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Benchmark Case Conceptualization & School Counseling Services Plan Template
Internship Student Name: Jennifer van Dijk
Internship Site: Elementary School 
K-12 Student Pseudonym: E              				
	Case Conceptualization & School Counseling Services Plan
Individual counseling is a direct, responsive service that involves one-to-one counseling with a student. (Be sure to address the questions/comments for each component)
	Points

	Component #1: Case Conceptualization and Appraisal 
· Explain procedures for addressing confidentiality and the limits to confidentiality.

During each session with E, I go over confidentiality and the limits to confidentiality. Initially, I explained confidentiality to him by telling him that everything we talk about will stay between us unless he shares that he is harming someone else, that someone is harming him or that he wants to harm himself. After the first couple of sessions, I asked E to remind me what confidentiality means and when I would have to break our agreement. 

· Was the parent/guardian contacted to obtain parental permission for school counseling services? Why or why not?

Yes, E’s parents were contacted and were required to sign a consent form to work with me. This is a requirement that is mandated by the school when students are referred to the school counseling department. 

· Based on the student/client’s observable behaviors, what achievement, attendance, or discipline concerns might you have as a school counselor? 

I observed E last year during my practicum and was concerned about his relationships with other students because he had a difficult time making friends and maintaining friendships. I am less concerned about that this year, but he is still quite reactive with his peers if they do something that triggers him. 

· Please indicate the stakeholders you consulted with regarding this student/client.

I have consulted the school counselors, his homeroom teacher, and his mother. We went over his school records together to get an idea of where he is at in terms of academic achievement and where he is at socially and emotionally. 

· After consultation (teachers, administration, parent/guardian, student records, counselors, etc.) what additional information (a more holistic view) will you include with your concerns?

After consultation, I have come to understand that E is most triggered when disagreements arise with his sister or his peers, and he feels injustice. E has a very strong sense of right versus wrong and his Muslim faith is of utmost importance to him. I am concerned about his inability to see beyond his own perspective and it is often this dualistic thinking that gets him into situations of conflict. 

· What school counseling services (academic, career, social-emotional) will you provide to the student/client that are within the scope of school counseling practices? 

E will do a 20-minute check-in once a week with Yara (one of the school counselors) and me to work on self-regulation. Once his current teacher has completed the DESSA, we will consider including him in group counseling, depending on the results.  

· Are there additional counseling services/community resources you might consider outside the scope of school counseling (referral) that you believe would be beneficial to the student/client? 

Last year, the school counselors recommended that E attend counseling sessions to support his social and emotional well-being. A licensed therapist was recommended to the family and E continues to see the counsellor once a week for cognitive behavior therapy (CBT). 

· What school counseling SMART goals might you identify? Be sure to identify achievement, attendance, or discipline goal(s).

Discipline (SEL) goal: I will learn effective ways to calm my body down in less than 60 minutes when I am feeling angry and/or sad.

· How will you involve the student/client in establishing SMART goals?

With very little guidance, E was able to identify potential areas of personal growth and was very involved in the process of setting a SMART goal with me. 
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	Component #2: Developmental, Ethical, and Multicultural Considerations 
· Identify the student/client’s culture/ethnicity.

E’s parents are from Kashmir, India, but he can be considered a third culture kid (TCK) because he was born and raised in Saudi Arabia, a country that is outside the passport country of both of his parents (Doherty et al, 2023). E is a devout Muslim. 

· Identify multi-social/cultural considerations in this case. Support your response with a peer-reviewed journal. 

Doherty et al (2023) reported a weakness in ethnic identity for TCK adults who grew up outside of their passport country. Their findings also showed that practicing a religion can increase the ethnic identity of TCK adults. This is a factor to consider in E’s case because he often speaks of a strong affinity for Kashmir and expresses pride in his culture. For E, his Muslim faith is very important to him. In Saudi Arabia, people from India are usually part of the working class and this is a factor to keep in mind because there are many students from Saudi at the school. 

· Identify family, school, community, and/or other institutional/environmental barriers that may be interfering with the academic, career, and/or social/emotional development of this student/client. 

One potential family barrier for E has to do with his father living in a different city for much of the time. This has the potential to impact his academic achievement and his social/emotional development. At school, E has many different specialist teachers, and this has the potential to interfere with his social/emotional development as well as his academic achievement. In the absence of a structured learning environment, E tends to act out on his emotions when he is feeling triggered. This also occurs when he does not feel a connection to the teacher and/or is in a situation that he perceives to be unfair. 

· Identify and discuss at least one piece of research from a peer-reviewed journal to support the barriers you identified with regard to impacting the student/client’s (academic, career, social, emotional) development.

Last year, E did not have a strong connection to his homeroom teacher and was constantly referred to the counseling office for behavior issues, mainly verbal and physical conflict with peers. This year, E has a strong connection to his teacher, and she is fair, firm, kind, and consistent with the students. Michael et al (2023) highlight the wealth of research that supports the value of a strong rapport between teachers and students. This is even more vital for students who are at risk of developing social and/or emotional disorders. The strength of the connection with trusted adults can serve as a protective factor that can increase the possibility of academic and behavioral success for students. 

· Specifically indicate 2022 ASCA ethical standards that apply in this case. Include, but do not limit yourself to scope of practice, referral, and supervision.

The following ASCA (2022) ethical standards apply in this case: 
A.1.a-l. These standards are all relevant when working with E because they are all about supporting students in all aspects of their development in a way that is culturally aware, respectful, and ethically sound.
A.2. a-p. These standards are about confidentiality and its limitations and special considerations when working with students; making sure that they understand what informed consent means when working with a school counselor. It is important in this case because E is a minor. 
A.3. a-g These standards summarize what the delivery and implementation of a comprehensive school counseling program looks like. It is made available to all students and promotes their academic, career and social/emotional development. 
It is research-based and data-driven and this is what I will be doing with E in our sessions together. 
A.4. a-f These standards pertain to the planning required for all aspects of a comprehensive school counseling program that include academic, career, and social-emotional planning, all important in my case with E. 
A.5.a-j These standards speak to the necessity of managing boundaries with students and the need to sustain healthy relationships with students and in this case, with E.
A.6. a-h These standards are relevant in my work with E because I am part of a team of relevant stakeholders. They speak to the importance of collaboration, advocacy and referrals and E was referred to an outside agency for additional support. 
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	Component #3:  Counseling Theory & Techniques
· What theoretical orientation(s)/technique(s) will you use to counsel this student? Support your choice regarding culture, developmental age/level, and presenting issues with a peer-reviewed journal. 

The main theoretical framework I will operate from during my sessions with E will be a solutions-focused brief therapy orientation. Niu et al (2022) point out that this theoretical orientation helps students focus on solutions rather than problems. Once a goal has been identified, counselors help the student as he or she sets out to achieve this goal. Because of the time constraints in a school setting, this is an approach that has received a lot of empirical support over the past few years as one that is effective at helping students overcome barriers and achieve their goals. 

· What academic and career techniques would you consider counseling this student? Support your choice regarding culture, developmental age/level, and presenting issues with a peer-reviewed journal. 

One approach that I would consider for academic and career counseling techniques with E would be narrative counseling. Eppler et al (2009) highlight many of the benefits of using stories and story-telling techniques with students. They state that allowing students to share their stories can help them learn to make positive behavior choices and help improve their self-perceptions. E loves listening to stories and sharing stories from his life, so this would be a beneficial approach with him that is culturally sensitive, developmentally appropriate and one that will allow him to explore his issues of self-regulation and emotion management in a non-threatening way.  

· What specific positive interventions will you use to assist this student in mediating issues, building resilience, identifying strengths, and developing a plan for wellness? Support your choice with a peer-reviewed journal.

All the positive interventions that I am using with E are centered around a solution-focused therapeutical framework. As stated by Niu et al (2022), this approach can be very beneficial to students as they seek to overcome social and/or emotional problems. 
For mediating issues, I will use mindfulness cards with E as a positive intervention. Together, we will practice the strategies that are written down on the cards and he will acquire helpful techniques to regulate his strong emotions. 
For building resilience, I will ask him at the beginning of each session what went well during the week and one thing that did not go so well. We will talk through what did not go well and come up with some strategies for a more successful outcome in the future (from his perspective). 
To identify strengths, we will highlight a time during the week when E was able to use one of the strategies that we discussed in a challenging situation that he faced. 
E has created a SMART goal and for now, I will work with him on strategies to regulate his emotions when he is triggered and this will be the main focus of his wellness plan. One activity we did together was learning what is within our circle of control; things that we can control and things that we cannot control, and working at identifying what to do when a situation that is out of our control makes us feel angry or sad. 

· Would group sessions also be appropriate for this student/client? Why or why not? 

I think that E has developed enough emotion management skills and social skills to be able to interact with his peers in a respectful manner. Last year, group sessions would have been a trigger for him, but this year he has demonstrated increased maturity and some coping skills for handling disagreements with peers.  

· Identify possible family/home/community/school supports that would be useful to help this student/client succeed in their identified SMART goal(s). 

At this point, E has agreed to work with the school counseling team and his community-based counselor. One additional positive support person is his teacher. This year she has made an incredible effort to connect with E and it really shows. She is fair, firm, kind and consistent with him and will help E work towards meeting his SMART goal. 
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	Component #4: Individual Appraisal and Outcomes Assessment 
· How will you assess student/client’s progress in using their strengths to build resilience? Identify how your approach is culturally sensitive and takes into account background, ability, and language.

I will assess E’s progress in being able to manage his emotions by using his value of fighting for injustice as a strength and helping him build resilience in the face of people who push his buttons and trigger him. My approach takes into consideration his family’s collectivist values, along with the fact that English is his second language. He also does really well with processing his emotions through stories and I will use books to help him both see his own actions in light of how others see him, and also to help him develop empathy for others.

· How will you measure student/client progress toward meeting the identified school counseling SMART goal(s)? 

E loves technology, so I have asked him to track his emotions on a mood app. He is going to track his moods at home in the afternoons, evenings and on the weekends because these are the times when he said he finds it the most challenging to manage and regulate his emotions. I will help him graph the trends and see if the strategies I am teaching him for emotion regulation are helping him manage triggering situations. 

· What outcome data will you use to measure achievement, attendance, or discipline? 

I will use a pre-/post-test with E to measure discipline at school. At the beginning of the year, I asked him to fill out a simple questionnaire: 

I can list 3 strategies to manage my emotions when I am feeling angry:
1. ____________________
2. ____________________
3. ____________________
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	Component #5: Professional/Scholarly Writing 
Correct grammar, punctuation, sentence structure, spelling, and APA citations. Student includes a references section with proper APA formatting.
	___/5

	TOTAL 
	___/50
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