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Component #1: Developmental Considerations in Counseling
Case Study
Consider the following case study: Larissa is a 14‐year‐old who was born in Mexico
but has lived legally in the United States for the last 5 years. She asked to speak to the
school counselor because she and her parents have been experiencing more conflict
lately because she wants to do more with her friends, especially on weekends, and her
parents want her to attend family functions with them. They say she can have her
friends come to her house, but she is reluctant to invite them because her parents don’t
speak much English. She says she wants to be respectful of her parents but thinks they
don’t understand what it is like for her.  As the counselor, what developmental and cultural factors are relevant to this case and how would you incorporate these factors into your counseling approach with this?
As I work with Larissa, it is important that I consider where she is culturally and developmentally.  Counseling outcomes are improved when counselors take ethnic and cultural issues into account in clients' lives and experiences (Day-Vines et al., 2018, p. 89).  Studies show that clients who work with counselors who are culturally competent report higher levels of therapeutic satisfaction and better treatment outcomes (Matthews et al., 2018, p. 137).  With Larissa and her family, cultural influences will be crucial.  
Family always comes first in the Latina community (Day-Vines et al., 2018, p. 93). Traditional Latinos value their relationships with their immediate and occasionally extended relatives. Usually, attending family events comes first. I must understand the dynamics of the home and respect the custom that the head of the household makes the important family choices as Larissa's counselor. It is crucial to approach and collaborate with the family as I work with Larissa (Day-Vines et al., 2018, p. 90)
Major Developmental Changes

To ensure a positive outcome with Larissa, the many demands associated with her developmental stage must be carefully considered (Schellenberg, 2018, p. 89).
Early Childhood


Children have trouble understanding other people's perspectives during early infancy, up to the age of five.  They overuse the words "my" and "mine," which is an indication of their egocentrism.  They have overly high self-esteem and favorable perceptions of themselves (Vernon & Schimmel, 2019, p. 7).  Their tendency to focus on their own perceptions or one part of the circumstance rather than a more comprehensive picture is one trait of their cognitive style (Vernon & Schimmel, 2019, p. 9).  Preschoolers still have a rather little vocabulary for expressing their emotions, despite the fact that their vocabularies are growing and they are starting to comprehend which emotions are suitable in which circumstances (Vernon & Schimmel, 2019, p. 8).  Children start to react to other people’s emotions vocally or physically as they approach the conclusion of the preschool stage and have a greater understanding of why others are angry.  But because of the limitations of their awareness, they are only able to grasp the most blatant displays of other people's emotions, such as anger, happiness, or sadness (Vernon & Schimmel, 2019, p. 8).  
Middle Childhood

During middle childhood, children continue to go through many changes. These changes include beginning to establish a multidimensional perspective of oneself, an overall sense of self-worth, and an increased sense of internal control (Vernon & Schimmel, 2019, p. 12).   Social advancements, the capacity to see things from other people's perspectives, and a greater awareness of gender distinctions can all result from growing out of egocentrism and embracing more prosocial views (Vernon & Schimmel, 2019, p. 13).   Emotional changes can take many different forms, including as a marked improvement in one's capacity to recognize emotions in oneself and others, a growing awareness that people are capable of experiencing many emotions at one time, and the emergence of complex emotions like guilt and shame (Vernon & Schimmel, 2019, p. 13).   By the age of eight, there may be cognitive changes such as increased concrete operational reasoning, increased ability to break bad behaviors, and increased critical thinking (Vernon & Schimmel, 2019, p. 14).  
Early Adolescence

Early adolescence is characterized by ongoing change. Building a feeling of continuity across one's identity, idealizing one's parents, and pushing for independence are examples of self-changes (Vernon & Schimmel, 2019, p. 17).   Peers now play a bigger part in socialization, bullying is on the rise and has been linked to bad mental health, and people may begin to view their peers as a source of support (Vernon & Schimmel, 2019, p. 18).   Among the emotional changes that might occur include becoming more erratic and temperamental, being more prone to emotional outbursts, and experiencing anxiety, humiliation, regret, and extreme anger more frequently than at any previous age (Vernon & Schimmel, 2019, p. 19).  Around the ages of 11 to 12, there is usually a progressive change in organizational thought from concrete to formal, as well as a change in the area of higher-order cognitive abilities like self-control and planning. Early adolescents also become more conceptual thinkers during this time (Vernon & Schimmel, 2019, p. 20).   

Mid Adolescence
Many changes also occur during mid-adolescence. Individuals are generally more self-assured, are more inclined to reject peer pressure, and are beginning to develop their own identity and discover who they are and are not. Spending more time with friends, treating relationships with greater experience and maturity, and a decline in risk-taking behaviors are just a few examples of the social alterations that usually take place (Vernon & Schimmel, 2019, p. 24).  People are better able to communicate their feelings than act on them behaviorally during mid-adolescence.  Depending on their degree of cognitive development, adolescents at this stage of development regulate their emotions differently.  The emotional changes that might take place at this stage are less likely to be irrational or impulsive, a gradual development of formal operational thinking, and less likely to result in mood swings (Vernon & Schimmel, 2019, p. 25). Adolescents are better able to discriminate between the hypothetical and abstract and the tangible and immediate. They can also think more widely and relatively. Formal operational thought and inhibitory regulation continue to develop cognitive changes that are possible (Vernon & Schimmel, 2019, p. 26).
Resiliency traits that positively impact student learning and development and their relationship to Social Emotional Learning core competencies

The capacity for overcoming hardship and successfully navigating difficult circumstances is known as resilience.  Individuals who are resilient have the capacity to overcome adverse risk factors and obstacles and yet achieve favorable results in a variety of functional domains, including academics, developmental benchmarks, skills, wellbeing, and strong relationships.  By focusing on and enhancing young clients' protective factors—their strengths, aptitudes, competencies, traits, and relationships—counselors may promote resilience.  These protective factors can lower risk, lessen a risk factor's consequences, and improve coping skills (Vernon & Schimmel, 2019, p. 341).  
One important resiliency trait is self-regulation.  Self-regulation is the capacity to exercise restraint and to manage both positive and negative emotions.  Self-regulation is a key protective feature that seems to be at the heart of satisfying interpersonal interactions, obedient conduct, and lowered levels of anxiety and sadness (Vernon & Schimmel, 2019, p. 343).
Another decisive resiliency trait is connections and attachments.  Humans have a basic desire for a sense of belonging.  It's crucial for kids to have positive interactions with their family and other adults.  Additionally, they must learn how to make and keep friends with their peers (Vernon & Schimmel, 2019, p. 343).  

A third resiliency trait that should be explored is school achievement, involvement, and special talents.  Children who perform well academically and are actively involved in school are more resilient.  Participating in extracurricular activities, as well as having a good outlook on education and achieving excellent academic standards, can operate as protective factors (Vernon & Schimmel, 2019, p. 343).  
Component #2: Individual Counseling Process 

Stages of the Individual Counseling Process 

Nancy, a 12-year-old adolescent, was recently adopted from the foster care system and is having difficulties with her new younger siblings. Nancy would benefit from individual counseling as she needs assistance adjusting to a new household with different rules and a different family dynamic. If I were to go through the individual therapy procedure, I would begin by getting to know Nancy and building rapport.  When working with children and adolescents, it's crucial to pay close attention to the counselor-client connection, especially if they tend to be guarded, protective, or unaware of the counseling process (Vernon & Schimmel, 2019, p. 48).  I would then identify and talk about any resistance Nancy could be experiencing and how I could help her overcome it (Vernon & Schimmel, 2019, p. 49).   
To plan how to assist Nancy, intake and evaluation would come next.  She would be watched during the intake and evaluation process during both potentially stressful and relaxing moments, such as in the classroom, during lunch, and during playtime.  To better understand Nancy's issues, I need to consider her age, developmental capacity, and cultural background.  To find out more about her behaviors, it is a good idea to connect with her parents and instructors and have an open discourse with them (Vernon & Schimmel, 2019, pp. 52-56).   
After that, I would work on developing interventions. I would start by working with Nancy to help her define objectives and then develop interventions to help her achieve those goals.  It is important to note that simple talk therapy is not very effective when working with adolescents. Young clients require engaging and imaginative approaches.  Play therapy, organized activities, and creative arts interventions are a few examples of creative interventions.  Throughout my sessions with Nancy, I would evaluate the effectiveness of the interventions as they are carried out and modify them as needed (Vernon & Schimmel, 2019, pp. 57-60).   
Finally, I would proceed to the termination stage of my time with Nancy.  Adolescents frequently have intense experiences in the therapy relationship, and as the process comes to an end, they may start to feel nervous.  Terminating therapy may be particularly challenging if children have gone through transition or turmoil that may have led to abandonment.  This is very likely to be the case with Nancy. I need to reassure Nancy that she won't be forgotten and assist her in processing the feelings connected with saying goodbye.  By doing this, I'll be able to express that she was deserving of therapy and that it was a worthwhile experience.  It is important to note that emotions associated with loss, such as agitation, anger, and anxiety are normal reactions to termination and should be explored to determine if termination is premature or if more processing is necessary (Vernon & Schimmel, 2019, p. 60).   
As a Professional School Counselor, I have a duty to make appropriate referrals, if necessary.  When students require or want further help, the ASCA National Model charges school counselors to give the students and parents/guardians a list of options for local organizations and resources from outside agencies.  The local school district, community, and agencies should be used to link pupils to assistance (ASCA, 2019 p. 19).  In order to facilitate a smooth transfer, counselors must organize information and give parents or other caregivers precise details about the services provided at the referral location (Vernon & Schimmel, 2019, p. 62).   
Counseling in Lay Terms
Counseling is a type of treatment that aids people in overcoming emotional, social, or mental difficulties. Talking with a qualified professional who can assist you in identifying and resolving the problems that are causing you stress or difficulty in your life is a necessary step in the process. Counseling may be particularly beneficial for people with developmental impairments in addressing issues with their mental health, such as anxiety and depression. Individualized care based on each person's unique requirements can be provided by practitioners who specialize in working with people who have developmental impairments.
Explaining counseling to students is crucial because it may teach them how to ask for assistance when they need it. The stigma or concern about being judged may prevent many students from seeking therapy. They might feel more at ease receiving assistance when they need it by defining counseling and describing how it works. The ASCA Ethical Standards for School Counselors requires that we, “inform students of the purposes, goals, techniques, and rules of procedure under which they may receive counseling,” (2019, p. 16, A.2.b)
Termination Issues 

In order to make sure that the student feels supported and in control of their situation when receiving therapy for children and adolescents, it's crucial to terminate the counseling connection in a respectful manner. The following six techniques, offered by Jeffrey Barnett, may be useful in assisting both kids and school counselors to properly discontinue a counseling relationship:
1) Discuss the end of therapy from the beginning.  It's essential to discuss eventual termination from the beginning of the counseling sessions. Students may benefit from feeling more at ease with the procedure and being aware of what to expect when therapy is over.
2) Create counseling goals and objectives.  Having a defined endpoint for the counseling relationship and helping students understand what they aim to accomplish through counseling are two benefits of creating counseling goals.

3) Regularly monitoring progress may provide students with a sense of success and the ability to realize how far they have come. It can also assist in locating potential improvement areas.

4) Reduce session frequency gradually.  This can give kids time to get used to the concept of counseling coming to an end and give them a feeling of closure. Reducing the number of sessions each week or spacing them out more will accomplish this.

5) Give students access to resources for ongoing support.  Giving students access to resources for ongoing support, including books, websites, or other materials, can aid them in continuing their development after counseling has concluded.

6) Finish on a positive note. Ending the sessions on a positive note can give pupils a feeling of closure and pride in their accomplishments. This can be done by assessing progress, establishing objectives for the future, or just showing appreciation for the job that has already been completed (Barnett, 2016).
It is essential to remember that every student is different and can need various forms of help. As a result, it's crucial to collaborate with them and their families to offer individualized treatment that considers each student's unique requirements. 
Informed Consent


See attached Informed Consent.
https://d.docs.live.net/37b954872f724b43/Liberty/COSC-698%20-%20Practicum/Informed-Consent-to-Counsel.docx
Component #3: Ethical Considerations and Theoretical Approaches 

Theoretical Approaches
Even though I think I can apply a number of the counseling theories we've examined to my own practice, I'm particularly drawn to the principles and methods of solution-focused theory.  Solution-Focused Brief Therapy (SFBT) is a short-term goal-focused, evidence-based therapy technique that encourages clients to change rather than focusing on their issues.  SFBT is a future-focused, emotion-invoking, hope-friendly method for creating, inspiring, and attaining targeted behavioral change (Franklin et al., 2019).  Since school counselors only have so much time to spend with children, it makes sense to use strategies that help us make the most of that time and concentrate on finding answers. We are unable to identify the issues that our kids are facing, but we can provide them with the resources they need through solution-focused therapy.
It seems that therapy often concentrates more on the problems finding answers. We must assist our customers in moving past their problems and finding a solution. We can create practical answers rapidly using SFBT, as opposed to requiring weeks, months, or even years.  Solution-focused brief therapy encourages students to pinpoint issues, find workable solutions, overcome social-skills challenges, and realize their highest potential (Javadian & Sabet Eqlidi, 2021, p. 181).
Counselors with cultural awareness are conscious of their own and their clients' culturally acquired customs. A counselor should be able to intervene in order to bring about good change through therapy if they are aware of the pertinent facts and information about their client's culture. Conflicts between counselor values and individual values may arise.  We need to be diligent to assess our own views and prejudices to alleviate any issues caused through misunderstandings.  
We are instructed to accept others as Christians. Jesus served as our best example of how to accept people for who they are, sins and all. He showed everyone kindness and forgiveness, and we should follow his example. Accepting others and their cultures does not include condoning immoral behavior or features that are a part of a specific culture, though.  Counselors are aware that a successful approach to multicultural therapy involves respecting and valuing the culture of the client. 

Working with students that hold opposing views from our own is a possibility occasionally. In social situations, we can, for instance, react to this by defending our opinions or putting distance between us and others. However, we must leave our personal beliefs outside the door when providing therapy in order to respect the dignity of the students. The only difference is that their views are not up for discussion, not that we should adjust our own convictions. Helping students meet their needs is our responsibility, and we should be able to do this, even when we don't agree with them.
Legal and Ethical Concerns

It is crucial to be aware of the ethical and legal issues that come with working with a student. The ASCA Ethical Standards for School Counselors (2019) state that school counselors have an ethical obligation to protect the privacy and confidentiality of their pupils. Confidentiality may be broken, though, in some circumstances, such as when a student poses a threat to themselves or others or when abuse or neglect is suspected.

It is important to have parental approval before beginning therapy sessions with a 7-year-old minor student who has been referred by their instructor. The counselor must also explain to the student and their parents the parameters of confidentiality as well as the situations in which it may be violated. Counselors are required to notify the proper authorities if they believe a student poses a risk to himself or others, or if they suspect abuse or neglect has occurred.  School counselors should protect the privacy of their children and only share information with people who need to know, according to the ASCA Ethical Standards for School Counselors (2019). However, the school counselor is required to notify the proper authorities if they believe that the student poses a risk to themselves or others, or if they suspect abuse or neglect (ASCA, 2019).

If the counselor decides they cannot adequately help the student within their own scope of practice, a referral to other providers may be necessary. It is crucial in such circumstances for the counselor to make the proper recommendations and follow up with the student and their parents as needed (ASCA, 2019).
Creative Approach

As a school counselor, I may approach student counseling in a unique way by utilizing the expressive arts. Visual arts, dance, theatre, music, and literature are examples of expressive arts. These unconventional methods may be used in conventional school counseling settings to provide the support and direction that children from various backgrounds require.  School counselors don't need to spend a lot of extra time including expressive arts in their counseling programs. The introduction of creativity into counseling programs does not need school counselors to be great expressive artists themselves. They get the opportunity to play with various media and learn what it's like to use them (Van Velsor, 2022).

Here are some inventive approaches to engaging students in expressive arts:

· Encourage students to make collages or vision boards that depict their objectives or aspirations in the visual arts. This exercise can aid them in developing a sense of purpose and vision for the future.  

· Exercises including movement might assist students in expressing their feelings. For instance, encourage them to design a dance that expresses how they feel about a certain circumstance.

· Dramatic role-playing activities can be used to teach students conflict-resolution or social skills. For instance, ask students to portray a situation in which they are settling a dispute with a buddy.

· Use music to help students unwind or concentrate. Play soothing music when doing a mindfulness practice, for instance, or enthusiastic music when doing a dance move.

· Encourage students to compose poetry or keep a journal. This exercise can aid in their emotional processing and writing development (Van Velsor, 2022).
Component #4: Multicultural Counseling and Transition Programming 
Multicultural Competencies

To increase my awareness, knowledge, and expertise in the area of counseling diverse adolescents, I will take part in a range of activities, including visiting workshops, taking online courses, reading books and articles, and consulting with professionals in the field.  Additionally, I'll try to volunteer with groups that support young people of different backgrounds in order to get real-world experience.
Two multicultural competencies that are essential for effective counseling of diverse youth are cultural awareness and cultural knowledge.  Learning about one's own cultural background, prejudices, and the cultural backgrounds of the young people being counseled is a part of growing cultural awareness. The impact of cultural differences in communication styles, attitudes, beliefs, and actions must be acknowledged. Counselors can avoid miscommunications and foster relationships with students by being aware of these differences.  Learning about various cultures and their customs is considered cultural knowledge. It's crucial to understand the cultural environment in which young people live and how it influences their experiences. Counselors can use this information to customize their interventions to fit the particular requirements of each student.  Additionally, it is crucial to recognize that spiritual and religious convictions may have a big impact on the lives of various young people. Counselors need to be conscious of these ideas and how they could affect the therapy process (Tomlinson-Clarke, 2022).
Culturally Appropriate Counseling Interventions

When working with children and adolescents from different cultures, there are several culturally relevant approaches that have been proven successful (Vernon & Schimmel, 2019, p. 327).  One culturally inclusive method is through music.  Using Spotify or iTunes to construct a music library or playlist with songs from different cultures, then letting customers choose which songs best reflect them and their culture, is an excellent method.  Students often find this intervention to be very fun and engaging (Vernon & Schimmel, 2019, p. 328).   
Another excellent approach is using play therapy.  Play is incredibly powerful when working with young kids since it may be viewed as the native language of all children.  Counselors must take diversity into consideration and use miniatures that depict many racial and ethnic groups, genders, faiths, and cultural groups.  Because they are seen as gender-neutral, using animal figurines might be beneficial.  Students can explore and express these elements of themselves when they have access to culturally sensitive materials (Vernon & Schimmel, 2019, pp. 327-328).  
Phototherapy is also useful in working with students from diverse cultures and backgrounds.  Students who use phototherapy are encouraged to convey their feelings through images.  To help kids examine their values and belief systems, counselors might utilize images in a variety of ways.  Counselors might provide a collection of images to their clients and instruct them to pick the ones that best reflect their beliefs, identity, culture, and values.  As students mature and develop, these interventions provide them with the opportunity to delve deeper into their identities and beliefs (Vernon & Schimmel, 2019, p. 329).     
Transition Programming
School counseling transition programming is an essential component that can aid kids in getting ready for the future. There are three specific instances where students would benefit from transition programming.  For students, moving from middle school to high school is a big shift that might be intimidating. Students can benefit from transition programs by receiving the tools and support they need to make the best choices for themselves as they navigate this adjustment. Implementing a thorough transitional program, for instance, can result in improved academic performance, a rise in student attendance, and a reduction in discipline referrals (Hill & Mobley, 2022).  
Another major transition that adolescents may find difficult is the one from high school to college. Students may get ready for college by participating in transition programs that inform them about the admissions procedure, financial assistance, and scholarships. Additionally, it can assist kids in gaining the abilities they will need to thrive in college, like time management, study techniques, and self-advocacy (Schellenberg, 2018, pp. 114-115).
Students may also need guidance in transitioning from school to work.  Transition programs may assist students in gaining knowledge about employment options, resume writing, and interviewing techniques in order to better prepare them for the workforce. Additionally, it can assist students in acquiring the abilities they will need to thrive in the job, like problem-solving, teamwork, and communication (Schellenberg, 2018, p. 117).
Component #5: Counseling At-Risk Children/Adolescents 
4-Step Framework for Working with At-risk Children and Adolescents
Early assessment, prevention, intervention, and social advocacy are all parts of the four-step framework for dealing with children and teenagers at risk (Vernon & Schimmel, 2019, p. 406).  In order to create a strategy, the counselor must first identify, or evaluate the problems through assessment. Both prevention and intervention can take place at the same time, but the goal of both is to find a method to stop further damage from happening. Working with at-risk children also requires the final phase, social advocacy. Social advocacy involves becoming knowledgeable about the particular social justice concerns the student is dealing with and how to best advocate for them (Vernon & Schimmel, 2019, pp. 406-408).   It's crucial to consider the elements that increase resilience while dealing with issues that children and adolescents at risk confront. The American Psychological Association claims that fostering resilience for at-risk children and adolescents depends on early interventions (Weir, 2017).  
Substance Abuse and Addiction
School counselors are in a perfect position to spot at-risk pupils, work with parents and other stakeholders, and create preventative and treatment strategies for their students.  We can address this situation by addressing the student's community's access to transportation, jobs, education, jobs, and treatment.  We can also act as a point of contact for pupils with social issues. Another important action is to collaborate with the parents.  Parents are essential to the success of pupils. When it comes to parent engagement, parent trainings, and preventative programs, counselors can collaborate with parents (Allen, 2019).
Depressive or Anxiety Disorders
To prevent or lessen the symptoms of depression and anxiety in children and adolescents, the Community Preventive Services Task Force advises implementing universal cognitive behavioral therapy (CBT) programs in schools. CBT can assist students in developing techniques to resolve issues, control emotions, and identify constructive thought and action patterns (U.S. Dept. of Health & Human Services, 2019).  Adventure therapy that encourages outdoor movement in children and adolescents who are depressed can also be helpful.  When addressing behavioral and cognitive problems, adventure therapy can be useful (Vernon & Schimmel, 2019).
Crisis Planning and Management
A crisis management plan (CMP) is a document that details the steps that should be taken by a company, or a school, in case of a crisis. The goal of a CMP is to provide a school with the tools it needs to react rapidly to crises, reduce damage, and resume normal operations (Studer & Salter, 2023).  The creation and implementation of CMPs for schools are crucially dependent on school counselors. They are in charge of seeing to it that the CMP is adapted to the school’s specific requirements and that it considers any difficulties that could develop in the event of a crisis (Studer & Salter, 2023).  The major responsibility of a professional school counselor is to promote preparation, organize responses to, and advocate for the emotional needs of all those who are impacted by a crisis or critical occurrence by offering direct counseling services both during and after the incident (Solmonson & Killam, 2023, p. 3).  The ASCA Mindsets & Behaviors guidelines may be used to guide the development of action plans by school counselors, who can also include an evaluation to guarantee their efficacy (Pincus et al., 2020, p. 248).
A CMP for school counselors typically includes the following components:

· Crisis management team:  A group of people tasked with handling the crisis.  The crisis management teach is made up of top administrators, department heads, and other important employees who have the power to decide how to distribute resources and make decisions during a crisis (ASCA, 2019).  The American School Counselor Association's (ASCA) position statement states that the primary responsibility of a professional school counselor is to facilitate planning, coordinate responses to incidents, and advocate for the emotional needs of everyone affected by them by offering direct counseling services both during and after the incident (ASCA, 2019). 
· Crisis communication plan: A strategy for reaching out to students, parents, staff, and other stakeholders during a crisis.
· Situation response strategy: A plan for dealing with the situation, which outlines steps for evacuating students, safeguarding buildings, and offering medical aid.

· Business continuity plan:  A strategy for continuing crucial school operations both during and after the crisis.

· Risk assessment: A study of vulnerabilities and potential threats that might trigger a catastrophe.  

· Training and testing: The processes for educating school staff about the CMP and putting the plan to the test through exercises or simulations (Pincus et al., 2020).
It is crucial to offer students the assistance and counseling they require when they encounter a traumatic incident so they may learn to cope. The National Institute of Mental Health (NIMH) lists cognitive-behavioral therapy, exposure therapy, and eye movement desensitization and reprocessing (EMDR) as several counseling techniques that may be beneficial for kids who have been through a traumatic incident (NIMH, 2023). 
An approach called postvention tries to lessen the consequences of stress and aid survivors in overcoming the recent loss they have endured (NASP, 2022). There are three stages of assistance involved in crisis postvention: short-term, intermediate-term, and long-term. The goals of short-term postvention include stabilization, assessment, and help. Intermediate postvention offers ongoing assistance through community involvement, support groups, and therapy. The goal of long-term postvention is to prevent future crises by promoting prolonged healing, resilience development, advocacy, and research (AHCCS, 2023).
Evidence-based Suicide Prevention Programs
School counselors must use evidence-based prevention programs that are supported by scientific research in order to assist kids who may be suffering with suicidal thoughts. Signs of Suicide (SOS), a comprehensive school-based preventive program that attempts to lessen suicidal behavior and its impacts, is one such program. Students learn about suicide warning signs and how to react if they or a loved one is having suicidal thoughts as a result of the program. Additionally, it offers pupils a quick screening tool to find individuals who could be suicidal risk (Georgia Department of Behavioral Health & Developmental Disabilities, n.d.).
Another evidence-based program is Lifelines Curriculum.  Lifelines Curriculum is a complete suicide prevention curriculum including training for school personnel, parents, and kids. The program's objectives include raising public knowledge of suicide risk factors and warning signs, encouraging help-seeking behaviors, and helping people who may be experiencing suicidal thoughts (Georgia Department of Behavioral Health & Developmental Disabilities, n.d.).
Suicide prevention programs are crucial in schools because they may aid in identifying children who may be at risk of suicide and giving them the support they need. Among young individuals aged 10 to 24, suicide is the second most common cause of death. We can contribute to the reduction of suicides by arming students with the information and abilities they require to identify the warning signs of suicide and know how to react. School counselors, instructors, administrators, parents, and students should all be included in suicide prevention initiatives (Georgia Department of Behavioral Health & Developmental Disabilities, n.d.).
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