members (Killen & Rutland, 2022)

• Small group size which offers opportunity to creating meaningful relationships and 
model group engagement (Rusticus et al., 2023) 
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GROUP TIMELINE

1. WELCOME AND 
TOPIC 

INTRODUCTION 

2. CONTENT 
(LESSON)

3. ACTIVITY 4. CLOSE GROUP 
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LESSON/GROUP ARTIFACTS
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Also wanted to note, the survey administered after group:
#7: completely agree jumped to 71.4%
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EVALUATION: 
GROUP PARTICIPANT 
SURVEY DATA 

SURVEY ADMINISTERED AT BEGINNING OF 
GROUP
• Largest percent of “completely disagree” was 

on #7 (42.9%)
• Largest percent of “completely agree” was on 

#6 (57.1%)

These highlight areas of self-reported student need

SURVEY ADMINISTERED AFTER GROUP 
COMPLETION
• Largest percent of “completely disagree” was 

on #5 (14.3%)
• Largest percent of “completely agree” was on 

#2 (83.3%)
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EVALUATION: 
PRE- & POST-
TEST DATA 

LESSON 1: 83% (5/6 [one absent member]) of group 
showed improvement or remained at their pre-test score 

LESSON 2: 71% (5/7) of group showed improvement or 
remained at their pre-test score 

LESSON 3: 71% (5/7) of group showed improvement or 
remained at their pre-test score 

LESSON 4: 100% (7/7) of group showed improvement 
or remained at their pre-test score 

LESSON 5: 100% (7/7) of group showed improvement 
or remained at their pre-test score 

LESSON 6: 71% (5/7) of group showed improvement or 
remained at their pre-test score 
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LESSONS & FUTURE CHANGES

• Signal group start and finish with either a visual, physical, or auditory signal 

• For this group in particular, I could tell they enjoyed movement. I tried to adapt to this finding as I continued 
to plan the group lessons

• Time of day matters!

• It is possible to still work 1:1 with students within a group (to an extent) 

In the future, I would change… 

• Increase allotted time (if possible) 

• Use session 1 purely as an ice breaker and include some sort of activity that builds safety and trust 

• Incorporate more teamwork in activities to foster real friendships between group members 

• Create lesson plan activities around the interest of the group (i.e., not a one size fits all type of approach)
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PARENT LETTER 
(ADVOCACY)

I
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